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PREFACE

/ s}

Within the framework of the programme of work of the Education Committee, the OECD

et e . . ——-h88-oyer- the last~few“years~undeptaken—annanalysisﬁoiﬂvapiousmaspecta.otfteacher poli=-
¢ies in primary end secondary education. .

At the heart of the problems which coanfront Member countries in the transformation
of the teachers' roles are teacher education and new patterns of teacher tasks. These
protlems were analysed in an earlier OECD publication: The Teacher and Educational
Change -~ ANew Role. . .

Work and discussions among experts have led to a series of preliminary conclusions
concerning trends in the two areas mentioned above' and these have been published under
the title: New Patterns of Teacher Education and Tasks: General Analysis. This analysis
was based on a number of case studies of innovations in lMember countries, which seem to
respond to some of the key questions in the future development of the teaching profession.

The interest shown in these analyses has encouraged the Secretariat to publish the
most, significant of them in a series of volumes. Each volume contains either country
studies dealing with both teacher education and teacher tasks or studies which concern
the more general aspects of training policies and changes in teacher tasks and working
conditions. ’
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SUIMMARY

Continuing teacher training is being gradually estsblished in Belgium. The aim is
| to reach as many teachers as possible through further training and retraining in sub-

1 ject matter and methods. Traditional means are being used for this training. The
situation is far from perfect. What is clear is that a system of continuing training
can be bullt up only on the basis of teachers' actual situation. Account will have to
be taken in future of, among other things, their pressing desire for such continuing
training to be organized on a regional basis.

Tha_ﬁxpﬂniment_nnbanisad_£oz_3tate_scluu&Lnteachs;upéxPAde-Eneaeh—speaking part-—of
the country to promote training for new attitudes is, although still limited, apparently
yielding excellsnt results, especially as it is being carried out through educational
teams bringing together all those who teke part in education: inspectors, principals,
teachers, administrators and educators. If continuing training is to have a profound
and lasting effect, this kind of retraining is necessary from the outset. -

The improved climate created in schools where the teachers have benefited from such
retraining has been especially apparent through the much better relationships established.
This climate has moreover had a most salutary effect on the reception of young teachers
beginning their careers and on the implementation of the innovating principles of their
initial training.

In so far as continuing training will affect a larger number of teachers and will
result in qualitative improvements, it will clearly have repercussions on initial
teacher training. Closer c¢ollaboration is already being established between the training
collegrs and the schools, not only for the organisation of teaching practice but also for
the preparation of training programmes. -

The effect is already quite clear as regards the length of the period of initial
training. Whereas fairly recently there was great demand for the period to be extended,
today it seems that this jdea is on the way out. It is symptomatic that the length ot
the initial training of nursery school teachers (children agsd 3 to 6), primary school
teachers (children aged 6 to 12) and first-cycle secondary 3chool teachers - the "re-
gents" - (children aged 12 to 15) will be identical as from lst September, 1974 (two
years after secondary education) It will thus become possible to provide all these
teachers with a common basic psycho-pedagogical training which will help to remove the
barrjers tnat have so far separated them.

This initial training of identical duration already raises serious financial prob-
lems since the Unions.sre demanding the seme pecuniary statvs for all such teachers who
had hitherto been strictly differentiated. '

It is to be regretted that the University, which haes to provide both scientific and
psycho-pedagogical training ("agrégation”) for licenciés-agrégés, completely overlooks
this latter aspect. No adjustment has teen made to the agrégation and the coexistence,
in reformed secondary schools, of pedagogically well-trainéd regents and notoriously
ill-trained licenciés-agrégés will certainly give rise to serious problems. It is
urgently necessary to provide psycho-pedagogical training which will prepare the
licenciés-agrégés to meet the requirements of reformed education.

ERIC

Aruitoxt provided by Eic:




A. INTRODUCTION: GENERAL REMARKS -

The aim of the present report is to summarise what has been done in Belgium as re-
gards the continuing training of educators. Although limited experiments in further
training and retraining of teachers have made their appearance over the last ten years,
the need for continuing training really became imperative as from 1969 in secondary ’
education and 1971 in primary education whexr the reform of these two levels of education
was implemented. I . i

The first decision of the responsible huthorities faced with the profound changes
pending in education was quite naturally to cope with the most_urgent preblem, i.e. re-
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training of teachers in subject matter and methods. Courses were therefore given in
modern mathematics, linguistics, technology, testing and computer science using the tra-
ditional forms of conferences, seminars, correspondence courses, TV courses, etc.

This retraining was indispensable and continues to be so. However, the authorities
realised quite soon that it would be fully effective 6nly if it were accompanied by or,
better still, preceded by a questioning of and a profound change in yeachera' attitudes:
a new conception of their role was inevitably being imposed. The present report lays
special emphasis on this aspect of retraining.

The Cétholic education authorities in the French-speaking part of the country passed
the problem of changing attitudes and teacher-pupil-parent relationships to the parents®
associaticns, which in turn made it one of their fundamental objectives. Various acti-~
vities were launched to this end By the National Confederation of Parents' Associations
in order to inform and instruct parents as to their educational responsibilities and
their dialogue and collaboration with the school educators.

The State education authorities (French-speaking part of the country) have in our
opinion adopted an original approach here. They largely concentrated their efforts on
changing teacher attitudes. Seminars on tie effect of small-group dynamics on the
teaching-~learning relationship, institutional analysis and seminars on corporal and
Gocal expression have assembled educational teams which, according to the aims pursued,
combined teachers from various types of schools and education, educators, principals,
inspectors and those in key positions both in school and adminidtration.

Apart from the immediate objective, it is undeniable that this change in teacher
attitudes has also had the effect of creating a more propitious climate in schools for
the reception of young teachers whose initial training with its innovating tendencies
was often disparaged by their more conservative seniors. G. De lLandscheere had in fact
shown{l) in an earlier study that young teacheps imitate the older teachers instead of
‘applying the new principles suggested to them in the training colleges. It is moreover
certain that the extension of further training and retraining courses to a greater
number of teachers will inevitably affect the -length, content, methods and evaluation of
initial teacher training. '

Although demanded by many, the period of study for both firgt~cycle and second-
cycle secondary school teachers has not been.lengthened. It even appears that the trend

(1) G. De Landsheere and E. Bayer "Comment les mafires enseignent", Documentation 21 =
1970, Ministry of Education, page 13.
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is toward common teacher training for nursery school teachers,.primary school teachers
and_first-cycle secondary school teachers, since the reseciive dvratio. of their studies
will be the same as from lst September, 1974. It should also be noted that the method
of continuing evaluation applied so far only to Primary school teacher training will be
extended in the present academic year to first-cycle secondary school teachers and
probablj'in 1974-75 to nursery s¢hool teachers.

’ lastly, on another ievel, association in the management of State secondary schsocls
which is compulsory in the tch-speaking part of the country and growing in theé Fvench—
speaking ,part, has made an important contribution toward the change of outlook. While
its aim is to associate in the management of the school the persons and groups who have
responsibilities there and who are interested in its efficient operation and develop-
men%, i.e. the staff, pupils and parents, it is much more a method of educational action
entailing a change of outIOOk than a sinmple problem of structures.

B, EDUCATIONAL REFORM IN BEIGIUM

(1) Secondary education

A far—re&ching reform of Belgian secondary education was begun at the start of the
1969 academic year. Initially confined in the French-speaking part of the country to
just over 20 schools, all volunteers, this expériment at the beginning of the 1973-74
sacademic year covers 207 State schools out of 395, i.e. 52.4 per cent. Al-eady in 1970,
18 'free schools began a reform more or less similar to that adopted for S 3 education.
In 1973, subsidised free education included 102 "reformed" schools ouuv of 425, i.e.
22,8 per cent. Thus, in the academic year 1973-74, there will be 309 "re formed" schpols
in French-speaking Belgium out of 820, i.e. 40 per cent at all levels of gecondary edu-
cation. In the Dutch-speaking part of the country, at the end of the 1972-73 academic
year, 61 per cent of the State schools and 34 per cent of the Catholic schools had
adopted the reform.

The Gntention of reformed secondary education is to provide all young people with
equal opportunities for development. Its aim is to develop abilities rather than to
constrain and select. The essential features are as follows!

Structure: 3 levels (a) observation (12 to 14 years of age)
(b) orientation (14 to 16 years of age)
(c) determination (16 to 18 years of age)

7

. Curricula: .
- Comprise common subjects (basic education)
Special subjects
Optional activities
Catch-up courses
- Base instruction on practical topical problems and break down
the barriers between subjects
- Are designed in terms of educational objectives and behaviours
Methods: ’
- Reformed education focuses on personal research and teamwork;
-~ Its aim is to facilitate the acquisition of a metho& of work,
develop a gsense of responsibility and create new relationships
between the pupil and hls peers, his teachers and his educators.

©
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The class council and the vsycho-medico-social centres
- The class council, i.e. all teachers for the same group of

pupils, presided over by the head teacher, plays an important o
role in reformed education;
= It constitutes a means of individualising instruction and ?

enables the teachers to adopt a concerted approach. The .
psycho-medico=social centres are closely associated with its worke

New evaluation : .

- Praditional examinations have been abolished., They have given way
to the continuing assessment of pupils' abilities and capacities.
For the pupil, self-assessment is one of the aims of reformed
secondary =2ducation.

-~ ~Discipline
" - The aim-of reformed education is tn set teacher-pupil relationships

in a democratic perspréétive which makes for greater participation
by both sides and respects the authenticity of each;

- The rules of school life are therefore drawn up joiutly by all on
the basis of assoclation in management,

Parent involvsment

- Greater parent involvement in the educational community is en-
couraged. They .are an. integral part of the whole and their role

is fundamental in this respuct. T
I
_‘—_’_——/
(ii) Primary education ~ -

In 1971, reform was also begun in primary education., The Ministerial Circular of yd
21st June, 1971(1) describes the underlying philoaopby, The aim in a perspective of '
continuing education is: o
- To teach less but to teach better; i
- To form rather than to inform; ~
- To substitute ability for knowledge; e .
- To eduecate for living. '

The following practical measures are recommended:;
- Lighter curricula;
- More intensive use of the two special languages:
mother tongue and mathematics;
~ Evaluation by a pluridisciplinary team; ' .
- Co-education; .
Collaboration by parents and the psycho-medico-social
centres (P.M.5.) in the educational task;
Tripartite teaching time. ¢

The general reform of primary education also lays stress on group work, with g—'v/iew
to improving the collective and individual level of performance, on the perso parti-
cipation and socialisation of each pupil and also on the co-ordination of téachers'
activities having regard to the aims in view. As far as these activities are concerned,
the Ministerial Ciyrcular of 1llth April, 197, on the pedagogical reform of primary edu-.

g

(1) Ministerial Circular of 21st June, 1971. Subject: directives for the reform of d/
basic education. .

4 4
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cation(l)y defines the future y/of the primary school teacher: he must be a leader,

e
’////5/miﬁd-awakener, a team leader-and a model of emancipation.
S s s o
/ / . o

o

train and retraining. The immediate gquestion was to define the aiums, methods and
p:;;i le evaluation of this continuing training and to decide which bodies should be

ponsible. In fact, throughout the country and for all educational systems, it was
retraining in subject matter and methods which first took a clear lead.

v The most urge::ggggd was met by organising retraining in the traditional form of’
d conferences, inf ion and study sessions, Seminars, cor respondence courses, televised
instruction pracuical courses in almost all discipllnes including mathematics, mother

asis on observat.‘on and evaluation, which are importa.nt tasks in reformed education.
The following are a few examples of retraining measures taken in Catholic education: .
For pripary education: .
fﬁbrganisation of conferences for groups of some 40 to 100 primary
/" school teachers in each case. These conferences are all on a
// particular theme, prepared in advance and participants are sent a
« questiohnaire that serves as a basis for discussion. The aim is
thus to "pool the research, ideas and experience-of teaching staff".
- - Introductory courses, e.g. an introductory course in audio-visual
methods in the primary school, organised by the "Institut des Arts
de Diffusion” (Institute of the Arts of Knowledge Dissemination);
- lonthly pedagogical meetings held in ‘all primary schools under the
authority -of the heed tesacher.
For aecondggx education
- Regional "animation" by teams of secondary school teachers working
in groups and pooling their teaching expserience;
- Retraining in 013881031 languages organised by the University of
: Louvain° '
- Sessions on computer scieﬁce organised by the I,C.H.E.C. . -
(Institut catholique des hautes études commerciales);
- Creatibn of regional bodies for contracts and exchanges between
research workers and teachers at secondary and higher levels, etc. . ,

(1) Gaps in retraining .
v It wag® interesting to have the opinions of those primarily concerned, i.e. the
teachers, regarding these various forms cf retraining. A survey among teachers in re-
formed secondary education (free and State) revealed their criticisms and suggestions. N
In free education(2), 60 per cent of the teachers regard their training as inade-
quate or non-existent: 62 per cent in the case of' women, 55 per cent in the case of men.

) (1) Ministerial CGircular of 1llth April, 1975, Subject: pedagogictl reform of Primary
. education. -

(2) An evaluation of reformed education by secondary school teachers, in "Humanités
chrétiennes", Ko. 4, March/April 1973.
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The main shortcoming in this training, according to taese teachers, is the absence of
" information on objectives, the lack of practical guidelines, of methodological informa-
tion and even of model lessons(!). The aspects of reforn which gave rise to most com-
ments were. respectively observation (74 per cent), evaluation (52 per cent) and the
choice of methods (45\per cent). The forms of "guidance" most recommended so far are
. the class councils, which received more than half of the votes from poth men wnd wonen.
Th&so class touncils,’focused on the person of the pupil, are well in line w1th educa-
° tional reform. B P ) .
o In State secondary education(l), the following opinions we - “*~ with regard to
5 ' ) the kind of retraining wanted: . '
.29 per cent of the teachers express. no opinion;
17 per cent want regional meetings (exchanges between teachers, teamwork),
17 per cent want seminars based on reforn;
14 per cent prefer practical rftraining (correspondence courses on the s
various branches, audio-viaual aids,>etc.), »
10 per cent want precise directives from the inspectorate;
9 per'cent want training courses (audio-visnal netheds, corporal ex-
nr9881on, group dynanics, non—directive teaching) ' .
Also in connection wiih ways of provicding appropriate retraining, the "Centrale
Chrétienne du pérsonnel de l'enseignement moyen et normal libre" (C. E_M.N L.) (Christien
Association of free sscondary school and teacher-training staff)qundertook a large-scale
survey in Hay 1973 which yielded the following results:

»

ne .- - Correspondence coursee are regarded as uselesa by 48 per cent : . .
= o of the teachers, <
. ~ Day courses are desired by 56 per cent of the teachers; evening . _ &
) classes are rejected by 63 per cent of the teachers and those , ®
" held during the.weekend 'and holidays by 65 per cent; .

Pilot schools are not wanted (47 per cent rejections); RN 1

- -~ Regional meetings, training <courses and temporary secondments are
. desired respectively by 58 per cent 55 per cent and 54 per cent
of the teachers. 2]
R When asked who should be authorised to organise and co-ordinate retraining, the
teachers’ replies were as follows: ‘
- The National Education Council and the Centre for Educational Research
. were rejected respectively by 56 per cent and 53 per cent of the teachers;

~ 53 per cent of the teachers wanted regional educational centres; ,

- 44 per cent of the teachers thought that the universities and the teacher
training colleges should organise retraining_ggg - and this is the in-
teresting note in the survey - 63 per cent recommended céncertation be-
tween scientific research specialists and tegching‘practitioners.
This was very‘definitely the deBire of tne graduates (76 per cent) and
less definitely tHat of the "regents"(2) (55 per cent). Academics took’
a very firm position here, since only 16 per cent nad no opinion and one
per cent regarded such concertation as pointless. These teachers are ., ®
certainly not mistaken. It is quite certain that this form of operational .

: research is the best kind of retraining possible.

(1) SurveJ carried out in May 1973 in all schools affected by reformed secondary educa-
tion (French-speaking part of the country).
(2) The “regent" is a secondary school teacher (first cycle) who teaches pupils between
12 and 15 years of age. .

ERIC

Aruitoxt provided by Eic:




(i1) Retraining for new attitudes

These traditional forms of retnalning were titus 1egarded as inadequate not only by
the teaclers concerned but especially by the authorities who realised that the aims of
reforme” =ducat ‘on demanded a profound change in teachers' attisudes. As ». Pidgeon
-not¢ hcugh the findings of r search aiming to evaluate teachers' gnjllence on
thei .av3' performance were not very conclusiJe, they showed that "measures of
teacher behaviour are more effective in pzedlctln» student performance than information
on" qualifications and experlence % A nunber of resgarch studies have been carried out

. in recent years which have supported the view that the attitudes of teachers - and the
classroon practices they adopt as a result - are more 1mportant in determining student
outcomes than the more material factors such as school bulldlngs size of class and the
textbooks Qr apparatug prov1ded" : e *

» This approach, i.e. changing teachexs' attitudes, was firmly adopted by the lepart-
ment of Further Training for teachers and educators of the Organisation of Studies
(Ministry of Edudation and French Culture). A seminar held in October 1971 for all
French-speaklng State secondary school inspectors had roreover reconmended among other ,
thlngs long residential courses for pupils, teachers, prlncipa*s and inspectors with a

.' viey to changing teachers'! attitudes. Hence the experlment of using group dynamics with
a ‘view to the” psychological preparatiop of members of the teaching profession for the
many changes vhey have to face,-especially in reforued education.

. Furthermore, ,tlere can be no doubt that the men of tomorrow in factory, adrinistra-
tion and school, whether associated in the work of exeCution or elaboration, will no
longer have a strictly hierarchical.relationship but one of participation. Co-management
will no doubt be the most current form of organisation in the next few decades. At the
same time, isolated work, even that of the scientific resgarch worker, will give way to
team-work. Hence, in preparation, association in management was introduced in some 100
State schools in the French-speaking Tart of the country ‘and, on 1lst September, 1972,
in ali State primary and secondary schools in the Dutch-speaking part of the country..

Senminars ir spilied  sycho-sociolofy were introduced in February 1968 by %he Minis~
try of Education in connection with the retraining of secondary school teachers. At
first, three seminars of this kind were held.each year, then four. For the last three
years, nine or ten sessions of this type have been held every year.

A seminar brlngs together 24 participants (two groups of 12) for, five consecutive
days and two or three nonths later the same people meet again for three days, each time
at the residen:vial training centre. The formula adopted is that of the "I _gro up" or
"basic group", with the differemce that the members are teachers and that the aim is a
change in the teaching-learning relationship. The timetable for the first flve days<
consists of four plenary sessions, eleven small-group sessions (2 x 12 participants),
four papers, six inter—grougs, two expefiments-in preparation fog two of the papers and

a corporal expression session.

The main activity takes place in the small groups, which have no special purpose
other than to get participants to commuﬁicate with each other as &authentically as pos-
sible. The aim of the papers is to conceptualise their direct experience in these small
‘groups or in the larger group or what they have brought to the group from outside. The
subjects discussed are communication, attitudes and’ behaviour, authority and the affec-

: tive life of groups.

P

Y

Cvv onemeine PRy con. ane tmmidertiog, of feachers' attivudes for the Reform of Teacher
I . suu _Yeacher and uduOﬁLlOﬂ&l Change: a_New Rolg. General Report, Vol. I,
vavp s FA™IS. 1974
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Communication is the most .omnipresent form of relationahi; in teaching life. Its
enormous importance is revealed and the principal causes of the difficulties, and even
failures, of communication are demonstraited. Behaviour and attitude are distinguished
in order to apprehend better the reactions of persons to other persons. Behaviour is
what happens objectively - "photographable" or '"recordable" - while attitude is what
underlies behaviour. )

Authority is no doubt the item most often challenged thgoughout contemporary soc.ety.
Participants are shown the conflicts which can arise from the confusion between powWer
and authority, the latter word beinz understood in its etymological sense: auctor, one
who creates, who causes to progress. Power, on the contrary, is frequently nothing more
than constraint and the preservation of older unchangeable and reassuring ways. Power
is a manifestation of the death wish, authority a manifestation of the life wish.

Broadly speaking, the present trend is from power structures to guthority structures. -
The, school, too, is evolving along these lines and endeavours to train human beings who
are able to participate, to create, and who no longer just faithfully reproduce the
thought of thé teacher or always wait for some stimulus from higher authority before
acting. Association in s¢hool management is also a step in this direction.

The affective life of groups might be defined &s what is most profound in group
"dynaﬁica". The various existing theories are expléined to participants, who recognise
in these their experience at the seminar and also professional or other situations which
they had not always fvlly understood. The aim of the corporal exgpeaaionaaesaion is to
heighten self-peérception and to facilitate communication with others, who are better *
perceived as physical beings. .-

After these various activities, the bulk of which, it will be recalled, take place
in small.groups, participants have generally acquired a better understanding of "others"
and a greater facility in approaching their own problems and in involving themselves
more cohérentl& in the situations they live. They feel diapoaed, not without a certain
apprehension to modify their attitude towards their pupils, their colleagues and their
superiors, and also, very troadly, towards those around them.

At the “refresher"‘aeaalon, the first meeting is devoted to an account of the diffi-
culties encountered, the changes attempted, the successes achieved, etc., over the two
or three preceding months. The refresher session is designed to provide participants
with a knowledéa of group-work methods such as Philipps 6/6, round table, beehive,
working group-resonance group, disc¢ussion group, pansl, think-tank as well as creétive
problem-solving techniques. The reascn why this tralnins in methods and techniques is
given after sensitisation is that the teachers are then able to grasp the importance of
interpersonal relationships in school work. Team-work gives rise to affective reactions
which must be observed as soon as they occur so that they can be ﬁositively integrated
with the evolution of the work and the group. )

It should be noted, however, that all applicants for these seminars are not in a
fit state for sensitisation when they enrol. They are therefore -obliged to have an in-
terview with a psychologist who can advise them whether they should.postpone their appli-
cation or abstain altogether or emrol for a purely technical course in group work. This
latter possibility is in fact at present offered to secondary school teachers, who are
given a much watered-down introduction to group phenomena but are nevertheless shown
the Main ones. They learn the appropriate methods, but the personal implications are
reduced to their simplest expression. 'This type of training is given by two psycho-
sociologists. 4 ‘ .
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Since Pebruary, 1968, 32 courses have been held for alwost 1,000 people: inspectors,
principals, secondary school teachers, boarding-schoos administrators, prirary school
teachers and educators. For academic. year 1975-7%, the seminars on the impati of -small-
group dynamics on the teacnlng—learnlug relatlonshlp nave been designed to cater for a
broader mixture of teachers fror various types of school and various kinds of education,
people in key posts in school and adrinistrationm, and educators. Thus, the first of the
four seminars planned for the first quarter of this acadenic year will brang together:

- Secondary school teachers applying reformed education; -

- Boarding or day school educators;

- Iecturers from secondary school teachér training colleges;

- Teachers in reformed primary sciools.

The second is intended for:

Inspectors;

Principals of schools which have begun reforn;
Senior teachers in reformed primery schools;
Administrators ' ~om reforned boarding schools.

(1i1) Follow-up sessions

A great many of the teachers who have taken part in the seminars feel the need
after a certain time "o return to source" since it is quite difficult to maintain a
line of conduct when one is isolated in a larger iroup whose other members have not always
enjoyed the sawe experience. In view of the great demand from teachers in this respect,
it was suggested to all those who had taken part in the seminars that they group together
apd discuss solutions for the problems they met individually in their teaching. Over 250
agreed to take part in the follow-up sessions as they were called.

These two non-consecutive sessions organised regionally bring together about 20 par-
ticipants and two discussicn leaders. Their aim is group study of the problems partici~
pants meet in their daily experience as teachers, boarding-school administrators, sup&r-—
visor-educators, senior primary school teachers, principals, vice-principals, iuspectors
or even psycho-medico-social centre staff. So far, a single session has been held for
all applicants. The next session will be held after the academic year begins. At this
initial session, after a short statement by the discussion leader to describe its aim,
one or two proplems are studied in sub-groups with the leader and summed up in plenary
session. - -

F

(iv) Institutional analysis

Four psycho-sociologlsts are at present engaged on the institutional analysis of two
secondary schools. The aim is %o help to determine the institution's mechanisms of
efficient and inefficient internal functlonlng and disfunctloning, and as a result to
introduce a continuous change through e series ©of successdive adjustments. Next year,
they «#ill study the problems raised by the class council in a number of reformed Schools.

(v) Introductory courses in techniques of corporal and vocal expression

<

, Three residential introductory courses were held during the academic year 1972-73 <
in the techniques of corporal and: vocal expressicn, lasting five days each. Priority
was given to all secondary school teachers, whatever their subject, working in reformed
education and able immediately to apply expression techniques in their teaching.

Each course was devoted exclusively to the psychological aspect of expression:

'av‘v\b
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-~ Capability for expression and creativity;

- Rediscovery of the natural rossibilities of expression through
the body and the voice;

- Rediscovery of the authentic in the exercise of sensation and
in perceptioqs of  nvironment;

-~ Controlled expression of such sensation;

- Realisation, through movement, space-time relationships and functions
(of sensor-motor origin) participating in the organisation of thought
and constituting the framework of communication (grammatical functions
and categories);

- Personal actualisation of vocabulary;

- Implication of the “ego" in a recreated situation, in a text or
inside a personage;

- Genersl play in a given or selected situation, but with role exchanges
for a better awareness of self and relative status}

~ Preparation of composition (written expression) throuéh deeply sensitised
recreation of real life situations: creation of the need for expression
under stress and, with it, the requirement of precision in the means
to be used;

- Respiration on which oral expression is based - voice production,
articulation, intonation, self-expression within a spoken text.

N

(vi) Evaluation of change(l)

As we have said, the "training course" is intended to make participants uore sensi-
tive to psycho-socihl dimensions through their joint elucidation, with a consequent «
change of attitude. According to the responsible psycho-sociologists, the course rede—
pPloys the teacher in a new role, which he perceives more clearly, and helps him to accept
participation. In mo8t cases, teachers seem ia fact to have been favourably impressed
by these activities. .

In some secoadary schools wheré a great many of the teachers as-.well as the princi-
pal have taken such courses, the general atmosphere has changed and the teaching, too.
Discipline becomes a very different matter. The pupils live more "maturing" situations;

»they have wore initiative; they speak mor. freely of their%pfpblems to adults who listeq
to them; they have therefore practically no further need to -diyert these problems into
some form of uproar. They prove capable of assuming their responsibilities. In a word ,
when treated as "persons", they behave like "persoms”. But much still remains to be done
befure this is the case in all schools. .

The problem is whether it is possible to evaluate this change and when this might be
done. In the first place it would be necessary to ascertain in what terms this change is
expressed', for it is difficult to evaluate in terms of "measurement” or "magnitude".
Perhaps all that can be done is to establish a relationship between a set of persons and
a set of changes. Moreover, the subjective perception of change does not always coincide
with the perception of the same situation as observed by another purson. Representative

(1) Mariette Vanhamme and Marcelle Guilbert - "La dynamique de groupe .comme-préparation
psychologique & l'enseignement rénové" - (Group dynamics as a psychological prepara-
tion for reformed education) - a S5-year experiment at the Belgian Ministry or
Education - published in "L'information psychologique", No. 46, 1972,
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samples should be worked on before, during and after thc entire seminar; but the popula~-
tion would feel as thougﬁ it were being manipulated and, in any case, it would be im-
possible to allow for all. the varjables entering into the attitude of change.
At all events, it would be interesting to have answers to the fcllowing questions:
- Is the change lasting?
- Was the change responsible for an understanding of and adjustment
to the spirit of reformed education?
- Did the change introduce a spirit of innovation and was it
responsible for dependence being abandoned?
The following observations «ie besed on informal meetings between the psycho-
sociologists and the parties concerned:
- That persons live through "situations .f conflict" with greater
facility than before and take them more calmly;
- Some have proved to be "very creative"; v
- Communication is more easily established with persons who have had
the same experience than with others (hence a caste of "initiates"); .
- Not everyone is capable of change and some prefer to go back to a
"traditional situafion;
- For others, dependence on the leader seems to take a long time to
disappear.

(vii) Failures

According to the psycho-sociologists, failures, lasting opposition to the spirit of
) reforn and to change, and the return to rigidity of status and a teacher-pupil relation-
X ship or dependency fénerally occur among those who came to the courses more under con-
straint #ad compulsion. -This state of affairs strengthens their defences which are ex-
pressed by reactions of opposition or passive resistance. They regret traditional edu-
cetional performance, strict discipline and a moral code which merely has to be applied.
Tre orgaaisation of team—&ork'also comes ui against certain difficulties(l). Ac-
cording to the survey carried out among the various parties concerned, these difficulties
lie mainly in the following directions: -
~ '?he initial training of teachers (special subjegts that are
difficult to integrate); *
-.The individualism of veachers often connected with their
personal value as scientists;
- The partial overlapping of curricpla;
- The mobility of the teaching body; ‘ "
- The difficulties of the time-table;
- The shorvage of premises;
N - Some teachers'! lczk of a gsense of -security;
- Insufficient exchanges of experience and documentation;
- Overwork, which certain hembers of the teaching body (especially
women) find difficult to bear;
- Shortage of equiptent.

wm

~
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(1) Roform of secondary educktion - 1973 results.
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D. EETRAINING OF PRIMARY SCHOOL TEACHERS:
CORRESPONDENCE COURSES AND CHANGING ATTITUDES

Very little has as yet been'accompliahed as regards the retraining of primary school
teachers for new attitudes. However, it should be noted that the Gemeral Directorate
for the "Organisation of Studies", in association with the "Education League" and the
Centres for training in active education methods, have since 1972 organised six residen-
tial introductory courses in leadership and sensitisation technlques for some 150 primary
school teachers,

During the 1973 summer holidays, ten primary head teachers took part in an intro-
ductory course on the theory and practice of group teaching organised by the "Centre for
Group Dynamics and Institutional Analysis" of the University of Laége. During this
course, participants had an opportunity to encountex various forms of group relationship
and to evaluate their effectiveness. They also studied the group processes and methods
of initiation into social life covered by the reform of primary education.

A small-scale but apparently very significant experiment will begin in September
1973+ It concerns retraining for primary school teachers in their mcther tongue and for
a change of attitude through correspondence courses.

) As we saw above from the survey carried out by the Christian Association of ‘Free
Secondary School and Teacher Training College staff, the correspondence courses envisaged
as & means of retraining were rejected by nearly half of the teachers consulted. One of
the criticisms made against such courses is the lack of contact with instructors and too
great a dependence on books, with the consequent danser of becoming enclosed in an over-
constricting academically-inspired system.

These reactions have induced those responsible for correspondence courses{l) to
look for methods which are betier suited to the already trained adult in order to try and
make” the correspondence course a communication and exchange system in the service of the
teaching community; a system where teachers car talk to and help each other without any
hierarchical relationehips; a system where evaluation does not relate to the participants
but to the effectiveness of the support in which the concepts of "pupil", "lesson" and
"exercise'" are replaced by concepts of "participant", "syllabuc" and "worksheet". They
refuse any attempt to use the correspondence course as a form of "documentation"., In
order to justify its educational quality, She correspondence course must comprise’a per-
manent teaching relationship between i1he student and his teacher.

Thiu is currently the aim of retraining for primary school teachers in their mcther
tongue, This course was initially intended to provide these teacheys with language con-
cepts which would underlie their teaching. However, the reform of mother-language acti-
vities in basic education implies & change in the attitude of teachers. Starting from
the idea that, in association with other mass-media, the course might combihe scientific
retraining with a change of attitude, the first thing was to define its aims and work out
a strdtegy, a summary of which is given in the following table.

4

(1) "Retraining and further training of teachers through correspondenue courses amd
other media™, Ministry of Educaticn and French Culture, Education by correspondence,
January 1975.
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In the light of the aims in view, certain principles of action were defined. It
s accordingly decided: .
e To advocate a lucid reforn withoul compromising the outcome
by over-enthusiasm;
- To be always pragmatic; to take note of the reactions of a first
experirmental group of 06 to 6GC0O primary school teachers so as
to alter the approach if necessary; ®
- To use all tecnnical resources: preparatory films, slides,
recorded sound or video-tapes, records, strip cartoons, reetings, etc.;

- To associate language tr2ining with new attitudes, each naking the

other acceptable;
~ Not to distribute facts but to associate in tne same research those
making up the course and those following it; to increase the number
of exchanges; :

- To associate the teacher training colleges with the raking up of
the course so that initial teacher training derives immediate
benefit from it; '

- To propise to those attending the course work in which their

colleagues and pupils are systematically involved.

The course will lead those attending it to carry out a survey of pupilc!' reading,
to study the language of the Belgian child and to show slides and pPlay recordings of non-
directed dialogue in classrooms and schools. In order to facilitate change, the course
will provide teachers with useful documents (cards for situation-based learning, list of
addresses, stimuli). It will enhance initiatives by publishing therm. It will be made
lighter in tone by humorous cartoons. It will make many refexrences to foreign countries
in order to create the feeling that reform is at international level. Video-recorded
activities will be used as a point of departure for meetings of teachers from the same
region. . *

In order to avoid any neo-formalism (already visible in the organisation of team-
work and in structural analysis), the course will stipulate perceptions through theoreti-
cal and practical studies. The deterrination of objectives, their translation into terms
of obsarvable behaviour and the verbal interactions in a French language class will, for
example, be studied systematically on the basis of docunents. ;;)

It is premature to try to sum up this activity, except perhdps on one point: the
making-up of the course is in itself a factor of reform since it 13 not entrusted to
specialists but to pixed teaums of prirary and secondary school teacrers,. lecturers from
the teacher training colleges and ﬁeacners in the practice schools, i.e. those responsible
for the initial training of primary school teachers. The latter draws immediate benefit
from tae renewal of teams through the research and work carried out jointly.

- ~

E. THE WORK OF THE "OFFICE BEIGE POUR L'ACCROISSEMENT \

DE LA PRODUCTIVITE* (OBAP) (Belgian Productivity Office)

Attention should be drawn to the outstanding work done since 1%2 by the OBAP
(Belgian Px roductivity Office), which is « private establishment recognised as of public
utility and managed jointly by the social partners (State, Federation of Belgian Indus-
tries, trade unions)., The Belgian Productivity Office was given the task of contributlns
to the country's econonmic and social development at two levels:

L]
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- At econonic level, by facilitating achievement of the targets of
the economic growth programme especially through action on the
quality of the factors of production and on the guality of these
factors combined;

- At social level, by stimulating, organising and providing material
for the dialogue between the social partners (employers' associations
and trade unions) on the problems raised in the more or less long

. +ern by economic progress and the conditions in which it is accomplished.

For its action on the quality of the factors of production, the OBAP turned to
the authorities responsible for secondary education in order to see what kind of assist-
ance business circles could give education to help it to meet its new rpquiremeﬁts. In
«. manner of speaking, the main purchasers of the "finished product” tell#the teachers
their new specifications. The exchanges of views between men from industry andé rien from
education are very interesting from many angles.

The first point is no doubt their realism. Real people who take young school-
leavers to work with them explain their difficulties in inserting rhe newcomers into the «¢
reality of working life for which the old educational structure and the old teaching
habits have ill prepared them. They want young men or women capable of working in teams,
sharing their knowledge and not keeping it jealously to themselves. They would like
these youns.people to have had a more’pluridigciplinary training broadening their out-
look, eliminating subject boundaries and thus enabling them to tackle any problem. They
would like to find themselves dealing with adults who are able to take initiatives and
to react creatively to the problem situations they encounter. ’

The teachers’ discussioﬁs in small groups are recorded in reports presented at the
end of the session. They are asked to see what can be changed immediately in classroom
1ife, working methods, etc., in order to move in the direction desired. All the proposals
made in this way by teachers from the two categories of education since 1964 contain &
wide variety of ideas which have been incorporated into reformed education.

But above all,this work has triggered off the movement which made many teachers

. accept the necessity for change. With the agreenment of the General Directorates of
Secondary Education (State and free), an experiment was launched whose first ain was to
convince teaching staff of the need to make allowaﬁke in their teaching for the changes

in economic and social life.

In technical education, many briefing, study sessions, seminars, visits to firms
and s¢ forth have been organised for teaching staff. Action in general secondary educa-
tion takes the form mairly of three-day residential seminars for teachers, principals
and certain inspectors. The number of participants varies between 30 and 60 according
to the region. Efforts are mede to obtain the presence of managers or other senior

. executives as far as possible. Informatior is given during the first day i? the form
of papers which are each followed by a discussion between the audience and the speaker.
These papers are presented by eminent persons from other spheres such as uni?ersity
teachérs, representatives of industry, experts frow bodies such as the Economic Flanning
. Office, the trade unions, etc., and have the merit of opening up unaccustomed horizons
to men who are generally confined within their speciality and too absorbed in their
daily tasks to keep abreast of the major trends in economic and social development.

After these papers, pérticipants are divided into working parties of about fifteen

persons. Each working party is invited to discuss, on the basis of the information
' given, means which the teachers themselves can use to change tieir teaching. It has to
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present a report on its deliberations in plenary session. Nearly 2,000 teachers, prin-
cipals and inspectors have taken part in 38 three-day residential seminars.

(i) Seminars for inspectors °

In order to strengthen the impact of the teachers' seminars on all educational in-
stitutions, three~day seminars were organised for members of the State Inspectorate and
for members of thel Catholic Education Inspectorate and.were attended by 136 1nspectors.
The following subjects were discussed: ¢

~ Economic and social development and the changes in outlook and

behaviour which it entails;
~ Changes in secondary education in the light of economic and social
developnent - teaching problems. d

The importance of "group work" in education was stressed at each seminar and led to
the organisation of sessions for small groups (about 15 people) on the methods of con-
ducting meetings. The subject was gradually broadened to cover directly the psycho-
sociology of group work. This activity has met with considerable success, especially
since the launching of educational reform. Nearly 350 secondary school teachers and )
princirals have taken part in 23 sessions of three half-days each on "the methods of
conducting meetings". Some 670\teachers and principals have taken part in 54 six-day
sessions on the "psycho-sociology of group work".

[AY

(ii) Management
As management theories have been widely disseuinated over the last few.years,
’ the OBAP wished to try an experiment with a new type of residential seminar reserved
‘ for principals and .devoted to:
(1) A review of the best known management theorieé-
(2) Examination of the possibility of their transposition to
"school organisation®.

Some 375 head teachers have taken part in 19 three-day residential seminars.

To conclude, we would mention that a working party including architects, town
planners, psycho-sociologists, economists and educationists has begun a study on the
school of the future. 1In Juné'lgzz. it presented the plans and a model for an educa-
tional centre meeting the demands of modern pédagogy.

F. RETRAINING FOR TRAINERS OF TRAINERS AND INSPECTORS

One of the most urgent tasks was to provide for the retraining of teachers' trainers,
i.e. the teachers in the teacher training colleges for nursery, primary and secondary .
school teachers. They were generally the first to benefit from the_yérious types of re-
training described here. An original form of retraining sometimes used is the educa~
tional team. For instance, in April and May 1973, five-day residential courses were
held for the retraining of those responsible for teaching French, the mother tongue, in
teacher training colleges. Four participants from each establishment were invited to
take part"in these courses including a teacher of pedagogy and a teacher of Frengh from
the practice school. In primary school teacher training, the composition of the team
was the same except that the French teacher from the practice school was replaced by a
primary teacher from the school.

It appears from various surveys that inspectors do not have a very wide audience Lt
among teachers. It must be admitted that the inspector has in fact usually confined
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bimself so far to inspecting lessons in his own special subject and to giving teacHers
marks and advice. In the present state of education, a role such as this is particularly

- obsolete and does not by any means sutisfy the requirements of reformed education or the
hopes of teachers. The majority of the inspecting body are in any event aware of this.

At the request of the Minister himself, all the inspectors of State secondary and

higher education assembled for a seminar on the 6th and 7th of September, 1973, with a )
view to redefining their role. It was decided that another seminar would be held before
the end of the present calendar year for the purpose of clarifying the new role of the
inspector as defined in its broad lines. Within as short a time as possible, the e¢ssen-
tial task of the inspectors will be the general supervision of ‘schools. They will work
8s a team and will be responsible within a specific geographical area for the efficient
operation of the entire educational system, assessing its development, its adaptationm, -
the way in which it meets the needs of the school population and the value of the train-
ing it provides. Needless to say, this implies a complete change in the role .I the in-
~vsectorate which will doubtless not be achieved withemt difficulty and will demand the
virtual "unconditioning" of certain inspectors.

G. INITIAL AND CONTINUING TEACHER TRAINING

What is being done in Belgium in the field of continuing teacher training stems
from the basic idea that all training is only the first stege in a:prozess which should
be spread over the teacher's whole career. In so far as the continuing training at
present being worked out can define its aims, methods and evaluation techniques and set
up the essential infrastructure, it will inevitably have repercussions on the length,
content, methuds and evaluation of initial training.

It is already certain that the longer initial training demanded by some people is
not inevitable. Thus, a4t the present time, the length of primary school ‘t. ~her training
is thé same as for first-cycle secondary school teachers; two years after ge.ondary edu~-
cation. After the 1lst of September, 1974, it will als¢ be two years for the training of

- nursery school teachers. Therefore, after that date, bupil teachers can take the same
basic course in the training colleges whether they intend to teach in a nursery school,
a primary school or a secondary school. The divisions between these different tyDes of
tgachers will thus be gradually eliminated since they will learn to know each other
better right from the start and to collaborate with each other. The task of the teacher
training colleges should no longer be to train future teachers but rather to help them
to train themaélves (aaaihted self-training). This new concept of the teacher's role has

already had repercussions on the concept of the initial training of primary school teachers.

(1) Group leadership in primary school teacher training

The new curriculum for primary school teacher training(l) includes an optional
course entitled "group leadership" which covers the following activities:

~ Games, sports rounds, dances;

- Manual and plastic activities; T

- Musical activities;

- Corporal and vocal expression.

(1) "Primary School Teacher Training - Provisional Curricula; November 1971", Miniatry
of Education and Culture.

ERIC

Aruitoxt provided by Eic:




The aim of this course _is to prepare the future teacher for the theo.etical, and
especially the practical, aspects of pedagogy as applied to the study of inter-individgal
relationships in a group of pupils, although without neglecting the study of teacher-
pupil relationships. The intention is therefore:

(1) To introduce the teacher to methods of creating or improving

. relationships between peers; . .
. (2) To teach him to study and solve the problems to which these

relationships give rise; .

(3) To persuade the future teacher to take adveantage of the obser-

vations made and the experience gained in order to change his

attitude in his own teaching.

This optional course is a good opportunity for preparing primarxy school teacaers to
run the Wednesday afternoon socio-cultural activities organised in the context of the
five-day week. However, the scope of the course is not restricted to this aim slone.
Being a "group leader" in the sense currently given to that term no doubt means that one
has learnt techniques which have ..ow proved their worth but, aboJé all, it means that
one is imbued with a spirit impregnating the whole personality and reflected in & speci-
fic behaviour, at least in front of one's class. So it would be wroﬁg to imagine:}ﬂ

(1) That knowledge of techniques alone creates a leader;

(2) That someone who is not a leader in spir .t and training can

improvise leadership for optional activities; g

(3) That someone who really is a leader will confine his leader- i

ship to an optional course.

The attitude of the educator and the forms of learning used will be non-directive. |
’ ’ e |
|

§

(ii) Evaluation of primary school teacher training

The traditional examinatiors for primary school teachers were abolished as from
acadenic year 1970-71 and replaced by continuing evaluation. As stated in the Circular
on "Phe supervision of studies in primary school teacher training"(l), the traditional
examinations are no longer an adequate means of assessing whether the students sitting
them are fit to become teachers. The criteria of assessment will no longer concern only
the intellectual qualities or acquired knowledge of the futurs teacher. They should also
permit an evaluation of the socio-affective aspects of his personality, his intellectual
attitudes and his professional capacity. ’ :

In order to achieve these aims, it was decided that an assessment would te made of
each student by all those involved in his training (inspector, training college princi-
pal, teachers, teachers in the practice school, educators, course diréccors) covering
not only the development and quality of his learning but also his psycho-social behaviour
during the period of training. The main point is to assess the behaviour of the future
teacher towards children, in comparison with his peers, towards the advisers responsible
for Eraining and towards pupils® parents, to rate his social qualities, his team spirit,
his desire to co-operate, his devotion and his punctuality, all of which are essential
qualities in a good educator. '

Ail these assessments are included in a file which also contains the student's per-
sonal opinions. The student can in fact consult his file on the spot, discuss its con-
tents with the principal of the training college and with his teachers, and add any re-
marks he deems fit. It should also be noted that it is an educational team consisting

(1) Ministerial Circular of 12th September, 1972. Subject: The supervision of studies -
in primsiy school teacher training (2nd cycle - 17157 - 7/2459?.

'y —
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of the inspector of primary education, the principal of the teacher training cnllege,
menbers .f the teachiug shaff. the senior teacher and other teachers in the practice
primary school which decides, after examining the file, whether the applicant should
pass or fail.

One innovation is worth stressing: an applicant whose training shows no serious
weaknesses is deferred. He is no longer obliged to repeat a whole year but can take some
additional tests at the end of the first term in the next academic year after some extra
training. The jury specifies the activities in which the applicant needs further train-
ing, suggests a curriculum for him and can exempt him from certain tests.

In order to help the members of the educational team to prepare this
as possible, an analytica} gulde has been drawn up giving a whcle list of
behaviours and classifying them‘gccording toi

(1) Socio-affective aspects of the personality;

(2) Intellectual attitudes;

(3) Evaluation of -professional capacity.

This form of evaluation gives excellent result=e and is app]}ed to the training of
all primary school teachers. It will ashortly be extended to all other types of teachers

except university-trained secand-cycle secondary school teachers, +

file as well
observable

3 —
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POSSIBLE RESEARCH AND DEVELOPMENT ACTIVITIES
: o I
1. Study of the evolution of pupil-teacher attitudes towards certain subjects during
their initial training (continuous assessment - association in managenent -
team-work - the class council - breaking down the berriers batween disciplines -

programmed instruction, etc.). Special comparison of this situation at two
= apec}fic points: on entering and on leaving ths training college.

¢

2. Same study carried out-at two other points: on leaving the trainimg college and
after five years' teaching. Investigation of the causes which may have affected .
deyelopments. )

3 How to make the educational file give as clear an account as possible of the de-
. velopment of pupil—teacher attitudes. - s R

B Evaluuuion of initial teacker training. Who should carry it out - when - how?

- 5. Tentative evaluation of the contribution of a new course (e.pression techniques)
towards the psychopedagogical training of tedchers.” .

6. Prebaration ef continuing training and consideration of its incidence on initial
training (selection - length - content - form - evaluation).

7o Operational research on ways of "unconditioning pupil teachers from their previous |
educational experience whan they enter the training collese. »

8. How students perceive their teachers before and after the latter have taken part
. ’ in a group dynamics seminar - application of the Barret—Iennard text.

9,. Applicatzon of the same test to the teachers themaelves.

- : -
¢
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The jnnovative experiments studied in this report do not form a representative
sample of all the rew approaches to teacher training in France. These are no more than
a few exanmples selected for their diversity: diversity of the conditions in which. the
innovatiors wereqset,up, variety of the models, disparity in the ways in which they fit
into institutional structures. : )

In examining each innovation in turn, we shall attempt to discover its distinguish-
ing features, i.s. what makes up the originality of its cantribution to the problems of
teacher training, We shall then endeavour to outline the converging and diverging
trends emerging from the comparison of these experirents. - :

At the end of this study we shall have to consider whether & naw
training is now .being built up from disparate efforts, each focusing on some more Or
less limited aspect of'training. To speak of a new model would mean that the dynamic of
+the innovations in various places would not he only a hegative reaction to the tradi-
tional. training model, but would also be an appropriate response to the latent or
recognised ngeds of society.

el of teacher
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' INTRODUCTION

What meaning can today be ascribed to the concept of continuirg training oxr teachers?
Tradivionally, teacher training is envisaged from two: angles: academic - sometimes termed

scientific - traiﬂing to enable the future teacher to acquire competence in a field of
knowledge, and pedagogical training to enable him to master the educational process.

The concept of training is at present taking on new meagings as a result of being
more and more widely used in all sectors of activity: occupational, social and leisure
activities as the main way of -adapting to the many transforma¥ions our society is under-
going. The word training thus denotes any organised action designed to bring about a
more or less radical.restructuring of the way in which the person functions: in this
sense training affects a person‘'s ways of thinking, perceiving, feeling and behaving.
As the case may bs, it is designed as more vocational - defined in terms of the compa-
tency to be acquired and the rolés to be assumed - or as more personal(l); in extreme
cases it would be a therapy.

The vocational-personal approach is tegding to take the place of the academic~
pedagogical approach, but at the present stage the two perspectives overlap and as a
result training means different things to different people. This also apbliea to the
concept of continuing training wh:ich for some people refers to in-service training
aupplemeﬁtary to the basic training acquired before entering the profession, while for
others continuing training is an all-embracing concept covering all training received
in the course of a career, including initial training.

- mhese developments, the discussions to which they give rise, and the experiments
oriented towards new systems and new models are all related to the changes affecting
the role of the teacher and the opposition they arouse. They reflect a power struggle
bbtw%en various bodies amd various ideologies which, either inside or cutside public
education, seek to impose their concept of teacher training. The stakes are so impor-
tant that this problem has ceased to be the prerogative of educational specialists. For
the solutions chosen and broadly applied in the fra;ning of teachers depends on the very
future of the school, which means to a large extent each person's fate ‘as an individual .
and as a member of the community. As a result ’chi'_s question is the object of proposals
and projects emanating not only from the public authorities amnd educational movements,
but also from trade unions, employer's associations, political parties and popular edu-
cation associations.

The following analysis of experiments will deal with five points:
Institutional structure within which the experiment was designed and
implemented: btraining site, link-up of supply and demand (volunteers,
selection, evaluation and certification). )

Objectives of the experiment: general objectives and transitional

obdeét}vea. .

Modelities and models: organisation, proportions and relationships

between theoretical training and practical training. Use of models,

training action model, technology used. ) .

(1) V{thout direct reference to occupational situations.

A
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Evaluation of the experiment.
Trainers: their status, role, recruitment and training.

It is obvious that these various.points are closely interrelated. In each case,
they will be distinguished from each otHer in terms of the specific arrangements of the
experiment and the information which could be collected.

The following experiments will be considered in turn:

Ao Pri Education

- Continuing training of primary schogl teachers.
- The "Service d'Aide Pédagogique" of the Val-de-Marne Department.

B. BSecondary Education
) - Training of technical college teachers.
v . - The secondary school teacher training centre at the University
- of Provence.
N - Teacher training assignments in economic environments.
- Courses orgenised by FOEVEN (Fédération d'Oeuvres Educatives

et de Vacances de 1'Education Nationale) (Eederation of Educa-~
tional and Holiday Institutions).

o C. Inter-category Experiments ’
- The "Université pédagogique d'Eté" (Summer School of Education).
- The "Centre de- Formation & 1'Education Nouvelle” (New Education
Training Centre).

. D. Continuing Education
- The "Centres Intégrés de Formation dé Formateurs d‘Adultes”
(CIFFA) (Integrated Centres for the Training of Trainers of Adults).

~ I, CONTINUING TRAINING OF PRIMARY SCHOOL TEACHERS

A ministerisl circular of June 1972 instituted continuing training for primary
school teachers in application of the pr;nciple adopted at the outcome of negotiations
with trade unions: in the course of their careors, all established Primary school teachers
are entitled to full-time training equivalent to one school year.

The training plan implemented provides for facilities differing both in duration
and in type, "so that training is continually adjusted to real neads". Within this
framework, the "Academie” authorities, the principals and teachers of colleges of educa-
tion and the representatives of primary school teachers are to draw up an appropriate-
plan for each department.

During this period of gralual implementation, continuing training will be available
to all established primary school teachers, with the exception of those trained in a
college of education within the past five years and those who are over fifty years of age.

Two kinds of training courses have been organised since the beginning of the 1972
school year:

- Three-month courses, during the term when &tudent teachers from the

Gollege of Education are'doing their teaching practice, thereby
releasing a number of teachers from their classes;

- Six-week courses during which the teacher's place is taken by a

substitute teacher.
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The aims of these training courses have not been stated. The circular merely in-
dicates that "any teacher training activity must be linked to an analysis of the re-
Quirements of these teachers". It must, consequently, include some channel for the for-
mulation of demand, identification of requirements as well as concertation on aims and
curricula between the trainers and the teachers to be trained.

From the plan drawn up in one department it seems that the proposed six-week
training courses concentrate on pedagogical improverent in a given discipline., Teachers
can choose between four kinds of traininé courses with the following as- main subjects:,
mathematic., linguistics, general cultural activities, English. However, in order to

"reconcile the derands of a specialised training available to each accoriing to his per-
sonality and wishes and that of a general training essential to every good teacher" .each
type of course invelves the following compulsory activities:

- Training in physical education and sports;

- Supplementary training in the main subject: "French, mathematici,

general cultural subjects, educational psychology".

The circular from the Inspector of the "Academie" presenting this plan stresses
that there is room for improvement: "The system instituted has been given serious, even
meticulous, preparatior. But, with the passing of time, it will have to be adapted in
order to meet, to the best of its abilities, the training demands of established men and
women teachers in the department. The remarks, criticisms, comments and suggestions made
by those taking part in this year's training courses will be taken into account,n»

The two kinds of training courses proposed in the ministerial circular may be out-
lined as follows: ~
Three~-month course
~ Preliminary phase (one week): the student teacher is settled in%o
* the class, a schedule of work is jointly drawn up.
= Phase 1: divided into groups of not more than ten participants,

the trainees work for one week under the Departmental Inspector

in his "circonspection” (sub-district) with assistance from
teachers in the Colleges of Education. This involves "identifying
end formulating reeds", visiting schools, analysing eaucatlonal
achievements, drafting ieports.

-’ Phase 2: four weeks at a College of Education, with the participa-
tion of Departmental Inspectors. After drawing up a work schedule,
this phase is given over to studying "educational reform in igs
various aspects: teaching methods and comtent, teacher-pupil relation-
ships. contiruous observation, school life, relationships with
parents, etc,". -

= Phase 3: return to the gub~district for ome week, in the same struc-
ture as in Phase 1. The aim is to "ascertain to wha% extent the <
concepts acquired and the points of view discovered in the preceding

’ phase shed new light on the realities of their. profession". Each
trainee may take up specific points in the class in the presence of
other members of his groupe. 3

= Fhase 4: return to the College of Education in the same conditions
as in Phase 2, for four weeks. Group activities and specialised
activities in small groups.
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- « Phase 5: one week at the College of Education and in the sub-district
to eva.uate the training and "organise action to be taken to introduce
=changes into teaching practices".

Six-week course . ) L
This consists of two phases, similar to Phases 1 and 2 of the
three-month course. '
Phase 1, in the sub-district, lasts one ueek, while Phase 2, at the
College of Education lasts five weeks. The courses focuses on a
particular aspect of educational reform (methods, content, etc.). ' =
Lastly, the hinisterial circular indicates that training activities mey provide im-
petus for establishing or strengthening teaching teams. Assigning several teachers from
the same school to the same training course is recommended as a means of achieving this.
Organising the continuing training of primary school teachers is a large scale
enterprise. One may expect that achievements will be very unequal in their impact on
teaching practices, and their contxibution to what the circulars refer to as "educational
reunewal”. As regards the copncept of continuing training which emerges from the texts and
its first known applications, it appears: -
- That this training is in the traditional “academic~padagogical“ line.
Continuing training concentrates, on the one hand, on up-dating knowledge
A in the various subjects, and on the other, on giving serious thought in
pedagogical terms to teaching Practices; :
- That emphasis is placed on a closer link between theory and practice, -
conceptional knowledge and observations and activities in the field.
The alternative phases in the Colleges of Education and in the sub-
districts, the concern that the training acquired during the course
should lead to immovations in the classes of each trained teacher, the
cqQubined and successive participatian, the inspectors and teachers from
. the Colleges of Education, all work towards this end.” It remains to be
seen in what conditions and on the basis of what kind of analysis prob-
lems' of teaching practice can be stated and solved by recourse to new
- concepts and new methods; ’
- That the pattern of training activities laid down by the Ministry is both
- structured anf flexible. It is structured in the way the training courses
are fitted into the institutional set-up and controlled by the academic
hierarchy - inspectors, principals of Colleges of Education - end in its
scope focused almost exclusively on the school. It is flexible to the
extent that content and procedures are determined on the basis of expressed
or supposed needs of the participants.

° ' 1I, THE " E D!'AIDE PED IQUE" (PEDAGOGICAL ANCE
: SERVICE) OF '.l.‘EE VAI;-DE-H_Lm DEPM(].)
Under the ministerial instructions on educational reform (dlrectivep on teacher

training in Colleges of Education, continuing training of primary school teachers, tri-
paztite ddvision of school time, general cultural subjects...) and on the initiative of

(1) Intended for primary school staff teaching in pre-prima:y schools, primary schools
and type III classes (also called tramsition classes) in Colleges of Sscondary
Education (first cycle).
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the ”ibaégﬁic“ Inspector, an education team was set up in-the Val-de-Marne headed by a
Departmental Inepectress of National Education, in collaboration with teachers from the
Edubation%l Science Department of the University of Paris VIII (Vincennes), ten other
inspectors in the Val~de~Marne, two psychélogiats, ten educational counsellors (French,
mathematics, educational psychology, plastic arts, audio~-visual methods).
The participants are teachers, principals amd “inspectors and are volunteers. They
are released from their duties for the duration ©f the training periods.
The objectives defined by the team are as follows:
- By means of "encounters", to counteract the feeling of isolation and
develop in a1l the ability to comnunicate;
- By dfrect participatjon of university teachers, to provide an
orening onto higher education;
~ By listening carefully to the participants, to attempt to determine
current teaching needs, to forecast future ones, to prepare for the
predagogizal autonomy of first-level establishments and their integra-
tion into .community 1ife; ) .
- To orgénise visits to clagses, chches, and edycational action groups; T
‘= Through practical experience, to make the teachers familiar with audio-
vieuval methods, corporal expression, with handicrafts workshops, teaching
French to foreign children, modern mathematics. _
On its inception in 1969, the work of the service was focused on teachers of transi-~
tion classes. Thus during the years 1969 and 1972, teachers were able to take part in a
continuous two-week training course (grqup dynamics, audio-visual methods, educational
psychology, study of the environment, class visits, corporal expression). .
Ta 1971-72, 150 prificipals of Val-de-Marne primary and pre-primary schools, divided
into ten groups, attended a 13-day training course, organised as follows:
~ Group dynamics: four consecutive days during the first term;
- Audio-visual methods: three non-consecutive days, at intervils of
approximately one month;
~ Reflection on current problems: three non-consecutive days organised
by Departmental Inspectors;
- Case Study: one day with the same leader as for group dynamics; B
~ Evaluation: during the month of May, the 150 barticipanxa met for
two days of training evaluation in small groups.
In 1972-73, a training and information cycle was organised for primary sch
teachers teacning in specialised education sections. .
* Bince the beginning of the 1971 school year, the audio-viaual\gep(‘ ment has grad-
ually been set up. Teachers were able to take part in the six~week iﬂtéﬁﬁive\gggining
courses. A grant from the Val-de-Marne "Conseil Général® covered tﬁé purchase of a con= __
sidera™le amount of equipment. Three educational counsellors have/been appointed. Their
work has concentrated mainly on the groups of principals and trafsition-class teachers.

In their final evaluation, participants stressed the Pergonal trailning they had
received: /

y
. "All (or most) of us are conscious of some enrichment’consisting not so

much of the specific knowledge or the techniques adquired during these
days, but arising from the fact that we feel more capable 'of reflection,*
snalysis, knowledge of others ... in short, a certain maturity which can

only be beneficial in our relationships with the children, their parents
and above all, with our assistants". i
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The céllaboration between the "Academic" services and.a University Department
(Educational Science) made it possible tu combine activities focused on educational prob-
le and those focused on the person and role of the teacher. With regard to audio-
visyal techniques, the two different approaches used by acadenmics and practitioners en-
coyraged critical thinking on their use as well as their integration into teaching
practice. ’

The element of personal training in a group situation appears here as the specific
ontribution of the university body in the social psychology perspective.

The initistive taken by the Department of Educational Science at Vincennes indicates
what role the University could play in the training of primary school teachers. But it
remains a prototype, as no institutional measure or finencing is available to éxtend
/// this experiment.

III. TRAINING OF TECHNICAL COLLEGE (CET) TEACHERS ¢

A training plan for technicai college teachers has been operating since June 1975;
and applies to all categories of teachers of general and practical subjects. It is
linked to a re-indexing of the OFP teaching body and is thorerora a collectivo ad-
vancement scheme. g

A May 1973 circular addressed to the Rectors outlines organisdation resources. The
aim ig "to 2dapt the knowledge and methods of these teachers to developments in techno-
logical education”.

Training covers three or four months following a six-phase pattern. Alternately:

- "Meetings" of staff in all disciplines in the one institution

(2 x 1 day);

- Sessions bringing together 15 to 20 teachers of the same discipline
from several CET's (2 x 1 week);

-~ Individual or small group work. Teachers are required to write a
paper which is taken into account in the "evaluation of what has been
learnt from the. training". This paper is sent to the chief inspector
under cover from the principal. i

"The Rector will issue an attestation on completion of the whole training course
and one of the copies forwarded to the central administration will justify tlLe progr9331on
allocation of the new indices". 2

The technical education inspectorate is responsible for this training. Some phases -
are led by inspectors with the help of principals and directors of practical work, others
are led by "teacher -group leaders” gseconded for the purposé. The latter are recruited
at national level from among volunteer teachers on the basis of dossiers containing the
opinion of principals and rectors. Their training takes place in thé "Ecoles Normales
Nationales d'Apprentissage" (National Vocational Teacher Training Colleges). It centres
on contents, teaching methods, the use of the various media, the leadership of adult
groups.

- Training seems closely integrated into the institutional hierarchy. It is the in-
sfitution»which devised the training plan, and those responsible - the inspectors, prin-
cipall'and‘airectors of practical works - are simultaneously the training authorities,
the trainers, the evaluators and the users. Training takes place on the scene of pro-
fessional activity. Thus there is no standing back - neither as regards the place nor
the actors involved. ' .
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Iv. TIHE SECONLARY SCHOOL TEACHER TRAINING CENTRE AT THE
"INSTITUT DE DIDACTIQUE ET DE PEDAGOGIE" (IDP)
L(INSTISUTE OF DIDACTICS aND PEDAGOGY)
OF UHE UNIVERSITY OF PROVENCE

N P

The IDP is & University institute. The secondary school tecacher training centre,
which is part of it, is “involved in three sorts of interdependent act3v1t1eb.

- Initial tralnlnr of students in all disciplines intenuinz to become teachers

2- Continuing training for serving teachers;

- Educational research on secondary and ,higher education. .

The Centre was created by a team of psychology teachers from the Uuiversity of
Provence. It provides non-66mpﬁisory training facilities for student-teachers in the
various education and research units (UER) and for serving teachers. This initiative
has specifically university objectives, stated as follows:

- "To enable the University of Provence justifiably to claim, at the

appropriate time, to be assigned the responsibility for teacher
training centres, in preference to any other University in the région,
or any other parallel or rectorial bodies";

- "To enable .the University of Frovence to set against any conception of

such a Centre that i1t miént find inappropriate the possible modifica-
a tions or a different design based on achievenents, research and a cer-
tain public xnowledge of these act1v1t1es“° -

- "To contributve to the University of Provence's work on continuing

" training by experimenting ‘with traininé activities for teachers and

various administrative staffs of the lMinistry of National Education".

Strategic objectives are consequently linked with research and inpovation and ideo-
logical objectives: ceacher training i: seen here as nighly relevant to the orientation
of the school system and the role of the university. .

-Initihl training ’ ]

This training is sivern in connection with a "value unit" (credil) iu general educa=-
tional psycholory which students can take as un option to fulfil the requirements for a
specialised fir.t{ depsree. The aim is "sensitization to the general problems of teaching
practices". Actavities are practical and thecretical:

- Use of techniques for observing school situsa%icns (lessons, class

councils, use of different zethods);
- Sinulation exercises (marking papers, case studies, role-playing, etc.);
- Infornative elenents from child psychology, Psychology of learning,
sociology.
During the last term students have the opportunity of studyihg in depth problems such as
evaluation, communications in class, sociology of education.

-

One of these activities, class observation, was used as a training method combining
contact with the realities of school, the handling of instrumeats of observation and
analysis, and the use of psychologlcal and sociological concepts. The basic idea is to
learn teaching practices in a norm®normative way within a system of relationships where
co~operation }s established between teachers, students and educational psychologists. At
first the classes observed are those of teachers whc have requested assistance from edu-
cational psychologists in helping them to solve a particular problem. The student-
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teachers construct and use observation grids appropriate to the type or problem to be
solved. The result of these observations provides material for collective think%ng on
the part of the student-teachers, the educational psychology instructors and the teachers \
of vue class. Feed-back to Lhe teacher, assunptions on the meaning c¢f phenomena observed
analysis of educational aims_and strategies, and contfrontation of models observed in the
various classes all help to define the approach to ihe act of teaching, ther 5y bene-
fiting the teacher in service as well as the stadeni-teacher.
! Continuing training s
The problen of the continuing training of tleachers has been raised by the Institut

¢z lPidactique et de Pédagogie in relation to the uitie.ent kinds of continuing training
provided S& the various UER. The Instisute Brovides specific training°along three main
}ines: . .
~ A pedagogical concertation workshop seeking to link up training and re-

search on the one hand and theory and practice on the other. Concerta-

tion takes place on the scene of teaching activities and revolves around

problems encountered by teachers in praétice. It pre-suproses the

existence of an educational team bringing together motivated teachers - i e

tfor joint{thinking on their aims, the co-ordigation o} their actions,

the exchange of inforuation, the harmonization of activities yis-é-vif

the pupils, the administration and the parents. Furthermore, this con- B

certation centres on some aspect of educational research subject to

scientific control in %bich the teachers take part. Evaluation of the -

teachers! training is partially rerged with measuring the effects of con-

certation, i.e. instead of consideriné’formal attainments, it consists of

noting progress -in teaching practice.
- A relationships analysis workshop, using the methodology of Balint gfoups:

institutional and socio-affective analysis of the professional relation; K

ship experienced by the participants. Alongside this cortinuing activity,

ﬁhere are also activities designed to encourage cormmunication, co-operation,

etc. as well as a serinar on case studies using various intqrpretativeh

.models. ) '

- Seminars forAQQIticipation'in educational research £c2l’., Lo deternmine
the kinds of research to be underiasen. Teachers outline the problems -
they encounte: in their teaching. On this basis, the development of
methodologies and the conduct of research are done jointly by researchers
and teachers. ' ) .

This model for the initial and continuing training of teachers is charagterised by -
the fact that it is psychological and not "psychopedagogzical - the latter term being
interpreted as meaning the light that psychological knowledge can shed on the act of
educating. It is psychological in that the arelysis of behaviour, attitudes, and proce-
dures is both the special instrument of training and the special attainment which the
trainipg is to provide: analysis is taken here in the broad sense, i.e. specifically
using or associating with each other interpretative models of psycho-analysis, social
psychology, and institutionalist tiends, sometimes by means of a clinical approach con-
sidering the situation as a whole, sometimes by means of an experimental approach con-
cerned with controlling and measuring. Training implies the use of analysis, identifying
problems, as a means of sensitising, returning the trainee to his own problems and thre
résources at his disposal for solving them, helping him to evaluate the approach. But,
above all, training is training in analysis; tbfough the approprigte structures, the aim
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18 to ensure that this analysis can be carried out individually and in interaction with,
o N

others, can be improved and made more rigorous., Here vocational training is organised

around personal training.

V. TEACHER TRATNING ASSIGNMENTS IN ECONOMIC ENVIRONMENTS

As of the 1971-72 school year, training assignments in economic environments have
been arranged for teachers in several "Académies" on the initiative of the "Directorate
. ) respgpsible for orientation and continuing training". This Directorate of the Ministry
of National Education is responsible for implementing and .co~ordinating the continuing
training activities coming under this Minisiry. ¢
The experiment referred to here-has‘ been proceeding in the Orléans-Tour "Académie"
" since the beginning of the 1971 school year. A group of teachers (13, 18, then 22 in
1973-74) from var ous disciplines in general and technical education have been released
" for the entire school year for a “trainlng assignment in an eg¢onomic envi ronment”. 7
In the terms of the official note, the objectives of" this eesisnment are: .0
¢ - To develop contacts between those résponsible for education and those
responsible for the various -ses stors of the economy;
- Through daily experience, to give some underatanding of the conditions

governing the life of an enterprise;- - s . -
.= To arouse in teaching circles a.greater interest in the economic and ' i
social sector in general; . .
- To ensure that, through this inrormation, the teachers involved will, ' 4=
once they are back in their own environment, have an influence on the
evolution of traditional structures. ¢

The note pcints out that the aim is not "advanced vocational training Zfor teachers
in their discipline”, even though teachers of history, geography or acepuhting may well )
acquire information directly relevant to their classec during the assignment, but to make o
them personally aware of economic and social realities which, it is expected, will help
them to ":1lter their own teaching practicean * .

* This oparation, whose major objectives relate to teacher training, is part of a
_general policy to bring the school and the business world.closer together, a policy which
includes other more or less clearl& gtated aims, such as adjustments between educational
paths and employment requirements. ’ Ty

a The assigument cbnsists of three phases:

- One month “I briefing, devoted to information on the national and
Yregional economies and on*the problems of the enterprise;

- The pravtical ase _gnment in the various enterprises (metallurgy,
electronic enginearing, building, tvextiles, egricultural eo-operativea,
.banks, etc.). There is an observation phase during which the trainee
,2  aints himself with the various aspects,of the life of the enterprise- - ~— -~ —
ara a prodiiction phase during which the trainee is assigned to a work-
. place or given tasks more or less in line with his competence; N

-- A £inal month for dersribing and evaluating the experiences of each.

Evaluation consists of the preperation of a colléctive report preszuted by the
trainees. This document, of approxamately twenty pages gives a critical acoount of the
experiment and ends witlr some suggestions on possible follow-up.

A note by the "Académie™ services entitled "Teacher Training assignments in economic
environments", designeé to present the scheme to likely candidates for gurther‘training,

-
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draws on some of the elements in the report by the 1971-72 trainees, but mentionE only
positive evaluations.

. The leading-idea behind this asaignment brings together two themes: that of "the
school open to life", which is one of the recurring themes of the new education move-~
ments and that of information on She world of employment in relation to the economic
function of the school gystem, which has often been developed by administrators and

’ teachers of technical education and by educational and vocational counsellors. The first 7
theme is basically pedagogical; it uses a better approach in exploring and analzsing
realities through direct contact in the field, instead of éhfough the filters of academic’ .
knowledge. This theme is often combined with that of "experience in unfamiliar surround-
ings" which' is considered as formative, both on the intellectual level and on the level
of ¥character". The second theme relates to the purpose of the school and its functions
in society: a knowledge'of "economic environments", wﬁich is generally lacking in courses
: taught, or is often out-of-date and idealised, now apprears more and more necessary for
teachers. For. it is .they who help the pupils work out their prospects and to choose
between paths corresponding more or less to occhational outlets.
The training model adopted iiere can be de . 1 as placing the 1ndividhal in a situa-
tion, prepared by briefing and reflected on-afte rds in the group of participants.
. The institutional cbjectives system has not been totally endorsed by the teacher-
' ' trairees, as evidenced in the final repert. This report stresses that the way in which
the experiment was initiated (by negotiationa between those responsxble in tre "Académies"
and, the employers' aeaociations) a priori limitéd and distorted this project to gain some
knowledge of the egonomic environment. "Invited and welcomed into the enterprise uy the
employer, the taacher is qaturally cut off from the workers and trade unions which none-
theleds form part .. the Fealities of the life of an enterprise,* ° !
There was, however, wide agreement that everyone had acquired some knowledge of the
enterprise and of the working world and had Quite radically revised their ideas about
their own teaching practices. The report shows that the experiment gave rise to con-
sideruble questioning of the teacher's role in society, the relationships vetween educa-
tion and continuing educatiofi and the economic and social system.“ The fact of naving
participated in an innovatory experiment, which to date has involved only,a small number
of teachers, apbears beneficial and stimulating: trainees expressed the desire to dis-
gseminate "the results of this experiment" on a large scale and to make use of what %they : )
have acquired'in tasks such as continuing educ%yion.

~

.

VI. COURSES ORGANISED BY POEVEN (FEDERATION D'OE
EDUCATIVES ET DE VACANCES DE L'EDUCATION NATIONALE)

. ( FEDERATION OF EDUCATIORAL AND HOLIDAY INSTITUTIONS)
. .GROUPING THE REGIONAL ASSOCIATIONS (AROEVEN)

K

-~ In 1969 an agreement was signed between FOEVEN and the Ministry ©f National Educa- — -
tion on the organisation of "retralning courses for teaching staff" in secondary-level

eatablishmenta.‘ -
FOEVEN is a body belonging to the out-of achool aector. It is a private associatioxn,
. governed by the Law of 1901 and is concerned with running holiday centres and socio-

educational centres for educational purposes. Its educational action is intended to com-
plement tuition and takes plsite outside the clabs-room(l), with the aim of ensuring

(1) But algo within the class-room.

>
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fined. In order to pave the way for a society in which men will be more active and more
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coherent continuity. The idea is "to help the adolescent to develop higz ﬂudgement, his
critical facult¥es and his will, thereby leading him to freedom of thought and actions”,
which presupposes setving up e@ucationnl teans of teachers, educatiﬁnal counsellors and -
the head of the institution. This continuing education requires that all s%aff serving
in educational institutions, whatever their function, should have some prior psycho- .
pedagogical training and be kept constantly informed. It was in this spirit that

FOEVEN came to engage in training activities.

_The 1969 agreement provided for intensive sessions for volunteers (selecblon is
left to the head of the institution). Prlorlty is given to educational teaus 1nvolv1nﬂ
teachers and administrators.

"The progranme comprises two phases: a four-day sehsitization period, followed by
in-depth study meetings lasting half a day once a fortnight or an entire day once a month
for the rest of the school year. This constitutes an entity designed to give the par-
ticipants the opportunity: N :
~ To supplement their knowledge of psychic affective and social

aspects of life; .
- To reflect on the meaning of psychological and rational phenomena
with which they are daily confronted (especially in the exercise of
their profession as teachers);
To confront their teaching experience and compare the answers they
give to the probiems they encounter;
- To réconsider their peréonal attitudes towards other people to become
aware of certain determining factors in their behaviour and of the -
reactions these arouse in others;
-~ To live the experience of a group in evolution;
- To study the sociological déterminants of the operation of educational *
institutions."
Tne course is organised with the nelp of private tiaining bodies with practical ex-
perience in psycho-sociological training: ARIP (Association pour la Recherche et 1'Inter-
vention Psycho-sociologique), CEPREG'(Centre de Perfecticnnement des Responsables de
Groupes), IFEPP (Institut de Formation et d'Etudes Psycho-soclologlques et Pédagogiques),
etc.

The facilities-proposed are designed to help participants to reflect on themselves,
to analyse their own behaviour, that of the people with whom they are in cohtact and the
operation of the institutions in which they work.

The trainers are permanent members of the association, consultants from outside
bodies or serving members of National Education services.

They have been through a training session for trainers organised. at the ARIP and
work in regional teams and in groups inside tneir own institutions. They are released
from class-work during the training period end meet for”concertation before, during dnd
after the course.

analysis) alternates with work in small groups (focuses 'on problems of relationsbips)
was carried out without difficulty. The in-depth (or follow-up) meétings, in the insti-
tutions, however, did not always work. ‘

The FOEVEN project is of an ideological nature: the definition of the kind of man
and the kind of society to be promoted is the basis on which training activities are de-

responsible, an "educational community" must be set up which will be able to develop in
/
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young people a sense of freedom and of co-operation. It is maigiy a problen of atti-
tudes: the educator rust acquire the capacity to change and to establish a positive re-
lationship with the edolescent. A prior condition to changing structures is a change
in attitudes. The psycho-sociological traiuing zodel corresponded exactly to this pro-

Ject.
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* The private training bodies which collaborated with FOEVEN offer teacher training
cycles or sessions in their own specific [ields. Some of these sessions are inter-
occupational. Teachers attend for training in-the conduct of meetings, psycho-drama, sen-
sitisation to group life, institution analysis, etc., along with various other parti-
cipants: social workers, resource persons, business managers. Furthernore, certain ‘
courses are designed specifically for teachers, for exan.ple.

- Training and education, g;0oals, relations and methods (ARIP);

- Education and pedagoiy cycle (IFEPP);

- Pedagogy in the school system (CEPREG).

Participation is voluntary. The agreements reached between the Ministry of National
Education and the training bodies sometimes ehable teachers to obtain leave of absence,
and, exceptionally, some [inancial assistance through a subsidy. But as a general rule,
teachers can only attend the courses during school holidays and at their own expense.

Psycho-sociological kinds of training involve only a limited number of teachers.

But the very fact that those taking part express a demand for them and spend their own
time and money on them shows consistent motivation. In many cases, the impact of thece
training periods has extended well beyond Lne participant as an 1ndiv1dual, as for in-
stance when he has derived from them resources enabling him to undertake and imnovate in
his class or institution, or when he tecomes the conveyor ol a radically new training
model or the instigator of many questions on the future of teaching.

ViI. THE "UNIVERSITE VEDAGOGIQUE D'ETE! (UPE)
(SUMMER SCHOOL OF EDUCATION)

The summer school of education vas set up in 1969 by a group of people belonging %o
the "Institut Catholique de Paris" and to the "Secrétariat National de l'Enseignement
Catholique". Siuce then, it has been operating each year during the school holidays, for
a three-week period, in a school in the suburbs of Paris where it provides training and
re-training facilities of various kinds for teachers of all categories and from all pub-
lic or private institutions. This initiative has met with considerable success: there
were over one thousand participents in the UPE"in 1971. This activity on a very wide
scale is original in that it was designed and put into action by a group whose ideas and
_methods were in the vanguard of educational refornm, o

The presencation lea‘let indlcated “"that teachers would be placed in a8 research and
experipentation workshop where crltlcal analysis of experienccs would be given consider-~
able emphasis 80 as to develop in teachers the capacity to change and to innovate". The
overall objective was "to make teachers capable of changing and innovating". The or-
ganisers posed the problem of teacher training in prospective terms: "How to develop in,
potential educators the capacity to prepare men for societies which do not yet exist?
What kind of kncwledge, of know-how, of relationships/with oneself, with others and with
the world will meaéhre up to the present educational growth? How can future educators

Y




be made capable of criticising institutions many of whose products are beginning to be
redected'by society? How can they be made capable of . ~—oducing new ones?"
Hence, the project to make teachers capable of revising their attitudes:
~ Powards knowledge and the transmission of knowled ; -
- Tgwards oneself and others .(here, the aim was, * particular, to break
down anxieties and defences, to liberate crea’® ity, to develop the
capacity for questioning and for establishir ¢true relationships);
~ Towards institutions, by deve;oping criti- analysis and “institutive"
creativity.
Apart from up~dating knowledge and acquiring new techniques, the aims stated in
1973 called for:
-~ Practise in management as part of training;
~ An attempt to decompartmentalize the different kinds of education and
different kinds of training, i.e. interdisciplinarity.
Through communication in work and integration of new knowledge, the aim is to go beyond a
highly compartmentalized culture or school not by reference to a new cultural model but
through the coherence revealed through varioua approaches.
Every year the UPE modifies its structures in response to emerging needs:
In 1969: permanent groups;
1970: introductory couraea' three days of non-didactic learnlng,
1971: diversification of phasing -~ modular programmes;
1972: 5}oup-managed traiging contracts, dossiers prepared in the fielg
before the JPE and reconsidered at the beginning of the school year.
In 1973, three activities were prepared:
~ in a specialised centre, learning a particular subject or technique
such as audio-visual techniques, contemporary literature, training
of adults, the art of expressjon, etc.;
~ three kinds of interdisciplinary workshops:
+ association_of several neighbouring disciplines in econcerted
programming, for instance: Physics and. Mathematics, French
and Linguistics;
+ study of ‘a complex reality such as the school and its language,
with the help of the human sciences (Psychology, Sociology,
Psycho-analysis, etc.); '
+ confrontation within a single approach of.such differing
techniques as Oomputer Science, Politics, Plastlc Arts.
~ communication between persons or working groups and the evaluation
of their relatipnships and of the tasks undertaken are also given
a specific place. This "critical" second look at what is done and
experienced is(part of the training process used by the UPE. All
trainees take part in it.

“-¥valuation tekes place in the course of 8ctivities. The aervices of social- psychoX-
ogistas are available to groups who desire them. Groups of trainees from a cultural
centre, group or institution can request an activity for the following school year.

The UPE orgaenisers are at present attempting to solve two problems which have
emerged from their experience:
- The protlem of the hierarchy of the various methods and even of the
various objectives of teacher trainineg
- The problem of integrating the in1‘~nta acquired by the individual on the

<

Q

ERIC

Aruitoxt provided by Eic:




»

training site into his teaching practice. The July holidsy may well
become the teacher's "Paradise lost" which he will dream about but

* which clearly bears no relation to the institution in which he finds

himself at the. beginning of the following school year. “

The summer school of education is an offshoot of the May 1968 movement. It retains
the collective dimension, the decompartmentalisation of categories, the "chapels" and
“doctrines”, the enthusiastic search for new models, the belief in the virtues of ex-
change. Social psychology, institutional analysis and anything which seems innovative
in educational techniques and methods are combined in a double-barrelled strategy (typi-
cal of the Christian left-wing): an initial shock at the pepsaﬂiifis;:i causing a change
in attitudes, modes of behaviour and objectives which then leads to action on structures.

i
»

VIII. THE "CENTRE DE FORMATION A L'EDUCATION NOUVELLE*

{NEW EDUCATION TRAINING CENTRE)

The New Education:Training Centre operated from October 1969 to June 1971. This
was an experiment which could not continue through lack of rinaxicing but which, for a
period of two years, was able to explore the problems of teacher training in all their
dimensions. )

This Centre was set up by the "Association Nafionale des Ecoles Nouvelles"(ANEN)

__(National Association of New Schools), to which several private schools applying new
education methods belong. The Association was able to finance the Centre for two years
and was counting on receivingca grant from the Ministry of National Education which was
not awarded.. The intention was to set up, alongside the initial training intended to
provide basic training for young teachers intérested in teaching in new schools, & con-
tinuing tréining course for teachers already in service in these school3. Twelve trainees
were fecmited, six at primary level and six at secondary level.

] The aim of the Centre as stated in the. statutes was "to determine-and put into

¥ _practice measures capable of promoting the basic training and continui'né training. of

persons wishing to use active methods of education in educational and training institu-
tions". Thus, the response of the Centre to the training needs of the new schools also
afforded gn opportunity of undertaking research in the field of teacher training.

On the basis of this genéral objective, the aims and operating conditions of the
Centre was defined by a working group in which futnre trainees and future trainers took
part. The principles outlined by this working group aimed.at introduc;ng flexiblg struc-
tures capable of evolving; it was provided tyhat:

- Training would be given in various places (centres, universities, schools);

- It would be decompartmentalised as regards: ’

Theory and praciice;
The various Gisciplines;

v i _ _ Training for primary _an{l_secondary,levelé; " B . .
Relations with other educational environments; . '
Participation of trainees in the organisation and management
of the Centre. ' :

Basic ti‘aining covers two years, one year at the Centre and one as a serving teacher
with periodic meetings. Activities in the first year fall into three categories:

"~ Practicdl training, three half-days per week in the schools;

- Courses at the university;

- Group activities in the Centre.

-
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(1) The practical training is the core activity: the realities of class-room aqd
school generate many questions %Yo which theoretical reflection and group exchanges can
then give their full dimension. = B
(ii) as universit&, trainees intended for primary education who were recruited on
the basis of their Baccalauréat certificate prepare half a university diploma in literary
studies(DUEL)(1). Those aiming at secondary school teachlnv, recruited with the DUEL,
prepare half a first degree in Educational Science.
(i1ii) At the Centre all trainees take part in seaaions of corporal expression, drama,
music, handicrafts, -and initiation in various technologies and ‘group dynamics -
activities concerned with personal aspects of training (the trainee as an individual and
in his relations with 6thers). Other sessions are devoted to pedagogical problems and
to "up-dating knowledge", so that ideas acquired at university and personal experiences
can be presented and analysed in group sessions(2). ‘Lastly, courses are given on learn-
ing French and Mathematics.
The principles and options to which they gave rise. as regarda organisation and con-
tent of activities are marked by the "new school" spirit. Their coherence is derived
from the educational model common to the various new schools, whether’ they have drawn
their inspiration from Clapardde, from Decroly, or from Cousinet - a model according Vo
which the pedagogical act is an act facilitat%ng the learning process, the ogganisa?ion
of an environment encouraging the development of interests, concentration on the pupil,
valorisation of the overall personality, free expression and co-operation. Corresponding
to this pedagogical model, there is a teacher training model designed to arouse and de-
velop in teachers the necessary qualities for applying an active pedagogy. This model
is defined largely by opposition to the traditional teacher training model:
-.In contrast to a basically academic training,-it focuses on personal
training and pedagogical training in the broad sense;
- In contrast to an intellectualist training, activities such as corporal
expression, drama, plastic arts and music have ar important place in
the time~-table;
- In contrast to a training in which the objectives and approaches are de-
fined by the trainers, the initiative and participation of the trainees
are called into play in the management of the Centre and the determination
of training policy; .

- In contrast to the compartmentalisation of primar§ and secondary education,
a pluridisciplinary group is established bringing together the two cate-
gories of teachers.

This model provided opportunities for all sarts of advances and changes in particu-
lar because it gave the trainees power which was not precisely defined within the insti-
tutional framework. The management of ‘the Centre was in the hands of two bodies: the
Council of Administration comprising representatives of the ANEN, the principal and the
trainers of the Centre, and the Pedagogicai Council comprising.the principal, the train-
ers, the headmasters of the schools, and two trainees. The Council had in particular
planned a selection procedure at the end of training. 4 rift appeared fairly rapidly
beétween those directly involved in the daily life of the Centre (headmistress, some
trainers and trainees) and those representing the outside institution. Following a
series of conflicts and vicissitudes, the initial model wa. replaced by a joint manage-

(1) The DUEL is the first two-year cycle of higher university education.
(2) In the schools.
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ment model, reflecting the power take-over by the trainees: the principal became the
“co-ordinator”, the Pedagogical Council was replaced by a Managinz Board bringing

together representatives of the Council of Administration, the headmasters, trainers

and trainees. It should be noted that this inatitutional upheaval took place on the

occasion of a task of vital importance for the Centre: compiling a dossier for the ser-

vices of the Ministry of National ﬁducation with a view to signing an agreement which

was to enable the Centre to assure its existence. The urgency of this task prevailed

over all other activities for several weeks and provided an opportunity cr a pretext for °
many igstitutional relational, ideoleogical and pedagogical analyses considered subse-

quently by the trainees as the high point in their effort of self-training. - ¢

IX. THE "CENTRES INTEGRES DE FORMATION DE FORMATEURS D'ADUILES (CIFFA)
(INTEGRATED CENTRES FOR THE TRAINING OF ADULT TRAINERS)

The creation of the CIFFA's (5 in 1972-73, 13 in 1973;74 and planned to increase SO
as to cover all "Académies"), is evidence of the Ministry's intention to play an active
part in the development of continuing education in France. The function of the CIFFk's
is to train teachers as adult trainers, that is, to prepare them for & new task =~
organisation of continuing training ~ which is both similar to their work with children
and adolescents and yat radically different. As this is a new Job, for which training R
ﬁhas to be invented, and as it differs from that of a teacher, the institutlonal and
pedagogical approaches depart from the training traditions of the Ministry of National
Education. However, as the trainees are teachers and are trained within the institu-
tional framework of the Ministry of a National Education, it is likely that an experiment
of this kind will have repercussions on concepts of teacher training.

The CIFFA is an "Académie" body depending directly on the Rector. It i3 attached
to a public establishment which is its administrative and financial support {"Ecole Nor-
male Nationale d‘'Apprentissage® or "Centre Régional de Documentation Pédarngique"). Its
status is consequently somewhat marginal in relation to the administrative structures of
the Ministry of National Education. ’ -
aFr Training for organisers of cont*nuing training is provided during a one-year train-
ing course involving intensive sessions and periods in the field. It brings together '
trainees from different categories and with different specialities. The course.igcludes
administrative elements and diséhssions with the participation of outside speakers. How-
ever, the purpose of this training is not really learning, in the semnse of acguiring
knowledge or know-how, but professional retraining. The programme for traineec takes
into account their expectations and their personal projects, involves exploring the
field of their future activities and reflecting on the aims of the system. It -provides
for analysing- the experience of the group. .

The autohomy of the team of trainers (permanent CIFFA staff) follows from the very
nature of this training which was designed from a psycho-sociological perspective: the
priority given to the function of clarifying attitudes, institutional relations and de-
termining factors presupposes that those responsible for training are totally outside
the hierarchical structures. That, in any case, is the plan of the CIFFA promoters and
is already being carried out. The future will tell if a wager of this kind can be won
within the Ministry of National ‘Education. ’

.
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In collaboration with the Institute of Educational Science of the University of
" Paris X - Nanterre, the Southern Paris CIFFA has organised fom1974 an experimental
training course for teachers involved in part-time adult training. Fifteen teachers
from different disciplinzs and from different categories will take part in this experi-
ment, assisted by two group leaders. The cycle starts with an intensive ten-day session
and ends with an intensive one-week session. In the intervening period there will be
two-day monthly meetings and support will be given to individual activities.

The cycle was based on the assumption that the main objective of continuing train-
in- activities is to help teachers to determine their own training objectives and con-
8+ juently the objectives of their educational action. To this end the organisation of
the cycle involves, on the one hand, progrémmed activities: days given over to corporal
expression, lectures by outside speakers, reflection groups on the educational experi-
ence of participants, and on the other, non-programmed periods for collective thinking

“on the meaning of activities and objectives, and also for formulating decisions on the
later stages of the cycle.
" The experiment is closely followed and analysed by & team of researchers whose aim
is to explore the dimensions of the problems of continuing teacher training through the
trainee's experlence.

CONCTLUSION

The continuing training of teachers is a necesait& recognised and prozlaimed in
France by all those who have analysed the current development of the educational system.
In 1968, the Amiens symposium demonstrated that no educational reforn was conceivable
without some kind of continuing training to make teachers capable of taking on new tasks
" devolving .on them in a. societ} in constant evolution. Since then, Ministerial plans for
the training of secondary school teachera, the report of the study commission on "the
teaching function at secondary level® (1972), the national aymposium on edueation in
< - November 1975 and the proposed reform of secondary education announced by the Minister
for National Education, provide for the organisation of continuing training for teachers.
As noted above, where primary school teachers are concerned, this continuing train-
ing hag been available at national level within the framework of the Ministry of National
Ed" -tion since the beginning of the 1972 school year. A similar measure provided for
N the continuing training of teachers in technical schools in 1973. Furthermore, the train-
ing of teacher trainers for continuing education is undertaken in the CIFFA; with regard
to secondary school teachers, however, no continuing training has been introduced nor is
one likely to be until initial training has been re-organised. ZLimited activities,
various initiatives and research undertaken here and taere are all testing acheﬁea or
methods of training. '
At present, the continuing training of teachers resembles a vast, work site where
- - separate groups are at work, sometimes in co-operation, occasionally in competitioh and ~
mainly in total ignorahce of each other.
The solutions put forward, based on more or less advanced achievements, are the pro-
duct of institutions or movoments which can be classified in five categories:
~ The educational institution making use of the resources of its own
- hierarchy: inspectors-general, regional ér departmental inspectors,
educational counsellors, qualified teachers; -
- Training centrgs intégrated into the educational institution: colleges of
education, regional centres of educaticnal documentation, etc.;

e
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- Educational associatiqns and movements closely linked to the educational
institution: FPOEVEN, Centre for Educational Research and Action, Freinet
movement; .

-~ The university: UER's, Institutes;

» Private training bodies.

It should also be noted that tea,chers have often taken part in a private capacity in

training courses organised for other occupational categories (social workers, educators,

psychologists).

From an examination of the experiments described and their.domparisons we may derive
the following considerations for defining the main issues of the continuing training of
teachers:

Determination of ob;]ectives. .We indicated. in our introduction that two systems
of objectives, one traditional and the -other of recent appearance in the school warld,
were more or less clearly opposed or superimposed: academic - redagogical objectives and
vocational ~ personal objectives. The kinds of training organised to comply with the
forrmer are generally closely linked to the educational institution. The second type of

" objectives are mainly advanced in training activities designed and implemented outside

the educational institution, in relation to other social practices and to research in
the human sciences. All training bodies define their objectives and do so in a more or
less precise manner. Within this framework, the trainers set themselves targets moré’ or
less directly in line with the institutional objectives. The trainee-teachers endorse
the objectives -of the institution snd of the trainers to-a greater or lesser degree;
they also have their own specific objectives. Clarifving the objectives pursued and
linking up common aims and individual aims appear as integral parts of training. The
greater or lesser involvement of both trainers and trainees depends on whether objectives
are merely mentioned in a letter of invitation or stated by the trainer at the beginning
of the course or discussed by the group of trainees., Some courses allow considerable
time for the discussion of objectives at the beginning or during the cycle. Here, for-
mulating demand, negotiating between the various demands on the one hand and between de-
mand and supply on the other, is not considered as a preliminary but as one of the high
points of training. For this is the moment when each verson is situatec in terms of his
personal wishes and in his relationship with others and with the institution.

Choice of location. The location of training activities affects the process in
which the trainee teachers are involved in a number of ways: the scene of tea\kching prac-
tice, which can be either the actual place where the teachers teach, or the place where
others teach, or training ¢entres designed for courses, library and documentation work
and for'the use of audio-visual equipment, or even agencies or institutions outside the
Ministry of National Education. Iocation is not only spatially significant in the sense
of greater or lesser distance from the scene oi:_lprofessional practice, it also offers
psychological fields of real experience where relationships can be develop:d with other
teachers, other ..1inees"™, researchers and practical or theoretical apecialists. In
this respect there is a general trend towards placing the trainees in situations. None
of the experiments considered here is confined to providing lectures or complex informa-
tion. Each, in its own way, attempts to make actual experience, whether in the field or
in the training group, one of the major resources of training.

Autonomy of the trainin® function. According to the case, the trsinins body is
more or less dependent on the institutional hierarchy. At one end of the scale training
is organised, iimplemented and controlled by the administrative authoi'itiesz this paper
has shown that the objectives and approaches were generally in this case of the "academic
training - pedagogical training" type, i.e. 8ituated in the traditional line. At the
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0pposite/bnd of the scale there are the kinds of extra-institutional trainfng provided
by private or public bodies which have siéned agreements with the Ministry of National
Education and (or) provide training courses open to teachers in a private capacity. ‘It
is obvious that the greater the independence of the training body with-regard to the
user~-institution the closer one gets to the personal training-vocational training model.
ZIhe emergence of the personal training~vocational training modcl can be seen to
varying degrees in all innovative experiments. This is due both to the development of
the human sciences and to the spreading influence of such services as group leadership,
psychotherapy, social services, re-education, ésycho-analysis, training and action in-

" fduenced by social psychology. Thus concepts of the continuing training of teachers are

evolving in what appears to be an irreversible manner towards:

- Self-training of trainees who tend to determine the objectives, resources

and control of their own training;

- Inter-training of trainees. The care taken in establishing more or less

heterogeneous or homogeneous groups, the analysis of group experience,

the analysis of actual professional experience {Balint groups) and the

group practice of institutional analysis, are tending to become major - -

elements in training.

The lipk between training and innovation appears to be of prime importance. The
Justification for eny training project is the contiibution such training will make to
educational innovation and reform. Furthermore, certain types of training or certain
phases of a training activity are designed within educational teams in which teacﬁers
can concert both their practice and analysis of the approaches employed.

Beyond the innovative models and achie&ementa reviewed here,‘it is possible to dis-
cern a power struggle for training waged between the insiitutions and the ideological
and political movements. While teacher craining is fairly generally inspired by a will
to create the appropriate conditions for éhange and to breathe new life into school
practices, this is no more than a preliminary: the issue is what sort of change ~ what
and who will be the choice of institutions and individuals?
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‘ The purpuse of the study was to ascertain the effects of educational technology on
the changing pattern t.e ‘cher tasks. °

author has dxe.. her experience at the Marly College of Secondary Education

L. (cns) as the specialist responsible for one of the seminars (from their inception in
1966 up to the preseut - 1974). -

s

following results were recorded: >
The force of technology is such that it emables the tr2ditional )
patterns 0f education to he developed, and the teachers' outlook
to be transformed. ‘

Technology involves the rationalisation of tasks in aischool just
es in a business {irm. Thus the traditional separation between
education for ad..escents in a cloistered world, and torking life

for adults comes to an end. In every cese, the teacher becomes & o
specialist in certain jobs uhich ar¢ entirely compérable to those )
performed in business life. -

implications’ for amducational Policy in the Marly CES are as follows:

(i) This is a "prototype" school-trying out now technologies, and required 1

to assess the general and Particular conditions required for their in-~
trodxi\,tion, s0 as to make them transferabie to other schools.

It is the nucleus of a looser structure which incorporates other tra-
ditional schools in its research seminars for part of the activitiea
involved. This wrder structure is then able to modify the tra.di“.;ioml
system through the effarts of the participating teachers.

It is, & microcosm which permits teachers to be trained in educational
technologies, thanks to its potfential for transforming their. outlook.

It is & school module which must not contain more than 1,200 pupils
if the experiuents are to be Properly evaluated. Ipn some instances,
the Soo-pupil module -may be preferred. ‘

It represents a modernised architectural lay-ov* which is essential
for the achievement of the aims assigned.
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I. "THE MARLY EXPERIMENT" ~
el sl S Tane

This is the description applied to the Marly College of Secondary Education(l),
which was constructed to try out a rational organisation of work based on the assumption-
of industrialisation of education. i .

Three official aims have been assigned to it: ? <

- To increase the productivity of the educational system so as to re-

lease mankind from all the taakq which can be performed by machines;
~ To democratise education by eliminating both social and geqgraphical

N ’ handicnavs; . .
~ Zo canalise the constant adjustment to the rapid progress of knowledge
and technology. s

The Marly College was opened for the sixth school grade in October, 1966; its first
phase of development, however, was not fully attained until October, 1969, with the in-

) stitution of the third grade. The second phase, corresponding to the opening of the R
> resource centre (centre d'anto-aocumentatioq - CAD) began only in January, 1973; clearly, |
therefore, any attempt to evaluate the results would be premature. Nevertheless, as re-~ e

gards our subject of "New patterns of teacher tasks and their implications", a first
stock btaking brings to light a nu:iber of considerations which are worth attention:

8 The introduction of educatioaal technologies in this school, considered as an ob-
servation labarvatory, did away with the traditional role assignew *o the teacher/special~\
ising in his own subject with an all-round knowledge of all aspects of teaching.

New basic¢ specialisations were evolved by reference to other gectofs,»identifying
the teacher as group leader, expert, researcher, producer of audio:viaual programmues.
This makes it essential to redefine the conditions of work as well as the cohditiona of
training and recruitment (Annex I),

The general features of this experiment are described below.

& New strategies

.~ The whole e*periment is.based on the use of up~to-date machines for communibatfon,
which involveés some rationalisation of activities. .

Teaching syllabuses(2) o
- ‘ Most of the reforms attempted on a counﬁiyfwide scale grew out of the realisation
\ that the syllabuses were burdensome and unsuitable. The solutions proposed lay mainly ]

in the sub-division of the existing curricula.

The choice made here was for frogrammed learning where the communication difficul=~
ties are reduced by employin the minimum information unit. No discipline, howéver, is
really ready for such an opei .tion. The prefequisite for the whole undertaking is, in-
deed, a clearly defined epistemology for the subject concerned.

To this end, the researchers (epistemologiatg and educational technologists) must
first hase considered each discipline with a view to taking resesrch further and supply=~»
ing the necessary <nowledge and methodo:.xy. We know, alas, that this is rarely the case.

(1) The "College of Seccadary Educatica" is a lower secordary school intendel for the
11/12 to 15/i6 age group, representing the second pericd of compulsory edu~scion.

(2) Mimeographed publications of IPN, 29 rue d'Ulm, Paris 5. Analyses des contenus de

l'enseignement de 1l'histoire, (1 9-1970){{{;

ERIC

Aruitoxt provided by Eic:




The most advanced attempts have been made in physics, mathematics and bioloﬁy. The
human sciences stand up fairly well to the constraints imposed; what the history of edu-
cation presented as immutable is challenged from A to Z by these simple gquestions: Why
is this teaching given? What is the purpose of this train1ng?(l)

The boundaries between different disciplines are breaking down; some are diaappear-
ing altogether. On the other hand, new disciplinesz which formerly seemed marginal are
coming to be accepted as essential instruments, e.g. linguistics or information science.

B. Redistribution of tasks ’

A start has been made on three fronts:

- Definitien—of‘the«obﬂects—of~each~diacipline—and-epiatemological-v - [— - -

study prior to any research;

-~ CrganishAtion of curricula hased on the needs-of the léarners;

- Programming of d{aciplinea recognised as useful to training.

It should be noted that the present teachers have never been trained for these
tasks, and that some retraining is always necessary(2). "

- Information is supplied to the majorit& in film or broadcast form, eithec outside
the CES, through the OFRATEME system(3) or through the mass-media system, or in the Marly
» projecticn -room, yhen it is a matter ofr filling in gaps in the information. l
N The utilisation of this information is effected in medium-sized groups, with suitable
supplementary documentation. '
* gimilation of the knowledge is effected in small groups, in better conditions.
The creativity® exercises demand the same small group structure, and fall naturally into
this section of the taxonony . : .
The processes of checklng the knowledge .acquired are normally left to the end, but
+ they may follow each individual task to assess its effectiveness.

Thus, the traditional one~hour work unit, with questions taking up 15 minutes and
exposition 40 minutes, is replaced by the 20-ﬁinute information period, supplemented by
the phases referred to above, which may fit with different consecutive or deferred 20-
minute modules. Coe ' ¢ . ,

This new taxonbmy has the effect of diversifying the teacher's role. Clearly, the
teacher does not employ the same techniques or play the same part in preparing the infor-
mation and in supervising the control checks.

The concept of the class with a paximwe number of pupils has ceased to have any day-
to~day significance, and has given place to other organisation norms imposed by the ma-

. chines. Students are groupeu in accordsnce with the various teaching functions; they
may be, collected in a whole age class (which may represent 190 pupils), an average-sized
group (20 to 25 pupils) or a small group (4 to 5 pupils). -

1

(1) Josette Poinssac, "Probldme posé pour une discipline', Techniques audiovisuelles et
Histoire, PUF., 1974, appearing shortly.

(2) Cf. film on "Retionalisation de l'acte pédagogique" by Josette Poinaaac, produced
bg the St. Cloud Audio=-vigual Centre, 19,2. Black and white, 25', sound track,
16 nm,

(3) OFRATEME: Office Frangais de# Techniques Modernes d'Education.
G

59
ERIC

Aruitoxt provided by Eic:




(1
o

C. Functional architecture (Cf. Annex II)

Group flexibility :

To house up~-to-date technologies and prevent a return to obsclete teaching-learning
methods, the architectural setting was planned as a result of close collaboration *etween
the architect, Pierre-André Dufetel, and the teaching team constituted by Henri Dieuzeide.

The construction thus allows modiulation of the work cells in accordance with the
needs prescribed by the new taxonomy of teaching aims.

The central building contains the common facilities - restaurant administraticn,
production atudio and projection room, and an all-purpose hall for the largest groups.

The five flanking clover-leaf buildings stratify the pupils by nental age from the
5th to the 3rd grade.

The triangular units in these buildings are intended for medium-sized groups watch-
ing T.V, programmes; the furniture and equipment are portable, so that the groups can
split up into very small units as their activities may require. .

Functioninq of technologies S

The studio is fitted with a complex central control which allowa messages of pro-
fessional standard to be compiled. The recordirg Toom is large enough to accormodate
medium-sized. groups (25 to 30 people). Recordings of these working groups may thus be
envisaged, to allow the development and progress of the methods applied to be followed.

A photographic laboratory and a printing -hop are sdjacent’ to the studio. The pro-
duction and utilisation of multi-media information messages are facilitated by another
duplicating shop adjoining a very full set of light auilio-~visual equipment.

The;e is & sufficient number of distribution channels to meet the needs of the difi-
ferent sections upon request. i

The whole set-up of production, distribution, preparation and retrieval of multi-
media messages can thus operate simultaneously.

Two automatic inquiry stations allow for checking by multiple-choice questionins
“to promote ‘the accuracy and efficiency of all pedagogical research.

Regource Centre (Centre d'auto-documentation — CAD)., and individualised instruction
(CP, appended plan)

The Marly CAD, which was evolved through protracted collaboration betweén several
.working parties, seems to offer a glimpse into the future. Rational organisaiion of
teaching leads, indeed, to indivigﬂalised instruction. Tkis is the last phase in getting
the "Marly experiment" underway(l). -

The functional architecture, modular down to the individual booth, has allowed in-
formation ‘transmitted by any medium to bé made available to the pupil since January,
1975, At whatever time he chooses over a fairly long period, the pupil can work at
whatever discipline he prefers. He can call upon teacher-supervisors to advise him about
the actual information or about the management of his, time, until the utilisation of
self-guiding programmes confers the status of independent work on the experiment.

Here again, the importance of new teaching tasks may be underlined, as regards both
documentation and work guidance, :

This first observation of the Marly experiment reveals the diversification of the
teachers' functions, and the entirely new specialised skills required.

(1) Ie travail indépendent. Ie Centre d'auto-aocumentation du CES de Marly-le-Roi.
Joint study directed by Annie Bireaud, INRDP, 20 rue d'Ulm, raris ¥V, I??E, 270 pages.




II., THE CHANGING CONTEXT OF THE PROFESSIONAT: ACTIVITY OF TEACHING

A. Trends in the distribution of responsibilities for teaching and learning

* Econonic reagonsibilitiea
The use of educational technologies involves a concept hitherto alien to the educa-

tional system - that of the economic return on the equipment and on the people using it.
The new responsibilities sre ‘thus similar to those encountered in a business firm.

The equipmenteia only usable for & certain time, and has to be changed as and when
technology evolves:; Thus the Marly CES, which was fitted up-with closed circuit tele-
vision when it was built in 1966, had to change the equipment in 1972-73.

To be able to use the original equipment, then opt for more advanced equipment and
be able to use that in turn, the teachers had to learn to collaborate with engineers and
in some cases re-train as engineers themselves.

The economic responsibilities are not confined entirely to local operations. The
Marly CES is visited by experts of various kinds tfrom many countries. The general lay-

'out has been reproduced, in whole or in paxt, all over the world.
«  Scientific responsibilities

The teachers had to organise to make the machines usable. Syllabuses had to be
adapted or reviewed(l). - ) .

Teaching models which could be reproduccd elsewhere were worked out for and in the
Marly CES, which was conceived as a laboratory. i

Not only did all the schools equipped w{;h closed circuit television, e.g. Sucy,
Gagny, Saint Quentin, .benefit from this experiment and its teaching background at the
same time as Marly; this also applies to other experimental CES's and to current trials
in such new towns as Grenoble-Echirolles at Montreuil-Bellay.

Bearing in mind both the number of members of the National Education System who were
trained as teachers or technicians at Marly itself, or = students or researchers in
seminars, and the important role filled by these people elsewhere, now or in the past,
it can be claimed that recent teaching innovations have largely sprung from the Marly
experiment. .

At Marly, the teacher is encornpassed by an experimental institutional framework
which may seem somewhat constrictive, but the responsibility borme by each individual is
such that the experiment would be hihdered or even defeated if it were not supported by
cne and all. It seems no exaggeration to say that Marly endows each individu&i, whether
pupil or staff member, with the responsible attitude that becomes a W&y of thought and
action. -

B, The comhitment to permanent participétiun in the adaptation of the education

system

To this end, the teaching staff of the Marly CES wefe, generally speaking, recruited
at the start from among those volunteering to serve after agreeing to the gist.of the
gpecific protocol later drawn up with their perticipation (Cf. Annex I). This implies a
moral assumption 6f respcnsibility in the experiment. Even if this did not invariably
follow, inasmuch as a commitment has no meaning as long as the percon concerned has no
inside knowledge of the milieu to which he is committed, measures were nevertheless
planned to secure everyome's support of the aims in view.

(1) Etienne Brunsw.c, "Hier 1l'audiovisuel. Demain des technologies de lteducation”.
Media, December, 1970, (OFRATEME).
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The internal tegms worked to an agreed teaching pattern complying with the directives
laid down at the weekly meetings of the teaching teams, where the discussions are led by
a responsible staff member whose teaching time is reduced accordingly.

The organisation of syllabuses and of the experiment as a whole is dealt with in
local seminars arranged by subject, still meeting under the -authority of a high-level
apegialist outside the CES, as regards the scientific si%e. Once g fortnighs, every
teacher is thus invited to atternd a session where curre..; research work is reported on,
and specific directives are issued for the next two weeks. \ |

' These seminars have played a decisive role for all schools equipped with closed cir-
cuit television. There thus existed, %o start with, a "school of educational technology"

“linked t by a hiéhi& efficient unifled organisatlon with Liévan, Sucy, Gagny, and Saint-

Quentin. . The peraonalitles of those responsible and the "piloting changes" subseguently,
played a decisive part in the 'ragmentation of the séminars, then in their later re-
structuring. - )
The study sessions and the seminars of some days' duration permit a new injection of
knowledge, and some consolidation of the team spirit for the warious schools lying within
Marly’s intellectual orbit. ) _
In certain complementary and essential research sectors Marly was supported, for

Anstance, by cuch traditioaal schocls.as the Molidre an’. Hector Berlioz Iycées, Paris.

Both -have made a notable joint ccntribution with the Marly CES to a project for the
experimental training of pupil-teachers at the Paris-Sud Regional Pedagogical Centre, in
editing "nontagee' with sound backing and short modular rilms.

Lastly, some very fruitful encounters have been arranged with enterprises running
training schemes based on the use of educational technology, for instance with Electricité
de France, the French State Railways, and the Hospital-University Centres of Mecidine.

For all teachers committed to this experiment, regﬁlar contacts outside the walls

"of the schools were an essential condition of their contribution to its effectiveness.

C. Renovation of career patterns

The first year's experience showed that in the new working conditions, the various
categorieés of teachers, i.e. "Professeurs d'Enseignement Général de College® (PEGC, 3
years' study after the baccalauréat), "agrégés" and "certified teachers" (5 years' study

-after the baccalauréat), drew no particular advantage from their respective trainings.

Consequently, the teaching time-table was fixed at a standard 15 hours a week for the
whole teaching body, with the obligation to attend the seminars rcferred to above.
With regard to steff motivation, an important change may be noted:
- The PEGC's and certificated Geachers benefited from a reduction in their
teaching time-table which put them on the same footing as the agrégés, and
the segregative labels applying in the traditional lycées have no meaning
here. Ability is more important than diplomas.
-~ The best elements were very soon asked for by the central services of
OFRATEME for producticn work, by the National Institute for Research and
Pedagogical Documentation (INRDP) for administration and research, by the
new university Departments of Educational Science c¢o teach educational
technology, and even by private enterprise,
Some certificated teachers were fortunate enough to become headmasters or head-
mistresses, or agrégés through internal promotion.
“oviously, if the CES ic a laboratory for the observation of teaching experiments,
it is equally so for the observation of the people concerned.
There is no denying that this mobilitv has hampered internal progress in the CES,

N
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which was thus deprived too early of strong personalities that had entered it to get off
the beaten track, and were attracted by the novelty and risk of the experiment. At the

same time, however, they have disseminated the ideas behind the experiment in their new

surroundings.

III. THE CEANGE IN WORKING CONDITIONS AND THEIR IMPLICATIONS(1)

A. Changes in tasks .
The net result of all the above may be summed up as follows: The first change is the

substitution of a teacher-researcher for the teacher inexorably labelled as such from
the start of his career to his retirement. Another equally far—reachipg change is the
switch from one general function to another more specific and less immutable function.
Lastly, the habit of working in close collaboration with technicians has levelled up the
intellectual status of the people concerned.

Ue thus find the various tasks performed by:

- Specialists in audio=~visual and programmed productions for information

purposes;

- Group leaders femiliar with all the rules of communication for

utilisation purposes; «

-+ Supervisors of learning at the assimilation level; ’

~ Supervisors conversant with the rules of docimology and evaluation, for

checking purpoiss.

B. Teacher.requirements

Teacher requirZEents cannot be sail to have diminished at Marly under the experimen~
tal regime, but two factors essential tc objective observation must be\borne in mind:

~ Teacher requirements being thus diversified, as we have tried to show,

- ro direct source of training was to be found among the existing institu-
tions. As a result, the fresh training which was essential for the scheme
meant, in some cases, loss of time, as high-level posts which were clearly
defined but few in nunber were replaced by Jjobs for volunteers or subordinates.

In other words, the changes in the day-to-day work gave rise to new requirements
which were not filled until long after, as the Marly experiment has never been completely
autononous, and the status of "experimental school" was only recently recognised.

~ The siphoning off of able teachers by promotion or external demand as

soon as their quality was recognised meant that Marly has given more
generously than can be nmeasured. The situation was aggravated by the
"piloting change" which caused Marly to advance from a first dispensation
as a supplier of information (Imnstitut Pédagogique National - Radio-
Télévision Scolaire and Production Films system, Slides), and obliged it
to produce such information in sectors which were not originally assigned
to it. i

C. The evolution of the hemand

As the fame of Marly gradually spread, the aemand for "Marly-type teachers" grew.
The experimental schools established with up-to-date technological equipment are now out
to get all the competerdt teachers available with audio-visual experience.

It is thsxsfors urgent b0 establish an adequate training centre.

‘t

(l) Josette Poinssac, "Technologie éducative" (International Congress on Educational
Science, September, 1973, Paris) Media, January, 1974, OFRATEME,
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IV. NEW STANDARDS FOR TEACHER EDUCATION{1)

Henceforth, any professional traininé should be planned in two phases: initial

training and eontinuing traiﬁins.

A. Initial training .'
Acquisition of basic skills

We have noted the impertance of team-work, which is such that a single individual
can in no event eith#r get up a ‘technological system or put another such system into

operation; -thus, the outstanding quality required of -each- individual 1 the group 18 his
capacity to listen to the others.

The prospective teachers have to master the techniques of group dynamics and under-
stand those o. synectics, esbecially all the creaﬁivity potential which depends on a
team.

Equally essantial appears to be adaptation to the use of the machines, whether for
video recordings and playbacks, production of multi-media messages or the use of compu-
ters. Ergononric problems exist at all professional levels, and it seems essential for
teachers to be aware of the possible solutions, not merely for the pupils in their cbarge,
but first and foremost for their own sakes. -

Ianguages of communication

Although the languag:s have not been fully rendered in scientific terms, it is as
well to have a grasp of their menagement and limitations, and to understand the point
reached with research in this field: cinema semiology, diagrams and animated diagrams,
and computer language enter in as so many necessary gkills to be learnt; and each demands
long practical experience.

Episcemological concepts

Having regard to the importance already allotted to syllabuses, we shall here urge
the importance of an epistemological training at three levels of study, which should per-
haps be simultaneocus rather than conaeﬂutive'

~ Genetic epistemology in the light of J. Plaget's work;

- General epistemology to acquire a knowledge of trans-diéciplinarity, .

which-is particularly necessary in educational technology;

- Epecific epistemologies of the subjects taught.

The introduction of such studies in the training programme would be of decisive im-~
portance, not only for the training itself, but also for the advancement of research in
this field, by drawing attention to the gaps which decades of inaction have allowed to
form,.

Specialised functions .

-~ Group leaders of students are necessary in the Marly, taxonomy, especially

for utilisation, assimilation and creativity. Although the possibilities

of the small®group have been investigated fairly fully, those of the medium-~
sized group are little known.

The example of Marly shows the need to use group possibilities in all dimen-
sions, bearing in mind that the group contains potentialities of imagination,
effectivity, and knowledge which can be employed as a preliminary and
accompaniment to logical operations,

(1) For this part of the study, we drew directly on the report already referred to:

echniggga audiovisuelles et Histoire, PUF, 1974 (Chapter on Teacher Training).
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- Translators for pedarogic communication. Translators are necessary to
eliminate the frequently rnoted tension between the formulator and
assicilator of audio-visual messages. They should be capable of grasping
the objects of the messages formulated and adjusting the languages to the
content already analysed.
- BEducational experts. 1In each special branch, educational technologiec have °
been sorewhat neglected or inefficiently used, laigely because of an imper-
fect knowledge of their possibilities. It is therefore essential for them
to te introduced to the future educational experts in each special branch,
so—trat—the-tield-of-agtion—nmay be—extendedtoresearchr—Theseexperts—will; —
indeed: be required to extract- from pure science the material needed for
s¢oience applied to training.
B. Continuing traininc CRRER

Cohtacts with the business world

N

ﬂIn our rapidly changing world, at.a tire when the university itself is beginning to
change, it 1s essential for teachers, whatever funccvions they perform, to understand the
business world. It therefore seems desirable for periods of six weeks'to three months'
practical experiénce to be arranged in production firms where the problems of return on
investment are arising in a pressing form. '

Those firws which are themselves changing are the rost interesting for our purpose,
in so far as they raise two types of problems:

- ke rvoblez of technoclog.cal improveaent, which is common to ali public

or private enterprises;

- Tte problen of continuing training in a sector highlighted by convem-

porary technology.

It is just as essential to ensure reciprocal knowledgé of the progress made with
parallel lines od research, so that an historian understands what is going on in the world

" of nathermatics, and vice versa(l).

Switch-round of posts to ensure a gystematic view of relationships

Within a given systern, it is necessary to be able to switch from one post to another:
it is goud for the apstract scientist to spend some time on practical teaching at secon- 4
dary level, and for the practitiomer-group leader to become for a short time a formulator )
of uessages. '

This is a rewarding experience open to rembers of the staff, which should not only
foster each one's creativity, but improve personal relations in general.

C. Redistribution of institutional responsibilities in training

The need seens obvious to review the sections of traditional institutions which are
responsible for training teachers, in so far as the requirements we have defined are no
longer fully satisfied. ’

As always 1n such circumstances, the hardest step is to evolve a satisfactory sub-
stitute; in the face of the deficiencies noted, many pailiatives nave been considered.

As regards the needs of Marly itself, the team structure has lent itself to real
mutual training, which proved surprisingly effective, in a "melting pot" where the first
arrivals already transformed, mix with the new arrivals, still faithful to the traditional
model. At the same tize, the study sessions and seminars have ensured the retraining of
all concerned and provided a steady creative stimulus.

(1) It is worth noting the establishment of a Centre of Automated Pluridisciplinary
Didactics at the University of Paris-Nord Teaching and Resgarch Unit for the Sciences
of Expression and Communication.

-«
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However, a trial integration of a group of pupil teachers taking a practical train-
ing course in Paris in 1972 proved that training in educational technology, efficient as
it is, should begin very early as soon as the candidate decides to take up teaching.

Thus, the most logical assumption seems to point to: '

- Early pre-orientation towards technologies, based on behavioural tests and

prebationary periods with pupils, to avert negative results;

~ Initial training based on micro~teachinz with the technologists of learning;

~ A common core of communication techniques, incorporating different pro- ’

fessional trainings, especially for the business world.
-————-— ——— Conséquently; the organisstiou-guiding such training-should, indeed, be incorporated -
" in the National Education System, but might also have a foothold in the pusiness world,
like technical education, to link up all the fields where educational technology has
proved its worth.

V. THE CONSEQUENCES FOR COSTS AND PLANNING

A, Taking stock of the prototype and the laboratory

As pointed out in the reports of the Financial Administration, the total cost of
Marly has been higher than that of a normal CES.

It should, however, be remembered that Marly has acted as a prototype in the develop-
rent of which mary legitimate pedagogical dreams were investéd to watch them turn into
realities. .

At the same time, Miély operates as a laboratory for observing the effects of a
whole series of pedagogical catalysts not limited to educational technology, including
streaming and coaching methods in the "fundamental" disciplines and in modern !-nguages,
as wéil as independent work for & still experimenﬁal sector which includes the “"awaken-.
ing" disciplines (Resource Centre).

It nmay be regard"ed as a victory of inestimable value that, perhaps for the first

time in the history of edBcation, an experimeat on such a scale has not been teken over

by the academic structures of the pas%. Marly, whether we like it or not, points to a

radical change in many fields, and forms & turning point in the history of pedagogics.

To scan its short life so far is to realise that it would serve no useful purpose, in

present conditions, to draw up a finencial balance sheet of the equipment and human re-

sources involved. How much, indeed, do six years' operation omnt for when some parts of
- the experiment have not even been started, compared with the long period of past history
now challenged by the series of innovations proposed by Marly, and demonstrably feasible.

B, Dissemination and development

Many articles have been written about Marly. Two important publications are
announced: )

- One on the CAD by INRDP (Spring, 1974);

- The other on all the work performed on History-Geography (late 1974).

Things have started to move, and it appears that a regular flow of ubservations
can be ensured for the future. 2

Lastly, despite all the innovations introduced in such a short space of years,
Marly still keeps the lead in every field; it can probably be claimed that in this par-
ticular architectural and technological setting, the variables are more clearly percepti-
ble' than elsewhere, which leads to the experiment being Jjudged without indulgence.

The development of the most clearly positive aspects is proceeding fairly fast, not
only in experimental CES's but through the current reform plans.

Q
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) Finally, two essential aspects of Marly's success can never be assessed in financial
terms: s “
- The influence exerted by the Marly model outside France, not generally
publicised by the very people who have visited it and transplanted the
experimént piecemeal or adapted it to a new context, and inside France,
where it is only just beginning to be acknowledged, after the protracted
criticism it was subjected to because imperfectlx,understood. Marly,
indeed, embarrassed all those who did not share in the experiment, because
it transformed all the people involved in it. .
;“The happy atmosphere prevailing among the Mariy s¢hool chlldren, "at a time T T
when many adolescents skip school because it bores them(1l).
I think thede can be no objection to our quoting the opinion of Mr. Belbenoit, In-
spector-General of Public Education (June, 1971): -
“"We now have avallable a functional instrument of T'e=>earch as well as a
school, in which the enrolment numbers and staffing should be rapidly
stabilised. All its possibilities should be exploitedi"

S

(1) Note also that there are far fewer repeaters at Marly than elsewhere.
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ANNEX T

LPROTOCOL ON THE ORGANISATION OF THE TEACHERS' SERVICE
IN THE “'IOUIS-LUMIERE" COLLEGE OF SECONDARY EDUCATION
MARLY-LE-ROI, FROM 1971

>
The teaching service at the "Louis-Tamidre" CES covers both teagn;ng_Laﬁkn_aud_ne_____

"” "search and’ production tasks, in accordance with the objectives for which the sclool was

established.

On a provisional basis, for the 1971-72 school year, research and production carry

reductions in the teaching time-table, or, in some cases, lump.sum remunerations.
. A« All teachers have the following oblirations:

1. To subscribe to a common discipline linked with the very concept of pedagzosical
experiment, and in particular:

~ To comply with the general stages of progress laid down by the

INRDP seainars;

- In team-work to adjust the stages of progress to suit the classes,

produce ‘broadcasts and bring up-to-date any documentary téaching material;

- To adopt a standard marking and checking system,

~ Not to introduce traditional pedagogical practices on the pne%ext of

correcting or off-setting.certain shortconings of the experiment, as the -
would falsify the interpretation of the results obtained. .

2. To take part in the research work undertaken, collaborating in parblcuLar in the
adjustment of tests, observations, checks, the arrangements for taking tests, the analysis
of the results, etc., and in admitting external observers to the classes.

3. To undertake to acquire ‘an "audio-visual culture", and take part in practical
training courses and pedagogical conferences. . .

Teachers must attend the weekly meetings at which the team-work is organised.

To cope with all these tasks, the teachers, whatever their background, are requiged"
to put in not more than six half~days in the school, and 15 hours' teaching.

B, Special Provisions -

1. Team leaders or co-ordinators

The co-ordinating teachers are responsible, in their respective fields, for the ap-
plication of the experimental plans drawn up by the seminars run by the National Peda-
gogical Institute (IPN). For shis purpose, they undertake:

(a) Liaison with the INRDP gerinars and attendance at their meetings;

(b) Supervision and guidence of the weekly tes.. .eetings (drawing up the

agenda, arranging the distribution of tasks, etc.);

(c) Responsibility for the application of the pedagogical assumptions in

agreement with IﬁiDP;

(d) Drafting of a monthly report.

According to the subdects taken, the co-ordination arrangements at each level are
as follows:

- One hour: special instruction, experimental work, observation sciences,

language, Latin, history and geography, transitional and practical classes;
- Two hours: French and mathematics.
It is not possible to combine two co-ordinating functions in the same person.

Qe ,{;
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2. Research and audio-visual production ' +

. The audio-visual activities should be gradually integrated in the normal teachin@
service. As a provisional expedient, to remunerate audio-visual research or the fo*mu—
lation of original nessages, a quota of overtime is allowed at Marly CES on the basis
of 20 hours' overtire at each level (thus covering roughly seven broadcasts involving 3
hours' overtine per broadcast). \

For the 1971-72 school year, the Marly CES had a quota of 80 uours' overtire., This
quota was allocated anong the different teams by agreerent with the Board of Management.
Eight hours' overtiue (10 per cent of the total) was kept in reserve to be allocated by
the Director of the school or of the audio-visual centre. T LT

Each tean proposes, at the end of the quarter, an allocation of its quota of over-
“tine in accordance with the actual contribution made by eagh of its:members to the ex-

lperiment, no longer merely acc%rding to the volume of original audio-visual messages
fornulated.

The co-ordinating teacher plans productions and assunes responsiblllty for then,
ameeMmmtMuemwnmtomeumuemmMM.Tmthmgmmumemuw
that broadcasts are regularly arranged in quarterly, six-monthly or yearly groups. Plans
are drawn up at the beginning of each quarter.

IS
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" ANNEX II 1

: E 4 R
GENERAL LAY-OUT AND EXISTING RESQURCES OF THE

- "IOUIS~-LUMIERE" COLIEGE OF SECONDARY EDUCATION, HARLY-BE;BOI

(Application of Circular 72-462 of 30th November, 1972)

7 I, Teacher Numbers and Organisatior h o T T T
The “Iouis-Immiére" CES has 1l,l:. pupils, divided into the four grades of first-
cycle education. °

Each class consists of a heterogeneous collection of 72 to 9% pupils, subdivided
;into eterogeneous groups of 24 each. Details are given below:

Grade Number in Class . GroupsAof 24
6th 1 class of 9 pupils ' » 13 groups
! 3 cleases of 72 pupils
5th B 2 classes of 96 pupils 14 groups -
2 classes of 72 pupils v
4th 1 class of 96 pupils . 10 groups
2 classes of 72 pupils ]
3rd 2 classes of 96 pupils . ’ 11 groups
1 class of 72 pupils *
Total 14 classes i > R 48 groups

+ one group of 22 ,
(4th grade pre-voca-
tional level)

W

The heterogéneous groups of 24 pupils each receive:

- 'The televised message broadcast over the closed circuit;

- 3 or 4 hours' French teaching (oral expression - written expression);

- 3 hours' mathematics;

- .3% hours® history-geography; )

- 3 or 4 hours' physical education, according to the class concorned.

The heterogeneous classes may be rearranged, for specific activ1ties, in homogeneous
groups (A, B, C) in descending order, for the following subjects:

- French: 2 hours (grammar-spelling);

- Mathewctics: 1 hour;

- First larcuage: 3 or & hours (English, German).

The weakesi g1¢ *vs (C) are smaller than the strongest éroups (A). In each class,
pupils who find it dif: cult to keep up receive an extra hour's coaching in the vital
subjects in small groups of 8 to 10. .

Natural science, technology, drawing, music and handiwork are taught to heterogeneous
groups of 16 pupils each. . “
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II. Composition of the Teaching Body -
N . ° -
L Traditional Teachers for
Secondary Transitional and
Zotal Ieachers v  RPEGC'S Practical Classes
) Literature 22 . 1 6
Mathematics 14 5 , 9
Technology B 4 1 3
Biatory-—Geogrtiplw 9 5 3 1 %
< Natural Science 7 7
English 14 11 3
German 5 5 L
Spanish 2 2
. Drawing -7 4 4 >
Music 4 4 .
Heandiwork 4 4 -
Practical Classes 2 - 2
Resource Centre 2 i 1
Physical Education ’ 7 7 established
o : staff .
100 69 25 °
Establishe; 8Sta’f: 81 281 per centg
Female Teachers : 80 (80 per cent .
) Average age i 28 - N
. III. Other Staff Categories " .
(a) Mansgement and supervisory staff:
1 Principal - Headmaster or Headmistress , s
- 1 Principal - Dicector of Pedagogics )
2 Deputy Directors- ° .

Y 1 woman teacher acting as ngeral Superintem‘fent

(b) Administration: *

" 1 Princippl Attacké of University Administration

(c) Documentary Officers: 3 B
(d4) Bupervisors of non-residents: 6

(e) Closed Circuit Television:

2 producers
2 assistant sound engineers
1 broadcasting technician
1 maintenance technician
2 draughtsmen-designers .

(f) Secretariat: ’ '

. 1 University Administrative Secretary "
2 Administrative Secretaries
1 Chief Administrative Officer
v 1 office worker
‘ 2 Juniors N

%
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(g) Service Personnel:

5 senior erployees

1 sprceialised emxployee
2 skilled workers
26 non-gpecialised erployees
2 laboratory acsistants
(h) Ore nurse=—0One. social assistant

\ IV. Prenises (see the three appended plans on sﬁbseqv,nt pages)
The part_located on the Sduth of the Avenue du éhenil was built in 1966, and cor-
responds to a CES 1200. It couprises:
- A polygonal building, housing:
- the administrative offices

the broadcasting studip and annexes
the offices of the teaching teams (7 offices)
an all-purpose hall holdinz 540 people
the kitchen of the self-service restaurant

- 5 "clover-leaves" or buildings each containing six roows,

wrouped round a-central fofhm._ﬂﬁ

b The 30 rooms in the "clover-leaves"Jare used for gencral teaching (F-ench, Mathe-
matics,-History—Geograﬁhy).
The part located in the Nerth of the Avenue comprises vhree buildings A, B, C, and
a playground., It was opened at the beginning of the 1972 school ear, and is equivalent
to a CES 90C0.
- 3uildin;y C contains:
9 rooms for general teaching

1¢ roors ror langud;e teacning
1, language laboratory
4 music roows - *
- Building B couprises: ' -
4 art roc-wu B
4 technology rooms
4 biolugy roons
hand;craft rooms
learner's kitehen

L]

@ . . . o
l1woodwork1ns—1ronworklr@ shop °

- Building A houses the resource centre (geﬂtre(d'auto—60¢uméntation CAD),
whiclh contains a reading room f-r pupils with 100 places, 14 viewing
and listening boovns, and 10 workrooms. The builling also contains a °
receptioF hall, storage rooms, a szall library and a photo-copying and
multi-copyins room available to bthe teaching teams snd the Administration.
V. Equipment
The Marly-le-Roi CES has considerable electronic equipment at its disposal. '
(a) Heavy Audio-Visual Equipment:

<

- closed circult television: troadcasting studio (stage jpnd control
room), broadcasting control centre. iesign studio, sound recording
studio, maintenance workshop, drawing cffice and annexes (photo-
graphic laboratory);

- a language laboratory with 18 bootbs and one teacher's console;
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- luL televisors (the broadcastin, system enables 7 different pro-
Jramnmes to be transmitted to the various classes in the collegej
100 televisziunu receivers distributed throughout tvhe CES can receive
live or recorded umessages produced in the studio, URLF broadcasts,’
lst or ¢nd channel, or 16 mm. rilms projected by celecine);

- o nagnetoscopes;

- 1C careras;

- 1 slide viewer; )

- 2 collective or multiple~choice inquiry sbaglons (one containing
equipment for the prompt rébording of answers, vhe other more per-
fected equipment for recordins, checking and intverpretin;; the pupils!
answers).

\0) Lisht Audio-Visua® Tquippment (stored in a depSt fron which a distribution
service is run): '

- 50 slide progectors

- 5% 8-mm, fil2 projectors »

- 15 mw. "super 8" film projectors

- 6 16-rm. filr projectors

- 20 back projectors . \

- 3% cassette recorders

- 45 tape recorders

- 12 electroplhiones

Sports Equiprent
The school has the use of vhe Muni.ipal sports centre adjacent to the CES during
school hours. This contains a =ycnasium (4), a sports ground with 333-metre track,.and
two hand-ball courts.

N
s

VI. Financial Resources
The "Louis—Lumlére" CES is a nationalised establishment. The constivuent agrecmint
conciuded petween the State and the commune fixes the municipal contribution to the

operating expenditure at 50 per cent of tne total.
In 1972, the operatins budget amounted to Frs. 41/,953.70, troken down as follows:

Lighting-heating . o o o o o & ¢ o o o o o o o o o o o s s o o o 176,157.03 Frs.

Telephone and POStal SErvices o+ o o o ¢ o o o o o o ¢ o o o o o 13,775.55
Maintenance and TePailS =« o o o o o o o o o o o o o o o o o o o 58,451.77
Maintenanct-security CONtracts o« o o o o o o o o o o o s o s o 40,833.98
Audio-visual equipment « o o o o o o o 6 s o o s s o o o ¢ o o o 72,000.00
Teaching MAteriaiSocs o o o o o ¢ o o o o o o o o o o o o o o o o 23,250.00
SChOOLbOOKS o o o o o o o o o o o o o o o o o o ¢ o o o o o o @ 74758.06
Printing and office COSES o o o o o ¢ o o o ¢ o s o o o0 o & o 8,002.%
Minor equipment 8nd TOO1S + o o o o s o o s o o o o o o o 0 o . 7,534,29
MiSCellaneoOUS o+ o o o o o o o o o o o s o o o o o 6 o o o o o o 10,210.06

Total « « o+ & 417,953.70 Frs.
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SUMMARY

Phe report identifies the recent Government White Paper and its policies for the
réstructuting of tertiary education and the adjustment of teacher supply as'being the
most critical factor in innovation in England and Wales. A number of changes already
springing directly from tr se policy initiatives are identified.

Within the broad context of the White Paper, irdividual initiatives within the
training establishments &are seen to lie mainly in the introduction of new courses re-
flecting curriculum changes in the schools, in new methodologies reflecting advances in
educational technology and, in particular, in new developments in the presentation of
professional experience in which many of the long-standing criticisms of" teacher educa-
tion are being overcome. : .

But perhaps the most important area of new initiatives in which the training in-
gtitutions are joined by the local education authorities is in the in-service training

and retraining area. There are indications that this is soon likely to be the nain area

of innovaticn in which all the\other developments noted will come to play a part. The
arguuents to support this are presented in a résuné of the paper in whic' the problems
of evaluation are also discussed.
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I. THE BACKGROUND TO INNOVATION

The key to the analysis of new developments in eacher training and retrdinins lies
in the changing work of the scnools. Change and roaification in the practice of teacher
preparation can only in a limited and technical sense be justified by the improverent in
the process itself. For a fundamental explanation of any change in the professional re-
quirements we must look to the changing circumstances of the schools and L0 the ways in
which these are expressed bty teachers, parents, pupils, employers and society at large.

This is not to say that the impetus for crange cannot oririnate in the teacher
training field. Taylor.(1969) has arassed considerable documentary ewidence to suigest
that much of the notable new movements in British primary education springs from develop-
rents that have been at least in part begun in the colleges of education. Yet even here
the reason for these changes and the justification for them sprang from the school situa-
tion; the colleges acted responsively and creatively but not autonomously.

A. Changing Professional Factors
Accordingly, it is necessary to preface this account of innovation with some indi-
cation of the changing situation in the class-room. It is unnecessary to do this at

?great length. "There is an extensive range of existing studies and reports in which

changes in ‘the school system are plotted. Marklund (1973) has neatly drawn attention to
some of the rmore important changes. He lists the extension of cqmﬁulsory schooling, the
delayed differentiation of pubils, the extension of post-secondary education and the in-
fegration of different types of schools. He sees rany conseguences springing fron this
for the organisation of school work. These include the interdependence of schools, the
development within schools of flexible pupil groups determined according to the need of
the child rather than to long-standing class divisions, the introduc ~n of team teach-
ing, interdisciplinary studies and flexible lesson periods. “ ] 4 .

. Some of the implications of these changes for the role of the teache} and, hence,
for the training of teachers, are drawn out in ar OECD paper prepared by Shipman (1971),
In an important study of the response of teachers to an innovatory curriculum project
designed to introduce integrated studies to a number of schools, Shipman identified a
number of ensuing pressures that teachers felt as they became more fully involved in the
programme. These included the need to learn new knowledge and new conceptual frameworks,
the need to adjust to a diminution in subject teaching and class teaching and difficul-
ties and anxieties about the maintenance of standards and evaluation of pupils' work.

He noted, for instance, that the development of integrated studies drew heavily upon
anthropoloé& and sociology, subjects that until recently did not form a part of the sub-
ject curriculum of most teacher training colleges. He pointed out, for instance, that
the most popular unit of the project consisted of comparative studies of Tristan de Cunha,
the Dyaks in Borneo and Imperial China and commented that "none of these were liable to
be in the teachsrs' normal repertoire". Not only did teachers have to learn new facts
but also new concepts that were previously unfamiliar or even unknown to them. Similar
problems arose in the organisational and eva%uative aspects of the work. Teachers were
unfamiliaqnwith the mechanic? of team teaching, unhappy about the disruption of the
settled pattern of relationship with children in the formal class group. They had very
considerable difficulty in defining standards and still more difficulty in identifying
the achievement of these standards in the work of the pupil. ’
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Changes such as these that are widespread in schools, both secondary and primary
taroughout England and wales, present ur;ent encouragement to teacher trainers and re-
truiners to develop new strategies to enable teachers to work successfully in these new
conditions. They are based upon a clear realisation that without such training and re-
trainine the new approaches will perish before they begin.

Taere 1. no lack of understanding of these issues, many initiatives in teacher
trainin-: are now prefaceda by statements. of objectives in which the situation is stated
with considerable clarlty} Tnus tne recent innovation development project of the Na-
tional Council for Educational Technology, to which reference is made in the report, is
set up clearly vo help practising teachers to deal with the difficulties of obtaining or
rroducing relevant teaching raterial; the nachinery for the production of resources; the
aevelop ent ot indexing systeus to enable -material %o bé made accessible to pupils and
to the teachers; it is also cancerned with helping teachers to develop various kinds of
tean teaching, tea: planning and tean preparation ‘of materials; to respond to changes in
tire-vablin:; to Le able to keep adequate records and assessment. The new patterns of
knowledse and organisation to which we have drawn attention are, -of course, not unique.
There is considecrable evidence that they are common to many other education systems. A
recent 1u.ue of Paedagorica Europaea, the European Yearbook of Education, ‘was devoted to
the changsing role of the professional educator, Eggleston (1969). Papers included in
tl.1s voluse .ade it clear that these changes were occurring not only in England and Wales
but also in HFrance, Germany, the Netherlands and Scandinavia.

>

B. Socizl Caanze and the Teachers' Role
It risnt be usetul vo supsest sone of the underlying reasons why these changes are

occurrin:. In part they seem to arise from & new set of requirements that are being made
of crnildren as they enter adult society. In the past schooling was a process wherein
taey stocked up with the knowledge, skills and values of the existing adult generation.
Schoolin- was designed to bring then to the point where they looked sufficiently like
existing adults to join their company effectively. They had to be fitted in to existing
adult roles thai were familiar to the-teachers. Increasingly, however, present day so-
ciety calls ror young people who have the capacity not so nuch to remember but to be
adaptive and innovatave, to develop new ideas, to take part in new processes. One major
reason for this is that nodern technolo;y had produced devices that enable existing
knowledge and skilis to be reproduced far wore readily and far more effectively than can
te done by nusnan beings. The distinctive human contribution to our present economic

yStew is, therefore, not onme that is developed through the traditional arrangements of
ocxoollnr wherein large quantities of knowledge and skill are committed to nemory and
lon;-standing models of thinking are dominant. This process of change is reinforced by
a further range of economic factors not the least of them being the rapidly escalating
cost of huran labour. The ensuing emphasis on integration, flexibility, adaptability and
responsiveness to new situations clearly played an important motivating role in the de-
veloprzent of new curricula in the schools ana new strategies of teaching. It is a change
from a society in which people were fitted into existing roles, where the role rather
¢han the incumbent was important, to one in which the social structure and .ts roles are
fiexible and open to considerable modification by the actions of individuals.

C. The Coummunity School

But the changes in curriculum and methodology are by no means the only changes that
have to be reckoned with in the training ard retraining of teachers. In the past few
years an important new strategy «f organisation has attained widespread support in the
English educational system. This is the community school wherein the school becomes
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increasingly involved in the community it serves and conversely the comnmunity becomeg
increasingly active in the affairs and even in the control of its schools. Again it is
unnecessary to explore this development in detail here; it is already the subject of in-
vestigation by the Centre for Educational Research and Innovatign of OECD (1973). In
England and Wales a powerful impetus to the coununity school nas sprung fron the work of
the educational priority areas. Halsey, in his report of the research project sponsored
by the Department of Education and Science and the Social Science Research Council (1972),
states:

"e.s0ne could hardly escape the view that equality of opportuﬁity was,

without equality of conditions, & sham. Houe circumstances were ob-

viously critical and these in turn were adversely affected by class and

neighbourhood patterns. The school, where, after all, the children spent

only five hours of the day, seemed comparatively powerless to alter matters

fadically of its own volition. Assuredly, a.decision to consider the Edu-

cation Priorisy Area (EPA) school its communal setting was a wise one, and

the Plowden Committee had been well advised to recommend that community

schools should be developed in all areas but especially in EPAS."

Recently, one of the -major British education autnorities, the Inner London Education
Authority, has committed itself to extensive developments in this arvea with particular
reference to its inner city areas(l). At this stage it is only necessary to emphasige
the further major requirements on the teacher's role that spring from developmencs of
this kind. 4s Cooksey puts it (1972):

"The growing interaction between education and society on the relevance

of the one for the other can be a source of creative energy, and an

“opportunity for deepening understanding on both sides - or it can be a

source of conflict. For teachers it means & further voluntary sharing of

their professional problems with the rest of the community - and at a time

when many new challenges to their traditional skills threaten their pro-

fessional confidence."

The potential chalienge to the long-standing roles of the teachers is clearly very great
indeed and fundamental changes bhy arise. Again the implications for teacher training
and retraining are obvious. .

D. Changing FEducational Technology . X -

Alongside the fundamental changes £hat have been described so far are others of a
second order.that greatly facilitate and advance them. These are the greatly increased
ranges éf educational technologyfhere defined in its fullest sense. These run from the
simplest of teaching aids to sophisticated video recording systens, resource centres and
retrieval systems. Alongside these, a growing range of interpersonal and group techniques
is developing that has considerable relevance to the day-to-day exchanges between teachers
and children. A recent definition of educational technology saw it as being "concerned
with trying to find systematic ways of applying existing experience and knowledge of
resources and methods “~ *he problem of education and training" or, to put it another way,
"educational tecanology is the development and application of systems, techniques and
aids to improve the process of human learning" (National Council for Educational Tech-
nology, 1969). -

daer,

(1) In a report An Education Service for the Whole Community (1973).
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Again it is unnecessary to detail the development of educational technology; this
has already been the subject of a range'of national and .international reports. The close
links of educational technology with teacher training have already been implicit in the
reference made to the innovation development project of the National Council of Educa-
tional Technology (1969). . .

Very closely linked with educational technology are the new strategies in assessmert
and guidance where, largely in respozpse to the diminished relevance of tests of memori-
sation and uniform performance, we are moving to find new ways of assessing and evalua-

ting the achievements of pupils. These may include new strategies for gublic examina-
tions, new group examinations in whicp the work of several pupils is presented jointly

.and an enthusiasm to find alternative forms of response than those relying on the written

word. Shipman (1971) in discussing the problems of assessing work in the integrated
studies project under investigation, noted that the traditional use of tests, essays and
examinations was inappropriate now that the’product of the inﬁégrated work might be a
skill in finding out, an exhibition arranged by a group of children or a tape recording.
Work-could no longer be assessed as the learning of facts by irdividuals. An important
technique that offers considerable potential for the future is that of item banking,'the
assembly of a data. bank of questions and assignments {rom which appropriate items to
match the attainment, age and special interests of the pupil may be drawn (Wood and
Skurnick, 1969). - ’ oL

All the changes in educational technology that have been noted operate at two levéls
in teacher training. Not only are they changing the situation in the schools wherein the
trainees and experienced teacherg perform their professional duties but they are also
changing the techniques of teaching within the training establishments themselves. A
number of important examples of these changes occur in the subsequent report. But it is
imporcant to notice now that educational technology is performing this dual func?ion‘-
it is not only changing the objectives of the training course but also changing the pro-
cesses whereby these objectives are achieved. .

E. Changing Adminjstrative and Policy Factors

The changes in the work of the schools, to which attention has been given in the
previous section, are at the heart of the administrative and policy developments in the
training of teachers in England and Wales. The interpenetration of schoql and community
has provided an important argument for the breaking down of the relative isolation on
teacher training establishments and there has been a rapid move towards the elimination
of monotechnical establishments of professional preparation and the development instead
of a wide range of multitechnic establishments of various kinds in which teacher educa-
tion and teacher re-education can take place in a wider educational context.

Another major consequence of the changes has been the reappraisal of the need for
in-service education. The changes, to which attention has been drawn, indicate a state
of affairs where even the most enlightened initial training will not be fully relevant
to the needs of the teacher after even only a few years of service. Accordingly, new
strategies for in-service education at various stages have developed rapidly in the past
ten years. Associated with these has been the recognition that more appropriate arrange-
ments are needed for the first or probationary year of teaching service for all beginning -
me ~bers of the profession. o

But, as always, changes in teacher education need to be set in a wide context. In
Britain this context is most notably the context of the expansidn of post-secondary edu~

cation. An important feature of the re-thinking of teacher ed :ation has been the need
¢ o
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to respond to the growing derand for continued educatirn by an ever larger sector of the
relevant age groups in Britain.

o

F. The 1972 White Paper

All these factors have come together in tue White Paper on Educational Ke-ol anisatiom
(1972). ‘The recorrendations of the White Paper owed a _real Jdeal to tue report o.r the
Conmittee on Tedcher Training set up under the chair.anstip of Lord Janes and wrnicn re-
ported some six months before the publication of the White Paper. ‘

The White Paper, now accepted by HoM. Governrent, rakes tundamental cﬁanges in the
organisation of teacher education and 18, in itself, an lnrovatiqg Jocwrent of great im-
portance. Some of the major objectives of the White; Paper, wuich spring; 'ror. tne report
of the James Committee, are the larre and systelatlo expansion of in-servicé training; a

. Plaaned reinforcement of the process of induction in bthe firse year ol teacning; pro-
gressive achievement of an all-graduate teaching profession by means of a new pattern of
courses "without loss of erphasis, oncthe development ol professional skills"; the im-
y-uved training of Further EQucation teachers; tvhe integration of vhe colle;,es of educa- :
tion into the higher education system and .changed arrangerents for the control and coor-
dination of teacher training and supply both nationally and locally. Sumrarizing "these
obgectlves the White Paper affirmed:

"This goal is no less than building a body'of teachers well prerared,
academically and professionally, to sustain confidentlc the formidable
task to which they are called: to guide each generation of children into

a full appreciation of our culture, to gquicken their social and noral
awareness, to enhance their intellectual abilities to the h1:hest standard
of whlch each is capable, and to develop their practical and huran skills
S0 that each may be enabled to make his or her maximur conbribution to the
health, wealth and harnony of a democratic society."

1. The New Structure of Higher Educabtion

The detailed propovsals tnat follow in the Whive Paper nay, irsofar as the develop-
ment of teacher education is concerned, be surmarized under.tlree headings: ad:inistrative,
ecademic, and professional.

Under the academic heading the rost notable developnent 1s the close linkase of in-
stitutions of teacher education with other sectors of the hirzher education system. When
reorganisation has been completed there will be two main routes to profes:iional teaching,
both of ther involving graduation as ..ell as professional training. 7The old non-graduate
teacher qualification will virtually disappear. Neither of the routes will involve a prior
comnitient to teaching, both involve an elerent of choice during the path through ter-
tiary education and both provide a qualification that has wider uses than teaching alone,
thereby ensuring the continuance of choice to the student after graduation. The first
route will be similar to the present pattern of graduation in the ordinary way at a uni-
versity followed by one year of profe351onal training, thourh the increasing proportion
of the one-year courses of training will take place in establishments that used to be
teacher tralning colleges rather than lar,ely at universities as now. But the second
route is entirely new and will largely s .pplant the present non-graduate teacher training
college course. Under this arrangerent candidates will enter polytechnics and other ad- ~
vanced further education colleges and-possibly some universities to take tie new two-year
hlgﬁer educatlonal quallficatlon, the Diplora in Higher Education. “Towards the end of
this course some of those students who wish to become teacners will have the opportunity
to follow this Diploma course with a one-year course in educatlon and other subjects R B
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which will lead to an ordinary degree in equcation (the B.Fd.) or'a . iar course in
education and other subjects leading to the defree of B.Ed. with honours. With both
patterns of qualification the qualified teacher will still need to undertake a proba~
tio.ary year in the schools in which he will receive a guided introduction to the teach-
ing profession with the aid of a professional tutor, usually based in the 3school, and
with release fron his teaching duties to atténﬁ courses in local colleges or teachers'
centres. A notable feature of these new acadenic arrangeuents is the way in which they
are aiready giving rise to an increasing interest in the study of education as & subject
in its own right in studies for d~grees and diplomas. .Already some thirteen British
universities are providing undergradv- 2 courses of study in education and the students
following them are by nc means res. ~° + vO0 those who wish to enter the teaching pro-
fession.
2. New Institutional Forms

_ ALt the administrative level a nurber of new kinds of institutions of teacher educa~-
tion are emer@ing. There are three main patterns that are beihg formed from the old
teacher training colleges. One “is the linkage of teacher training collezes either
separately or in groups to polytechnics. Here they tend to be envisaged as units of ' e

4

of education to forp larger new units of advanced ‘urther education. The Secretary of

polytechnics that are likely to take a s]-cial interest in pr8fessioral training not only
for teaching but also possibly for librérianship and, in some cases, social work activity.
In addition there are plans fc- ail these proposed linkages to allcw the former colleges

to take a more general part in the academic work of the polytechnics. u-ually in the pro-~

vision of CNAA de rree coursc:., in a range of subjects as well as for tne B. Ed. degree in

ite ordinasy or honourc form. A nunber of such arrangezents are row well advanced, for
exanple, a number of proximate colleges of education are now in an acute stage of liaison
with Hatfield Polytechnicyj still others with Newcastle Polytechnic.
The second form of linkage is the amalganmation, in various ways, of existing collezes

=3

State for Educacvion has already approved one such merger between Crewe and Alsager Col-
ler - in Chéshire. The arguzent for the merger envisaged & large combined college -ffer-
in, a wide range of courses for iritial and in—serv1ce teachers' traimnU alongside a
wide range of non-teacher education courses at diploma and degree level.' Across this
range, it was envisaged that "z2ach lecturer within his or her individual capacity should
make a contribution to each need; in this wsay the amalgamateud college could offer a rich-
ness of capac.ty and resources not available to either college operating independently™.
Despite considerable uncertainty and public debate ;>tably arising from the larger of
1 two Colleges - Alsager - that felt it was capabis of "going it alone", the merger
was ultimately agreed and a Joint Principal app01nted. An enlarged version of a similar
strategy is now underway in the Inner Iondon Education Authority where links between a
total of sixteen collegeu of education are proposed ranging from loose forms of associa-
tion to amalganation: Voluntary (church) colleges envisage further amalgamations, for
exanple York and Ripon.

 The third form of linkage is that betweén an existing college of education and &
uL*fersitx. Although this form of linkage had coasiderable attraction for dany colleges
of €¢lucstion in the months immediately following the White Paper, it has become clear

" that H.M. Government Policy is not enthusiastic about such arrangements. Nonetheless,

Minister.al approval has recently been given to the analgamation of Loughborough College
of Education with Loughborough University of Technology. Detailed proposals for this
amalganat®on along with an amalgamation of the Loughborough College of Art and Design

which has yet to be approved, have been published and msy be quoted as they offer an
\
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important exauvle of the thinking that is cufrently takings place on innovation in teacher
education that have a fgr wider relevance than the events at Loughborouch alone: "We
have referred to integrating the educational resources of the three ~nstitutions. The
most suitable mears would be to introduce a course structure similar to the Canmbridge
Tripos. lMany of the University's‘coursg§ are sandwicg cburses in which the third year
is spent in industry. We propose that in the enlarged University there should be two-
year Part I ccurses, reasonably complete in themselves, followed by one-year Part II
courses. The two Parts taken together -would be a degree course. Not all the University's |
present courses lend themselves to this structure, particularly those in which protession- v
a. training occurs in each of the first three years of a four-year course and we would not
expect these courses to be restructured, but the majority of the University's courses
could soon ado_t this brinciple. We would expect most studénts to take a Part IF which
was the natural sequence of a Part I course, and the two parts taken together would yield
- an hornours degree course virtually indistinguishabtle from’gurrent courses. But the im-
portant advantage lies in giving the opportunity for a student to change the direction of
hiz studies at the end of two years; to change the emphasis.in his studies, or develop
new interests or ambitions, oﬁe of which might well be the desire fo becone a teacher.
This structure would have particular perit in providing for the integration of the re-
sources of the Colleges into the enlarged University's courses. The course structure at
undergraduate level to which the 'Colleges of Educatiorn are accustomed will disapﬁear, and
we believe that what we have in mind will afford vé}aatile means of enabling the College's
acadenic departments to contribute to new courses at every level,® . N

As well as these three forms of reorganisation (of which the third is likely to  be
the least representative and yet interestingly is, at the time of writing, one of the most
advanced in planning), there are also a number of developments of the previous pattern of
organisation in that a number of the larger colleges of education are, ﬁecause of their
size, able to diversity without amalgamation or merger. Two notable colleges that have
indicated théir Plans to "go it alone! are Didsbury College .of Education, Manchester, and
Bulmershe 001iege of Education, Readigg. . .

In addition, of course, university invo. ement in teacher education remains. This
is largely *hrough its long-standing provision of one-year postgraduate courses for gradu-
ates who wish to become professional teachers. These courss s will remain though it has
been made clear thdt any expansion called for in this provision will be made in the former
colleges of education and not in the universities. The University Grants Committee has
regently made it clear to universities that no new Education Departments are.likely tc be
approved in Eritish universivies. The universities also have, like the colleges, impor—
tant involvement in in-service arrangements but here again it appears likely that the
prowth of these facilities will take place outside t“e universities rather than within
‘them. The main growth area for educational studies in the university appears to be in
the study‘’of education as an un@ergraduate subject to which reference has already been
made - an area currently being encouraged by the University Grants Committee. Certainly
there is every indication that the administrative functions exercised by the universities
in teacher training through the Area @rainins Organisations are likely to diminish sub-
stantially when the control and regulativ; functions of teacher supply are taken over by
the new Regional Committees. Whether or not this will still leave universities with a
validation function or whether validation of professional awards will pass wholly to the
Council for National Academic Awards is, as yet, uncertain. Much will depend on the en-
thusiasm’of universities to continue 4his work. . .

~
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~ 5. Professional Implications of the White Paper

It 15 irpoaitant {o consider thie professional aspects of the White Papér; in nany
ways perhaps the 1.0s¢ iumportant in their imnovative consequences. Though they -will be
discu;sed t e fully in subsequent sectlion; dealin” with innovation, it is useful nere
to indic :te tue White Pape.'s recomnmendation on the two central areas of professional '
development - in-service tvraining and the probationary year.

- On in-service training, the White Paper recommended that all teachers shouid be en-
titled to release for in-sevvice training for periods equivalent to one term in every
seven years of service in che first instance. It sas esbtimated that the actual take up
of such an entltlemént vould resuly in > per cent ol the teaching force being absentv on
secondrent frox school » at any one tinme, thus involving a four-fold increase in the
present opportunmitics for in-service training. TrLe agrced aim is that the expansion of
in-service training siould berin in the schcol year 1974/7/5 and therefore continue pro-
gressivel *o reach the target of 3 per cent release by 1981.

(& .e probationary year, 1t was-consideréd that teachers should experience the kind
of help and support negded to make the induction process both mure effective and lesc
dguntiﬂg than it has olten been in the past. It sas therefore considered that they should
be released for net less than one-{ifth of their time for in-service training. For the
remainder of the time they should be servins in vhe schools but with a somewhat lightened
time-table so that altogether they might be expecteu to undertake three quartérs of a
full teaching load. Alongside this provision the government has agreed that professional
tutors should exist in the schcols supernumerary to existing staffs and that also & network
of professional centres snould be estabiished based on existing training anstitutions and
teachers' centres. ‘

The changes in the probationary year alonsside with the development of in-service
training bring about a further irportant innovatory chnange in professional education in
that they involve far more fully than heretofore the participation of practising teachers
in the induction of new colleagues and in the development of their own and %heir
colleagues' in-service retraininge. For not only will the restyled probationary year take
place under the guidance of teachers in the school to & very considerable extent, but al-
so the in-service training will be substantially taking place in teachers! centres or-
panised and staffed by practising teachers. The detachment of professional training fron
the profession itself .nat has been a marke . feature of many of the arrangenents in England
and Wales, will be greatly dirinished as a result. Together with the integration of
teacher education itself more centrally inyo the broader patterns of tertiary educdtion,
it is quite clear that tue White Paper bnﬁﬁgs significant changes to the context in which
teacher training takes place.

A

4. The Supply of Teacners
Underlying all these innovatory features of the White Paper is the calculation of

projected numbers of entrants to the teachi-z profession. The calculations are based
upon the objective of securing a total supply of qualified teachers by 1981:
() To ensure that the, number of teachers jin publicly maintained primary
and seccdary schools for pupils aged five and over should be 10 per
cent more than the number needed t¢ preserve the staffing standards
achieved in 1971 for the more numerouvs and relatively older pupils of 1981;
{(b) To stafr the planned expansion of nursery education on the basis of Shir-
teen children to each adult member of staff, with gqualified teachers rep-
resenting at lsast 50 per cent of the adult staff (i.e. a pupil/teacher
ratio of 26:1) and
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(c) Yo provide for ihe replacerent of teachers to be released for in-
duction vrainin- for probationers, and ror other in-service training
on a scale of 5 per cent of tne rull-uvane teachini; force at any one tine.

Lhese obgectives tosether with detailed calculations of teacner/pupil ratics,
virtn -rates, stgying-on rates, and sinisar variables led to a projected requirement of
teachers in 19&0/&81l as follows:

RECRUITMENT 20 THE [AINTAINED SCHOOLS IN 19(/ul

He-eutrants 16,000

New entrants
One-year trained rraduates 14,000 ®

Ihree and four-year trained
veacrers (B.Edu. ctce) 16,000

Otuer (teac.ers trained in
3 weachner training
courses and collezes oI . . .
educavion (tecanical);
wrirained graduates,ecc.) 1,000
31,000

. Total 479,000

The critvical factor underlyins trese calculations, houever, has been the prediction
o: the growtn o. cle iLeaching force. It has veen calculaved that an appropriate irowth
ray ve obvained Ly a cradually reduced addition to t..e stock of teacners in the yeaxrs
between 1., 4 and 1Ull. die progéction of teac:er increase rances from 1z,0CC in 1974
and falls raivall- t0 3,00L in 19.C. Trese figures are central to all the other features
ol t.2 Whive Vaprer in irat 1t is $lis reduccion ol cxpenditure on initial teacher trein-
ing that is likely co relzase funds for the ot}er developments to which attention has
veen dravn and, indeed, ror tre rore ~eneral provision of vhe additional places desired
in post-sch:ool educavione. Yet tne.e i ures nave been the basis of very considerable

detate and ifrere is a consideralle tody of o.inion that rerards ther as misguided,

A recent ctaterent ol .o lational Urion of Teachers (NULY) presents the uatter as

foilows: A
"Ihe Depart ent o. Education and Science (D.E.S.) have recently writtea
to Area Yraining Organisations (A.T.0s), Colleges of Education, Poljbechnic
depars ents ol Education and obtrer interested parties (4.T.0. lettexr 2/73)
inforiins instatutions that if Lihe projections of the White Paper, Education:
A Frarework for Expansion, and Circular ///5 are to be realised it will be

ecessary to reduce intake of non--raduate strndents to courses of initial

training an colleges oi educAation and polytechnic departments of education
fror an estimated 36,000 in 1%74-74 to 32,000 in the acaderic year 1974-7%5,
On these assunptions Z?hat tre total number ol initial training places re-
quired in 1981 will be 50-70,000, and %that the adjustment. in recruitment
will begin as early as possible, 1.e. 3epterber 19747 the output lrom train-
ing was expected to fall from 45,000 tzachers in 1975/76 to about 3%,000 in
1980-81, of whou aboub 14,000 would be from one-year Lust-;,raduate courses
and the rest from three and four-yea; B«Ed. courses and any remaining cer-
tificatz courses. HNHost of the balance of recruisment would consist of re-
entry into the profession of former:teachers 'i:ainly married women, the rate
o r¢ -entry increasing from 14,000 in 1C7/5 to.aboub 15,000 by 1961'. ‘The

.
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A.1.0. letter continues: 'The estimates and assumptions described above,
together with allowances for ir- and end-course wastage at current rates,
would require tne annual recruitment to such courses to be reduced pro-
cressively to about 20,000 vy 1977-7C and about }8,000 by 1980=(1"'.

The Natioaal Union of Jeachers, however, does not accept that trne size of
vhe teaching force required for ;.aintained schools iz of the order or
210,(L0 and that teacher cupply projections should be lramed wiath suci: a
varget in wmind. ''he Report of tie lianchester Unavercity Uepartuent of
Education has denonstrated tnat co severely reduce veachers su,ply on the
basis of one projection is extre.ely nazardous and could well have serious
educational repercussicns orn the cnildren in our schools. Furtherrore, the
Report suggests tnat tne D.E.S. projected teachins force of 510,000 might
well be an underesvimate of scme 60,000. Hence the National Union of
Teachers cannot agree to cuts of this nature and hopes that A.T.0s, College
and Yolytechnic governing bodies will be sympathetic to the N.U.Y. view-
point on this natver.®

Tne Report ot the lanchester Unaversiuy vepartment of Education referred to in the
NUT state.ent was in fact a report prepared for the UL by ihree llanchester Univeriity
lecturers (llorris, Ryba and Drake, 1S,3). The debate that has followed this conflictin:
set of fizures has been lively and opponents of the pgovernuent fijures have su.gested
trat the fisure of 510,00C teachers will produce schools that are "desperately" short of
teachers, will run down valuable teacher training institutions and niss one of the bau-
~est opportunities to irprove pupial/teacher ratios since the 1944 Education Act. It is
nlikely that there can be any convenient resolution of a debate over technigues of fore-
casting but iv is izportant Yo notve that if the sovernuental [ijures are wron_ it is
lirely vo place in jeopard; iany of the innovations that at present appear to be likely
o spring from the White Paper and, in turn, this would nean that manﬁ of the develop-
r.ents to which attenvion is .iven in this report wnay fail to reach fruition. Jut 1t is,
however, Lopeful to nobtice ti.at the governmenty projeétions now appear tc¢ be based upon
a cophisticated weihied classilication of tue teacliins profession in contrast Lo dlie
sanile value raigures that appear to have been available to the lanchesver researcherc,
lonevi.eless, the overridin: impression left as tihe debate dirinishes is that the figurés
are finely set and ray well be thrown off course by quite srall-scale unancicipated
ciLanzes in vhe variablec on waich ey weic based. . 2

[I. AREAS Ox INNHOVATION

Havin: undectakei: the cssential but inevivauvly lensiny task of reviewiny the coin=
plex background to inncvation in ceacher traininz and retraining in England ani 10,
it is now possaible to proaeed to a detailed account of specific innovatiorns. Trese in-
novatisns will be presented briefly and independently in four main seailiong:

A. Chances in Curricula and Courses;

k. Developrents in Educational ‘Lechnolosy;

C. Developuents in the Presentation of Professional Experience;

- D In-service Training and Retraining. N

In order %o simplify the presentation, details of reports of the developments will be
civen without an attempt to interrelate the underlying factors in the style adcpted an
Part I. But in reading this Part, it should be noted that, as ir Part I, the interplay
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between the various ilnnovatory activities is considerable and a full understanding of
the significance of an, one calls for a consideralle breadth of understanding of the
total pi-ture.

A. Chanr3s an Curricula and Courses

|

1. Interrated course structure .
" One of the rnajor initiatives currently taking place in the teacher training courses
is the adoption of inteyrated courses of study that ivolacc che long-standing specialist
subject courses. The subject courses were, of course, devised so that teachers could be

specialists in recognised areas of the curriculum - languagre, ::thematics, science and
the like. The move to integrated courses springs in part from the development of new
inter-disciplinary apyroaches in the schools' curriculua, such as the Huranities Project,
the Integrated Studies Projeci, and Project Technology and, in part, from the belief

that the perspective or students should be focused on the needs of the chilg as a whole
rather than~on Lne specgplist needs of the subject.. ‘The debhate, of crurse, is an old

one - it 15 another ranifestation of the lonz-standing contfiict between specialist and

- general practitioners. What are new are the interesting, even exciting, new areas of

knowlede that are b:in; developed with and b, students for use in the curricula of the
schools in whieclr they will teach.

A notable developuent of new collese curricula has taken place in three of the
colleres associated with the Lancaster School of Education. This is the'course in ap-
plied education wirich veplaces the main and subsidiary cou}ses for experimental groups
in Charlotte Masor Collere, Chorley College and Blackburn Annex to Cho 'sy Collejge. The
projecs is funded ©y two zrants fro:r the Departnent o. Education and Science. The first
has been awarded to Westmorland Count ZJouncil to provide for the implementation and co-
ordination of vhe innovatory course. .ne second grant has been awerded to the Department
of Educational Research at the University of Lancaster for the evaluation of innovatory
courses. Witrin each college some eighteen to twenty-five students are taking the course.
The course contains twelve modules as follows:

lfathematical Education

Englisﬁ Education and Iansuage
The Organisation of ILearning
Moral kducation
Movement and Drama
Applied Art and Design
Education through Music
Environmental Studies
Social Studiesi

fhe Disadvsantaged Child
The Teaching of French
Applied Studies

. Somewhat similaﬁ'experlments at Crewe and Madeley Colleges of Education conducted
in association with the Uni-ersity > Keele Institute of Education have now developed
into a substantive programme folloved by most studer*s at the two Colleses. This is the
Curriculum Studies Course ~ an inbegrated programme taking the place of one of the two
main subject courses formerly required. Iike the Lancaster courses this arrangement
sprang initially from the impetus of integrated work in the schools in particular that
of the Keele Integrated Studies Project directed by iir. D.J. Bolam and also from .he be~
lief that the specialised subject-based courses were not necessarily the most appropriate
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_In the second and third years of their courses studegﬁs select two areas of sfudy fronm

<
o

neans of initial teacher education. In particular the course endeavours to introduce
students to a general thzory of curriculum that will have relevamce to the full range
of the decisions on curriculum they will be called upon %o make in their teaching careers.
Students are introduced to the nature of curriculur decision-making and alerted to wide
opportunities vo exercise it; they are also ..ade aware of tﬁe navure of knowledge in the
curriculum and the ways in wnich its availability distribution and evaluation are linked
to the process of sotial control. ° /

In the first year of study the curriculum studies pfhgramme requires all students
to exanine the curriculum in mathematics, English, physﬂcal education, religious educa-

tion, arts and crafts and music in relacvion to the neeﬁs of their chosen age groups.

the following lise: ,

Lite Sciences /
Environmental Scudies
. Man in a Technological Age
Physical Education and /the Use of the Environment
The Creative Arts Today ’
Han's Search for lMeaning
Mascs ledia
Studies Based on Literature

There is evidence that the curriculum studies course is bringing students to the
point where tney are able to initia%e new approaches in the schools at an early siage
after completion of their initial training. With the support of the college and local
education authority a number of [ormer students have participated in introducing a new
integrated programme - llan: A Course ors Studies - in a number ol scrools in the past
year. An account of this work, in part inspired by Brunner's Elemznts of Man's Huwnane- .
ness, has recently been published /Morgam 197%).

2. The Developuent of Stravegies for Cospensatiory Education

The identification os children in special categories of nced has been a recurring
feature of English education and colleges have regularly responded with coarses of teacher
education to naitch new needs. For example, courses for the teaching of educationally
subnornal children, pﬁysically handicapped cnildren, the deaf and the blind are now of
long standing. °“More recently the growing awareness of "cultural deprivation” or "social
handicap" has led to a number of courses with such orientations in the colleges. One of
the most notable experiments in this area has taken place at Edre Hill College, Ormskirk,
where an attempt has been mgde to train "teacher/social workers". Here the ide~ has been
that during the course of preparation fcr teachinsg, students should also learn some of
the skills oi social work so that they may play an active part not only in appropriate
activities with socially handicapped ch.ldren in the schools, but also to exercise sone
of the skills of the social workers in working with the children at a school and in the
establishment of contacts with parents, employers and other merbers of the community. A
further benefit to be ob%ained from these courses was the rreater capacity of teachers
80 trained to establish closer liaison with professional social workers serving the
families of the children they taught. The Edge Hill courses are well known and have been
described in detail by Craft (196/). Many similar courses in other colleges and univer-
sity departments of education owe in part their inspiration to the initie ing work at
Edge Hill in the 1960s, even though one of the early hopes ol such courses - the
establishment of a dual qualification - has never been realised.
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¢
HMore recent initiataives in this field have -sprun; f{ron the concept educaticn

priority to which atienticn was drawn in an earlier section. Here the report of Halses
(1972) and the writings of Midwinter (1Y/1) have been particularly influentvial. 4
Nuffield Foundation~sponsored project at the Universicy ol Yorx entitled Enquiry into
toe Preparation of Teachers for the Socially Deprived was set up t0 involve teaclers "in

tue 1dentification and resolution ol teacuin~ and schiool problei.s in relation to the
education of the disalvantazed and to identi{y and develop means 6f increasing co.z'unica-
tion within the cornunity atouts education™. L.e inquiry is now co:riplete and its fandin o
are 1n the course ol puviication. Essentially they; reco.: end the establishi ent ol per~
manent information units and lurther research on tue stratepies ol teacaing in "“down-
town" schools. T:ey call Jor a redefinition of what is labelled "successful" perlor: ance
in schools and a wider ran,e o approvcd rebtliods ol speecn, coumunication and expression,
arsuin_ tnat in teachin; success is charactéristically defined in a restrastved ranjfe ol
"riddle class" ' odes thereb; .asing it inevitable that rany non-riddle class children
will be defined as "failures". -
Thouii the project :nas not produced a detailed set of strate_ ies wherebl the new
approac.es .&  re 1irplerented, there is no doutt that it has exercised influence on tl.e
develop - ents in a nw.ber of collere courses in this area and it has brought colleses ingo
touch with a nw:ber ol comnunity development projects that lLiave been associated wat: or
inspired by the Edgcatlon Yrioriiy Areas project cenducted by Halsey. In particular
courses and liaisons of Llas xind are to be secen at Coventry Collese of Educa. oun, Jids-
tury Colle e of Education, Manchester, the North London Polytechnic and several of i.%

3

Liverpool Colleres or Educatione. ,

». Cian~in~ Values of Teachers in Initial ¥rainin-

All tihe developrents in new curricula tnat have been reviewed have, as a central
aix@ tre inculcation of certain values i1n tne students who experience them. It is widely
recognised that unless students come to have an apprebiation of the values inplicat ain
inte rated upproacnes, ccrpensatory prosrar:.es and vhe like, Gnen they are unlikely to be
effective in putting tlea into pradtice in tue schools. iany observers have becn this
as the_kxey problem in bringing about change in education. Pidgeon (19/1l) wrote "in-
evitably when an in:ovation or new teaching approach 1s publicised rany schools and
teachers ju.p on the bandwagon without full appreciation that cueir old way ol thinain-
is now out-dated". In consequence a nu ber of projects Tave been devised with the spe-
cific purpose of assesuinT tre chances that take-place in student values durinz the col-
lese course. One exar.pl: is that conducted ot Garnett Colle~e, London, by I. lMacfarlane
5rien (19/2). Macfarlane Smith detected overall chanres to a more derocratic or liberal
attitude durin tne collere course. Troush it was difficult to identify variables closel;”
associated Wity tnis chance, 8 ith sugpests thav it is likely to occur particularly on
t.e student who finds himself to be a 70od or averase bYeacher. Conversely, cnan_es are
less lirely Lo be found in students who are either ubsuanding or very inadequate tfachers.
Une of tre ldr;er’studles in this field is that of iMcleish (1969) who sanpled so.e
1,600 students in ten colleges of cducation. He corrmented that personality dimensions
and basic personality values proosably belon; to relatively intractable areas that will
be lictle affecied by the expg.rience of collere, whereas it nizht be expecved that social
and educational attitudec would be ": ore arenable to the processes of .ersuasion, raticpal
analyses and ideological indoctrination which ;;0 on duranis the years in collepe". A wide
rance of British findings, surmarised by Cohen (1973%) cupport Macfarlane Smitn and
Mcleish in su;resting trat students becone increasingly "progresuive" in their attitudes
durdn; the course of their colle.je educatiun but :n.ove in the opposite direction towards
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rore traditional beliefs when thel experience the inpact of full-tire veachin. .
Marsland (196%) 1ade a notalle abte.pu to identily tie structural factors in the
colle_es that seened to bé o. .ue breate$t influence in brinsing about chan-e in stu-
dents' attitudes anc. values. ilarsland's data surjest t.ap dvring tle course of ilheir
profesysional traini:g, svudents beca.e:
1. li.oreacin ly educational and less academic ‘7 their orienvations %o
teaching and class-roon behaviour;
1i. Tess coumnitved ¢o the school orcanisation and ivs requirerents;
° 1il. Less concerned wich career (status, ucce e pro“ocldﬂ),prODpeCCS and
rore concerned with vocation (comnitrent tvo the wort.awiileness of
_teachinz and the satistacticn of service);
1v. Increass:ngly moderr &anxd less tradicional in treir vetiefs aboul
teacher involverent in the corrunity;
ve Increasingly gffective and less affectivel; neutral in tneir definition
of the teacher's role vis-d-vis oilers;
Vie Increasingiy progressive and less traditional in tc.. cducatvional
pmilosophy and nmethods;
viie. Increasin;ly specific and less dafiusge in trnelr teacrer role definitions.

-

A sor ewhat different study was undepriaken vy iller (19,<¢) wno exploreu .ocial
war2unes. and ;otlvations 0. Luudens teaclero wiuo cxplcored tue asp*rationg ol ve;imnin.,
teacrers and lound thau ai.s sucu @s workin; w#itn people, contact with younr people and
service to tne conzunity tended Lo predo.inate, siving a picvure of people wiia con-- -
siderable social awareness wne do net raté social status anu ‘aterial incencive as beang
of overriding iumportance; & roup of characieriscicst su;Testin: responsiveness to courses
that apgear vo ofrer che prodse of succesuful or even crhanced rulfilient of tiese Q-
jecvives.

Associated with tle develop.ent of inte raved courses and co persabor, prorraniies
trere has, nos surprisin-tl;, been a considerable range of initiatives in the teaching
ol woc-al ccience in ran’ colle jes. Reid (17,<), reviewin , tiese, nas su;_ested that
students attracted to tre wocial sciences cended to brin; a com.ivient and conpetence to
tie teaclin: situation trnat resulted in their ottainin: hz -h srades for thear perforrance
in tie class=-roon. ~vPiis was a Jindinm contrary to an, expecuations; it ..ad Leen rLe-
lieved that social science, Lein- viriuall, a ™non-icrool®™ suiect, woull .ave had less
contribution to :axe vowards class=-roo: conpevence tian th.e :ore -encroll; tau nv
"curriculur ",

4, rhe Beience leaciier Eaucaiuion . rozect (STEr)

Like .an; of itLe oJler curriculic, innovalions in veacl:er eaveatior uie causal Lac-
vors 2ere Sirings fror Lie new curricula in L.o@ £C..00Lo w0 Wi.Ci. une collees ana Guier
trainin - rnscaitocions respond. Trnio is cspecially true 1n scoence education wihere, since
the 19%0US a new ¢ paacis on activiers ethols .as taken place. In tne colle-es it becare
ciear tial understandin:, and shill ocjccbives were increasin 1y i~ porwars; iv Was neces-
Lary, oo Svidenvs Lob Lufu w0 hitve snac.uloae of how cilllidrnn acytire cence.t., Lot also
siill in applysin: Lo Lnovled~e to the nreparation of lecoons; nol Jusu .nowlease of
laborabtor;, nazards bLun ooill i4 anticipaiins and proven i acciaenta.

Ion liote of qual:i. cs .2y a course of 1ul.ial trainin; ilor science teaclers nirub
focter Jare drawn up buu cnewc {2l not in tlenselves jrovide tae vas.s lofo aeveloprzent
work on vecacuin: rethodo. Here ablern.:wn was conceontrited on indivaiduul learnings ex-

perizivs. and vubore vere inviwved on nonbribute i1deas for activiivic. for student teacners.
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Over 200 separatc ideas lor alpropriate activitles were recciveu and jprouped under tvopic

up tne best .uaggestions into a forw suitable for eneral circulation. Topics on which

E titles. Twelve topic jroups with tiree to five tuvors in each uere established to work
& R . o
l curriculun units have so far been prepared are:

Ains and Objectives

Conceptual Thinkinr in Science

Metinods and Techinigques

Hesources

Laboratory Design and !lanacerent

Safety

Aze and Ability

Teacher/Pupil Interaction

Uaderstanding and Coirunication

Assess; ent and Feedback

Curriculunr Desisn

The BSocial Context of Science Yeaching .
fach curriculw: unit was written up in an approxinately standard forrmat which included
(i) what the students actually need to do and the ideas for the college tutor's-role
(“suggested approach"), and (ii) strategies for helpins thewr to do this. Thewe were
stated in terns of the qualibies that ib : izht be expected o enhance in theum.

'ne objectives were included in order ¢ sharpen thinking about the activity, so
that its quality could be refined and improved. For exawrple, in the case of a safety
exercise based on descriptions ol actual accidenis, the main objective was thought to be
an affective oue - getting vhe students vo feel responsibility for their pupils. Wikh
this in nind the exercise was ingroved vy includins a tape recording of a pupil talking
atout an accident that had happened co him and by provid{ng vir.e for the student ieachers
to discuss, in sr.all groups, quesfions which placed thew in the role of the teacher
and/or parent.

‘fhe following are som Jmportant features of the SYEP curriculun units:

a. ‘'hey are concerned not witir the content of science buv with pedaro;y;

that is, w.th methods of teachin; and related asPects of psychology,

. sociolosy e¢1d philosopny;

t. Phey involve the students in activit&. A variety of activities are
included - snall group discussion, analysis of tape recordings of
children, or of filrs of parts of lessons, tean plannihg, team teaching,
wgiting, teaching sxall scoups, testing children, testing oneself,
observing pupils or teachers with an observation record sheeﬁ, role
rlaying anua So onj

c. They are short =~ orten noc¢ :ore than two hours;

d. They carry a nove on objectives, expressed not scrictly in behavioural
terms bui in terus of qualities that mizht be enhanced. Users are asked
to look for benavioural sympvon~ of chese qualities.

e. lMany of them use resource nater.sls such as 1ilms, video-bapes, clides’
or sound tapes.

The carliest of the reports from Lusors and students shifted attention strongly
towards movivational considerationz and led to'more detailed questionb’about the reasons
why students respond well to certain kinds of activity. There is evidence in the data
so rfar that some activivies meet cocial needs of studeats to a dejree that was only dimly
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suspected beforehand. In the trials at present taking place attempts are being made to
ascertain how euch of the activities meets or fails to meet those needs §f students which
deternine the extent of their involvement. The ezgly reports have also indicated that

by having the students involved in activity it was easier for tutors %0 discern their
present state of understvanding. The latest report form contains a question specifically

on this point: "which scudent activiiies have a good diagnostic quality, improving tu-
tors' own appreciation of the students' awareness"? -

B. Developments in Educational Technolory Includin; Teacher-Student Relationships

1. The Collegses of Education learning Project

One of the major areas of development in the colleges has centred on the activities
that have preceded the introduction of the Colleges of Education Learning Project. For
the first six months of 1971 a study team establisned by the National Council for Educa-
tional Technology exar.ined :he needs of the colleges of -iucation for learning meterials

and designed a system for producing and distributing these naterials. It was envisaged
that these would include study suides and programmes for use by individuals, small {roups
and classes. The study teau agreed hat educational technolosy was not to be equated
with audio visual techniques, however sophisgicated. The phrase nust be taken in its
widest sense to involve the defining ol the knowledge, 5kills and attitudes students are
expected to acquire, the selection of suitable teaching/learning technigues for the
achievement of these purposes and ;he evaluation of the efteciiveness of %the courses and
materials used.

The study bean visited rore than a third of the colleges of education. It became
clear that the major problems in the development of educational technology in the col-
leges were:

- Tne lach of‘én information service about available materials;

- The lack of rachinery for designing, producing and testing the

learning maverials;

- TPhe lack of machinc.cy for enabling vhe decision-making bodies in the

colleres vo test ihe naterials and the approach ror ihenselves;

- Tie lack of any consultancy servics to which collejes could turn for - -

advice in this field, wrether in the desipn of .iaterials, the defining
ol objectives, tne evaluation ol courses or the design of resource centres.

In the light of tuese objectives the National Council for Educationzl Technology
Froducea a working paper and in due course a proposal for a developrnent project wiich
hao now been funded and is in the process of imrlementation. The aius of the prgggcb are:
a. To help the colleges to make the fullest and most elfective use 6f bhe
study materials in the various media already available from Wichin the
college system itself and from other sources, including the broadcasters.
and commercial suppliers;

.

b. 7o help the colleges to develop their individual and cooperative production
of evaluated study materiéls in accordance with their felt needs, using
existing facilities; :

c. To help the colleges to express their requirements for study materials to
the brosccasters and commercial suppliers and to improve the existing feed-
baclk pa*hs for corment and evaluation;

a. To help college academic staff to develop their understanding of the prin-
ciples ani techniques of educational technology;

e. To nelp c.)1.mes to develop their procedures for the organisetion and
ranagenent of study materials and associated resources.
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The activiiies of tle project are Lased at a nwiber of Lhe colleges, notably St. lary's
College, rwickenhain, and also anon; ¢thers at Avery iill, Bath, Bede, Covencr: , Bl ¢
Hill and Loughborougi.
2. Syndicated Learﬁing Groups
'_-? An irportant initiative spran; .vo. a nuuber os colle,e lecturers wao form.cu 2 rouy
to develop a course in the socioloyy ol education using syndicate ethods. ™he ver:
"syndicate" is used, in this context, to describe a snall sroup of students (about o or
6) sometimes self-selected, within a class (usually between £0 to U buc nurbers iay be
higher). "hey work jointly°on assign.cnvs in the for ol a series of guestions on prob-
lers coupl:d with an appropriate detailed readin list and any olher sti.wlus raverials.
Each syndicate is a forum for discussion and learnin:, and on the basis of these acviva-
ties a written or oral report is prepared to serve as a basis f{or discuesion U the w..ole
class. The tutor in charge may decide to give' a lecture ai..ed al synthesisins the re-
. ports and/for ofierinz supplerentary conceptual {rareworio accordin , to hLis Jud.rent os
the state of his students' learning. This is one application of a syndicate methLodj
tbere can be variations on this general pattern. - ' i i
The overall objectives of the syndicale rnethod are to create a learning situation
which will enhance notivation and involver.ent on che gurt ol situdenbs Lo ilat they nay
develop a moure independent atiicude and critical Jjud-nent .owards the subject ..atter urcys
are studying. This is thought vo be inportant in those areas of study which reguire the
student to internalise learning so that it nay infor: his proflessional conduct. Incer-
nalising, however, requires that the student not merely absorbs learnins but develops tue
capacity to scrutinise ar;jwu.ents and their evidence and Yo acquire the capacity 1o [ozr.
and test by hypothesis before he i.zkes a synthesis for hirself. Wuen ne i- a pracltitioner
this rode of working as a student should enable him to think through problem§ in a rore
systematic way.
To date, the working party's renbers have developed a suldtantial core curriculw
in the sociology of education which has been used, with rodification and <ievelop:.eni, in
six colleges of education. fThere is evidence {rorn this and other experiences tiiat other
areas ol study can be treated usin- syndiccte rethods. ‘The workin~ party aas ret reqular-
ly to discuss the project and its continued developrent which has included trial cvalua-
tion. >

<

G

The project 1s innovative iun Shree ways:
1. The syndicate r.ethod is beins; used in a systematic and sustained fasi:ion
in teacher education on a cooperative basis between I¢i‘hers 0l suarl;
ii. It allows for the possibility of a collaborative restructuring ol the
roles of teacner and tau ht around a specilic educational task;
iii. It openc up the possibility ol providin~ students with a difrerent ver-
° spective o- the status of knowled:e which can be seen as under a constant
need for vre-scrutiny and re-definition.

Arising out of tne formal developucen:s of the worr in syndicatve roohoas, a :ajor
project has now been funded by the vepart:; ent of Education and Science and will bGake
place in six colleies ol education includinr; Bede, West Midlands and Strawberry Hill
Colleges. The ainms of the project have been foriulated as follows: .

- To continne to develop and monitor in ind‘vidualr colleres innovations in

the teachins and learnins of the sociolory of education using syndicate
mebhods, by the close study of the "instructional syspens" and the
"learning milieux";

|
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- To identity, understand and illurinate the social processes and rules
enendered by the use of syndicate methods‘and to see what interplay
there is between syndicate rmethods and other teachinsg methods used in
individual colleces;

- Lo consider in what ways the dirferent cultures or climates of colleces
ray 1nfluence the adoption and effectiveness of syndicate methods;

~ To aopstract fron the studies in indavidual colleres what general patterns
exist so that tne functions of syndicate rethods nay be identified;
- Lo appraise the usefulness ol the comon core naterials in the scherne;
- To contribute to the understardin; orsvinnovation in colleges of education;
- To explere and exer 1ily different approaches to the evolution of an
. , innovation and observe their effect on the developrient of the scheme.

- . . 4 . e . s
C. Mew Developients in the Fresentation oi Professional Experience
Lhe ways in wihich Leinning teachers coie to experience the work of the class-roon
1. 12 focal area of innovaticn. This is hardly surprising for here the trainin; estab-

v s

lio i ernt and 1ts stafl are exposed to the wunsihiicldeu :aze ol che pr&ctitioners in the
ciassyrog..  Due folx culbture ol “he profession is rich in lesend. Allegedly the student
arrives . Uie school rull of collese-inspired faith in the individual foodness and
creavivits ol children with fanciful lesson plans surrested by lecturers who have n&t
vausht for ran- rears, devoid of ¥nowledse 0f how to control the turbulent and restive
over.ized classes and wupervisew oy an unknown tuvor wio, in her last hurried visil Lo

ohe sciool, inadvertenily as.essed the beachin of the youn, head of the lMathemaitics
Jeart. ent. » sucll circw stances the student is in a doublg bind. Not only is nis

Jarl. im tlhe credibaliv or Jhe collee shattered by the school staff, he is also over-
wheled by vielr enthusiasr to help him to "realf} et to know the job". Teaching prac-
ice ueco e an undercover initiavion into an alternative styie of teachihg unrelased to
ste wors ol ¢lie collere., Proble:rs ;ay indeed arise when the collese assescment takes
vlace v tle »ch00l stals are loyal to their scudent énd conspire with hir to put on the
sort ou onow tlhal can te relied upon to satisf" the collere. Once this is over the stu-
dert, now a qualilied veacuer, can safely forret ihe college zourses and jet down to 2
li:etane ol roper seachinge fhou.h the caricature is crude, it is, like other criticiems,
not enlirel, ungusts. Cervalnly it is in teachines practice that sonre of the rore en-
courarin,, develop:ents .in teacher trnining are taking place.

1. Peacler~dior Sche eL ©

doere iooa rieh variey; ol tnese scaemes, all ol them aining to inprove conrunica~
tion velveen uchools ani t—ainin, lnsviwutions. All involve (,iving serving teachers
syccaal resporsivilivies for the practice of .uudents in their school or isroup of schools
ir a wa~ t.a. trins toreuler veacters, collece btutors and students in a workin» relation-
" can oifer daJ—co—dgyladvice to the student ihat rolates hilis
codle e LOPL atn 1L beLeiln . in b.e school in a way that a visiPting tutor or a teache.
avvacoed to L.e colle e celdo.. can. lHe moy rale the arransesents {or tle college students
in nig $CLOOL and Lnare in one assess. enb ol tneir work. In discussion wilh students and
tvtors e can tell to resolve sowe of the inevitable conlflicts and free the student from
somz o4 L.e Luruens they brin . He may undertake teaching responsibilities at the college,

5.lpe .o "Leac.er t.sov

}08531u]l" excian in oo e ducies with a collere tutor who .ay in turn teach his classes in
¢ scioulse He ray even tale responéﬁbilluies for approuriate students in nearby schools
s well. e .ay be specially appointed vo undertake the task with a salary Jjointl; con-

vrivuted UL, vne Local Education Authority (LBA), collere and university. By whatever
seans ie 13 cuosen he it likely to be a Leacher Wwhose work is attractive to the collere
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as well as to his colleagues.

Arrangements of this kind have been established at Ieicester, Bristol and Keele
University Departrments of Education' and in many colleges and are well regarded by teach-
ers, tutors and students. They provide a ueans of incorporatiﬁg the essential‘conponent
of experience into proiessional training without "selling out" to the view that experi-
ence alone is a sufficient basis for professional training. There are, of course, some
difficult questions. Why should some teachers receive status and money for doing a job

o " which, to some extent, all teachers with students have to underbake? What if the chosen
teacher happens tc be a bright young assistant when the senior head of his Department is
anxious to be a teacher-tutor? Where questions of this natﬁre are difficult to answer
it may well be impossible to develop the teacher-tutor idea fully. s

Many developments may spring from teacher-tutor arrangements. It is even possible
to see then as a means whereby the schools could become the dominant partner in teacher
craining - for instance, as in a pilot schene at Sussex University where the usual ar-
rangenents sare turned upsiae down and the student is attached to a school and visits the
college. The White Paper concept of school-based training in the probationary year takes
the 1mpllvatlons of the teacher-tutor schemes still fursher {orward.

In all forns of teacher-tutor arrangements, and they are now zany and widespread,
two essential functions of the teacher-vutor are involved. One is his adninistrative
function ensurin; that tue student finds his place in the school, is made aware of the
requirecentis that fall upon him and che resources and facilities availalle to »i:r. The
other iz she zore personal, pastoral role in which his professional curricular and per-
sonal problers ray be discussedl., Whereas in the carly stages teacher-tutors undertook
bota funetions in a generalised wey, there. is now .ncreasingly a difrerentiation into
two forrms of teacner-tusor relationships: ‘ )

i. The tuvor, who is an adninistrative merber of the school staff and who

is responsible for all student placementis in his school and possibly

' evén in nearby schoolsy o ~
ii. The personal tutorcaip where the specialist Leacher estgblishes a close
personal celatiouship with a specialist student. . °

Already therc arc exanples of sclools where a student nay have access to toth kinds
of tutor during. vefore and after his professional practice. The developnent of the ,
White Paper's concept of the professional tutor is likely to increase this specialisation ,
and difrerentiation of the role of the teacher-tutor and to bring about the full "insti-
tutionalisation® of these roles in the school system of England and Wales (though, as
will be noted later, the concept of the professional tutor has a wider range of fupctionms,
serving not only students on teaching practice, but also probationary teachers and the
;taff of the school as a whole). \

2. Micro Teaching Technigues

Micro teaching is widely regarded as ong of the more inportant developments in the
sresentation of teaching practice. It “originated” in Stanford University in ;903. In
a sense it is a visual and a personal development of the simylation techniques that are
used to anticipate problen situations in a number of professional training institutions.
The basic principles are simple. A student teacher teaches 4 short lesson of about five
ninutes duration to a small number of pupils. At the end of &he lesson the pupils leave
and the student discugsses tre lesson with‘his supervisor. After a short Jbreak the .stu-
dent repeats the les 'n with a different group of pupils maklnr use of the feedback from
the supervisor o at..mpt to improve on his basic périormance. Usually feedback to the
student is enhanced by the use of some assessment instruments such as Stanford ‘feacher
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Competence Appraisal Guide. It is a method in w')hiéh not only the student but also the
supervisor can play a considerably more active role.

An extension of the micro teaching technique is in the mini course, though this is
still largely an in-service training device. A mini course is a package of materisis
pro_duced by a training institut.ion and sent out to schools. The materials include in-
structional and model video tapes, teachers' handbooks, self-rating forms and instruc-
tions to teachers on ways in which they may improve their teaching without the aid of a.
supervisor. JMaterials have, of.course, usually been produced and validated in schools
before being distribuved in this way. In Britain the most notable development of micro
teaching took place at the University of Stirling under the direction of Perrott and
Duthie. At Stirling student teachers were required to practise five identified teaching
skills in the ccurse of a period of twelve weeks and micro teaching was regarded as sn
important stratsiy in assisting them in this tesk - a prelude to their professional ex-
perience in tu nchoola. Subgsequent work is being undertaken by Perrott at the Univer-
gity of Lancaater vhich is the subject of an OECD/CERI project.

Another major location of micro teaching and associated strategles is to be found
in the School of Education at the new University of Ulaster. Students are inducted into
teaching in the second year of their course through twenty micro teaching experiences
followed by longer sessions with larger groups of children later. The children are 9-13
Years of age from local schools.:, The micro teaching work ‘is integrated with the educa-
tion courses and the specific skills are introduced by lectures in the educational
psychology course and then applied to the teaching situation through micro techniques.

In the work st Stirling and at Ulster two further advantages of micro teaching have
been noted. One is tho' way ia which it msy be used to develop the self-appraisal of the
student, enabling him to develop his own assoaanont of his performance rather than rely-
ing heavily on external sassessments in the manner that has characterised most teacher
trainins courses heretofore. The other important feature is the wey in which micro
teaching is able to allow students to experience a "diminished perceptual load”. In the
micro teaching situation they are not expected at the outset to unhraténd and respond to
the complex and conflicting get of factors that they normelly experience when they are
first given responsibility for the work of a class-room.

3, Studies of Class-room Interaction and the FEcology of the Class-room
’ A major area of innovation has been"ths fuller exploration of the multitude of ex-

changes that take place in the class-room. This is in an attempt to enable students to
be more aware of ?nd more sensitive to the potential of the class-room situation and to
help them to avoid *missing out" on potentially useful responses and stimuli. A number
of projects in this area have been mede in the colleges and teachsr training departments
of universities. A-characteristic example is that of Cameron Jones (1972). Using &
simple observational schedule with teachers, Cameron Jones assembled information on a
wide range of interactions, many of tiem of a kind that would have been unlikely to have
been noticed by students or teachers without the guidance afforded by such studies. It
is illvminating to notice that im work of this kind many of the more structured and spe-
cific sets of class-room responses came from tgachera who appeared to believe that their
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class had the opportunity to give free and sportaneous comments.

Cameron Jones was able to point out that the most common reections of all by teachers
in the class-room were their critical ratings of the rightness or wrongness of pupils'
responses. In her commentary she notes that assessment of initial teacher training stu-~
dents is commonly based on their capacity to "produce written answers and display know-
ledge of statistics and tests and measurements". She suggests that the quality of the
face-to-face encounters they have with their pupils may well be of greater imﬁbrtance.

A w;de range of similar gtudies are to be found. Their importance lies not in the

oriﬁinality of the observational scheuules envicagec, most of which tc some extent derive
from the pioneering work of Flanders and his associates in thié field, but rather ir
their capacity to act, as the Cameron Jones study did, as a working tool for the se.si-
tivation of beginning and even of experienced teachers. . o

But a- further development of studies of class-room behaviourQis to be seen emerging
from the current work of the Sociological Research Unit of the University of London In-
stitute of Education. There, Bernstein, Young and Davis and other workers have encouraged
& number of students and practising teachers ;o undertake studies of class-room inter-
action at not only the level of description and snalysis but also, more importantly, to
go on to explore in detail the assumptions and perceptions with which the teachers and
their gtudents confront each other. One of the most notable publishe& examples of their
work is that by Keddie (1971) in which the ways in which teschers not only interact but
make decisions about how curriculum knowledge shall be presented to or withheld from
different children and the ways in which children react to their teachers' perceptions
are discussed in illuminating detail. A nunber of further studies of this kind are in
production or are waiting publication and promise to offer a major contribution not only
to the fraparation 6! teachers but also to the “sociology of curriculum knowledge

'

4. Teacher Assessment in the Class-room ' |
One of the most difficult problems in the whole of professional preparatioh is the

question of assessment. Reference has already been made to the desirability'of achieving
some measure of self-assessment on the pert of teachers in their long-term as well as
their short-term interest. But what is meant by "the good teacher"? Fontana (1972) con-,
ducted an enquiry at St. Peter's College of Education. He constructed an Attributes of

" Teachers scale from statements of the "good teacher" invited from the staff of the Col=-
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lege. The scale was then presented to tutors in his own and nearby colleges. Though the
level of sgreement reached was low, he identified a number of items such as "a knowledge
of, and feeling for, children's emotional needs" snd an "enduring enthugiasm for the task
of teaching” and i"g sound knowledge of the subject ;atter it is his or her purpose to
convey". The findings, though tentative, appear to have been of assistance to staff and
students.

Stones and Morris (1972) attempted a somewhat more rigorous searcl for criteria that
are applied within the colleges. Using sophisticated statistical procedures they still
found it impossible to reveal any distinct groupings of factors. The largest single
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factor was still of an heterogeneous nature, including items such as "gatisfactory plan-

ning, aims and objectives", "bromotion of children's participation", "maintenance of
discipline and order", "creating snd sustaining interest" and "appearsnce and social
climate of the classroom". Stones and Morris also found the' diversity of procedure for
assessment of practical teaching somewhat unclear and noted that in most cases the mark
allocated to the student was not subject to close scrutiny: 23% of the respondents to
the Stones and Morris study did not inform students of the criteria on which their
assessment was based and elsewhere the feedback appeared to be spasmodic.

The problem of feedback has been explored by Uragg (1971) in an innovatory programme.
Students were divided into four groups. Group 1 received feedback from television,
recordings and results of a Flanders-type interactiom analysis. Group 2 received a
television feedback only and Group 3 received the Flanders snulysis feedback only; Group
4 received no feedback. The results of this finding suggested that when student teachers
re-taught a lesson after a one hour interval to a similar group of children, it tended
to be largely the same both in terms of type of interaction as measured by the Flanders
analyéis and in terms of competence as judged by the children. But exceptions to this
were that those teachers who received both the television and interaction analysis feed-
beck were rated significantly higher by the children on the re-teaching. They also
"lectured" considerably less at the time and got more spontaneous pupil response. . Those
receiving only television feedback "lectured" slightly less and those receiving inter-
action snalysis feedback only used slightly more praise, "lectured" much less and gained
more pupil response. No feedback led to a decrease in questioning snd an increase in
"lecturing". ’

Further initiatives have been undertaken in the Univefsity of Bristol in conjunction
with two local colleges of education and 35 local schools (Cope, 1971, 1973). These
suggested the desirability of close links between the staff of training establishments
and teachers along the lines indicated in the developments of teacher-tutor schemes
though it was emphasized that teacher-tutor arrangements are but one aspect of the link
between schools and colleges and that there are considerable dangers if these are seen
to be sufficient in themselves without reinforcement by a renge of other contacts, Fur-
ther work is taking place in Bristol in the study of supervisory procedures to increase
sensitivity and participation by school teachers, lecturers and students. But as Cope
emphasizes repeatedl™ in her various papers, supervision is a complex and difficult task
made even hacder by the uncertainty of objectives and procedures to which attention has
already been drawn. It may well be that further innovation in the supervision and
assessment of teaching practice will call for the adoption of strategies of training for
supervision along the lines of long-stending practices in the field of professional so-
cial work in Britain. '

The developments and innovations in the presentation of professional practice that
have been discussed are likely to offer some solutions to the more immediate problems of
teaching practice. Yet other difficulties will remain. The tiaing of tha'practice can
never be entirely satisfactory - if it is early the student is "too raw" f&r schools; if
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, .
it is late the early part of the college course lacks a sufficient experimentel basis.

And it can never avoid the iisputes between novices and incumbents, between practitioners
and trainers and, above all, the disputes sbout the nature and control of professional
preparatioq_- But if the colleges are to act responsibly they camnot accede to the view
that experience is the dominant ‘basis of professional preparation. If they do they not
only devalue the part that detached objective analysis can play in the davelopment of
teaching -~ they also devalue the important contribution that the student himself cen
meke, as a student, to the developmént of the profession. And the colleges have much to
show for their insistence on this basic duty however unsurely and unclearly they have
sometimes exercised it. The remarkable changes .that are taking place in primary éduca—
tion and much of the pressure for the curriculum changes now takins place in secondary
education, sprifg in large measure from the work the colleges and departmencs have under-
teken with their students. As in all professionsl training courses, experience alone is
not eucugh. ’bhe scheme for the development of teaching practice by placing the role of
sxperience in e more appi'Opriate context can help students, tutors and teachers to realise
this more clearly. The implications for in-service training as well as for initial train-
ing are important.

D. In-Service Training and Retraining
The range of innovations in initial trainirng is for the° most part equally relevant

in a number of aspects of in-service training. In this section of the report, however,
attention will be confined to those innovations that have been‘specifically focused on
the in-service field. )

1. The National Centre for Educational Technology (NCET) Innovation Develgpment
Project '

This major project, currently taking place in association with the Centre for Edu-
cational Technology at the University of Sussex, aims to document innovations in a
variety of schools (primary, middle and secondary). Materials are being compiled which
will illustrate methods of tackling defined learning problems: They are intended for use
by teachers on courses or at teachers' centres and are designed to stimulate discussion

and promote changes in teaching methods. The material}a will consist of tapes, slides,
video tape, printed material, overhead projector tra.nai)‘arencies. Thej will attempt to
answer two kinds of oestions: how a teaching situation has been set up and maintained;
and why the'teaching has been organised in this way.
The case studies which are currently being prepared relate to the use of resources
and may be divided into the following sections: .
a. Acquiring, producing and organising resources ,
This deals with difficulties of obtaining or producing relevant material;
the machinery necessary for the production of resources within a school;
various indexing systems; how material can be made aceussible to pupils or
teachers; and feedback on the use of a school’'s resources.
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b. The management and use of resources
This consists of a number of case studies illustrating the use oi‘

o

different kinds of resources: workaheeta‘and booklets, audio visual

aids, broadcasting. The.‘atudies will relate the use of resources to

the problems faced by the teacher and his objectives. They will cover

a range of topics from the development of oral and written language to

the use of programmed material for the teaching of science. \

c. Changes in teaching organisation which may result from an increased use -
of resources

This concerns the development of various kinds of team teaching and
team planning and preparation of materials; changes in time-tabling;
problems of k2eping adequate records; and the use of ancillary staff.

The materials will be compiled to allow maximum flexibility in use, and a manusal
will be provided with each package of waterials.

2. Developments in the Probationary Year

An extensive study of the first year of professional service of teachers has been
undertaken at the Univeérsity of Bristol (Taylcr and Dale 1971). As a result of a number
of deficiencies identified in the experience of the probationary teachers studied, a
major innovatory project has been undertaken. The main focus has been on schemes of in-
duction and guidance for probationers. Cne rural and three urban areas have been selected
end four agencies have combined in the planning and implementing of the course -~ the
schools, local education authorities and the colleges and the universities. The course
in each of four local education authority areas has a framework based on voluntary atten-
dance along the following lines:

- Induction Ccanference (in school time)

~ Autumn Term General Meetings (mainly evenings)

- Spring/Summer Term Specific Topic Courses (mainly evenings) "
- Overview Conference (in school time)

Detailed reports of this project are not yet available but it is already clear that
considerable developments have taken place not only in the probationers’ professionil
development but also in their self-image as teachsi‘a.

The project is closely linked with the developments in services for prodationary
teachers which are being planned as a result of the White Paper and already four pilot
areas of in-service probationary year activities have been established (Gloucestershire,
one of the areas involved in the Bristol Project; Live-pool, London and Northumberland).
An important part of these new pilot arrangements is, of course, the introduction of pro-
fessional t{itors acting in the manner outlined in the preceding section on teacher-tutor
arrangements, but here, of course, they are specifically concerned with the development
of work with teachers in their first year of professional service. A number of special
training courses are being established for the new professional tutors in order to enable
them to perform the wide range of duties envisaged for them which extend from carser ad-
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vice on teaching through to ths#advising of the head teachers on the programme of 1n-
service training for the school staff. Whilst his work will be focﬂsed on the probation-
ary year it is quite clear that the professional teacher will be looked to as a kind of
professional counsellor and adviser by a wide range of other staff as well as by students

undertaking practice in the schools.

3. The Teachers' Centre Movement

?he teachers' centres are probably one of the major innovations in professional edu-
cation to have taken place in England and 'Wales in recent years. There are now some

650 teachers' centres in England and Wales. Renamed Professional Centres by the White

Paper, they provide a localized source of information and guidance for all teachers in
their catchment area. Characterisﬁically each centre is administered by an experienced
teacher acting as warden or leader who is able to make available to teachers a range of
courses that respond to their professional needs. There is also a resources centre
storing not only books but a wide range of other media that may be borrowed for use.in
school class-rooms or staff rooms. There is normally a range of audio visual equipment
for borrowing end which augments equipment in the sghools. Office facilities are avail-
able and occasionally secretarial facilities, too. 'Many centres have technical staff
available to guide teachers in the preparation of transparencies, slides and other ~udio
visual material. There is normally a common room and refreshment facilities. In many
local authority areas the teachers' centre seems to be the nucleus of new developments
in the curriculum and methodology of teaching in their areas and the liaison with the
Iocal Education Authority (LZA) advisory staff is a very close one. In some larger
authorities there are also specialist tegchers' cenxres,nogably in the sciences and de-
sign areas. The majority of teachers' centres have developed in old school buildings ~
extensively fefurbished. Often the laboratory, craft and art facilities of,the schoolﬁ
have been reteined and adapted for use by teachers as "teachers' workshops".

Following the White Pape. it has teen envisaged that colleges of education would
also be able to provide professional centres for teachers. There is an obvioua economy
here in face of the increasing numbter-of professional centres that will be required to
implement the in-service proposals of the White Paper and the diminished ﬁse of a number
of college of education facilities following the 1eduction of initial training. The
colleges are also likely to have residential accommodation available which has advantages
in many rural areas where even local teachers' centres are not conveniently accessible
to teachers in widely Jdispersed schcols. Yet there is some uncertainty amongst many
teachers and local authority staffs about the wisdom of housing professional centres in
the colleges. There is a8 widespread view that an independent location removed from the
scene of initial training is likely to be preferred even on emotional grounds. This
raises yet agein the still unresolved houndary between initial and in-service education
that has characterised English teacher education for meny decades.

4, Post-Experience Courses at the Open Univexsity
‘An important new initiative in in-service education is the introduction of post-
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experience courses by the Open University. Based upon the lines now well established by
the Open University in its work with undergraduates, the post-experience courses are pri-
perily designed for adults who have practical experience in a given field and wish to
develop or broaden their skills end understanding to a higher level. The teaching is by
means of correspondence material which ie integrated with television and radio programmes.

Although the post-experience courses cater for a wide range of personnel, a par-
ticularly strong emphasis is given to courses that are of relevance to teachers. The se
courses include:

New Trends in Geography -

Methods of Educational Enquiry: An Empirical Approach
Reading Development
Background to School Mathematics I: Real Numbers

Background to School Mathemat.cs II: Functions - The Key To

An excerpt from the course syllabus to Reading Development will indicate the nature
of the courses provided: '
"Mhis course is concerned with improving standards of reading. Naturally, one

course cannot cover the whole field of reading. The course team therefore decided to
concentrate on the development of competence in the middle Yeers of schooling. Here the

major concerns are to help children to develop their ability to learn through reading and -

to enrich their experience through reading. Thus, the course deals with reading in every
area of the curriculam. In addition, in its concern to improve standards of reading, the
course team was led to consider what more could be done in schools to provide a better
preparation for coping with t;he reading demands of the adult world.

"A major aim of the course is to develop current thinking about the nature of read-
ing and the reading process. as a preliminary to discussing improvements in the teaching
of reading. In view of this the course team has‘tried. wherever possible, to consider
each theoretical issue in terms of its practicel implications. The course examines how
children learn-to read, and following this stage, how opportunities may be successively
piovided within the -urriculum for developing a wide variety of reading interests and
reading skills.

"Phe course seeks to develop an understending of the kinds of skills which may be
ugeful in helping the individual child to develop his strengths and overcome his weak-
nesses. To this end it outlines methods of helping children of all levels of ability,
not just the less able. As a result of their study, it is hoped that students will re-
vise upwards their previous ideas about the levels ;f reading that pupils can comfortably
achieve if suitably motivated and given appropriate opportunities for developmen%.

"Ihe course aims to stimulate the student to review his own role as an agent in the
teaching of reading. If reading is important in every aspect of the curriculum, then
every teacher must be regarded as a teacher of reading. It is intended, therefore, to
develop an awareness of an extended. professional role which the teacher, who has mad? a
special study of reading, may chooze %o undertake in relation to his colleagues and ’

vthers concerned with the teaching c¢f reading.
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"The course also aims to help the student consider his own\reading. In exploring
and developing his own reading it is felt that the student will acquire a greater insight
1nt; the nature of children's reading and ho¥ this can be further improved. In the latter
part of the course students will be given the opportunity to undertake a major activity
in an area of particular interest to themselves.

"This course is primarily intended for teachers in any subject area. It will also

" be of interest and value to tutors ifi colleges of education and educatienal psychologists

Q
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and to others who are directly concerned with helping children to learn through reading,
but lack of teaching experience or inadequate access to children or schools would make
it difficult to obtain full value from the course.

“The coﬁrso is made up of 17 units of correapon&;nco material. The other components
of the course will be: 12 teloviaion.progran-on, 8 radio programmes and 4 tutor-marked
assignments to form the basis for continuous assessment; a number of tutorials held in
the evenings oF at the weekend. .(Attendsance at these is voluntary, although it is hoped
that most students wlill be able to come to some of the sessions.) A final three-hour
written examination will be held on the course." _

Though the Reading Development course, like other courses, is still at an expori-
mental level, there is already considerable evide.ice that teachers following-it are ex-
periencing an important contribution to their professional education and that this and
similar courses have a permanent part to play in emsrgins patterns of in-service profes-
sional education.

ITI, RESUME OF THE PROSPECTS FOR INITIATIOR
IN TEACHER EDUCATION AND ITS EVALUATION

The preceding sections of this report have indicated the uide =nd couplet spectru:
of initiation in teac.er 2lucatini and re-education in England and Wales. Where have
the main areas for {uture development been seen? To answer this question one nust’
inevitably turn again to the White Paper. There it is appareit that some of the rain
opportunities are likely to spring fron the new fcoi's of initial training establishment
and the interplay between courses for %eaching and courses for other professional and
non-professional training. It is inpossible to indicate clearly where initiation will
develop in the new amalgam of polytechnic and rulti-technic institutions. To try to ex-
plore i¥ would be to go beyond the study of innovation and enter the world of prediction.
But it séems probable that within a pluralist systex the main thrust of establishing the
teacher’s identity will be borne not so nuch by the training institutions,as in the
past, but rather by the schools through the developnent of the probationary year. As
the colleges become less "teaching doninated™ the schools are likely to assure an in-
creasing ascendancy in this task of professional socialization. It is suggested that in
consequence *he emphasis on curriculum developments that in the past has been substan-
tially carried through initial training is now likely to be more fully centrsd on the
in-service area. Projects like the Science Teacher Evaluation Projest are likely to be-

come more clearly aimed at'probationary and established rather than at prospective
science teachers.
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More generally ¥t seews possible that the main initiatives in teacher education in
the future are likely to occur in the in-service field. It has long been suspected that

‘this could provide a more appropriate area. Developing new initiatives through work with

prospective teachers has been an uncertain and someti.es wasteful exercise. We have comne
to realise that the beginning teacher is often least well vlaced to bring about change in
the school. DMore normally he is expected to confor: to existing practice as the price
of recognition and achieving security. It may weil be that tne possibilities of effec-
tive initiative work in the in-service training field will be facilitated by other fac-
tors that have been sighted in this report. These include the increased funding for the
day release of probaﬁionary teachers and the guaranteced periods of secondrent that are to
be available "as a right" to all teachers. They uay also be eni.anced by the more “open®
and "less co.mitted™ initial preparation of teachers tuat we have noticed that could
bring about a more diverse and less "conditioned" group o entrants to the profession.
None of this is to suggest that the irportanit initiatives in initial training that
have been reviewed will now assuwe dininished significance; rather that they will coune
to be develgped in an in-service context as.well as an initial training context. There
are already‘signs that rnuch of the work on new courses, educational technology and the
presentation of profescional practice are makigg a major contribution to in-service work.

Evaluation

The problens of evaluating innovetion are likely to rerain. Frequent reference has
been nmade to the difficulties of effective evaluation - even as the basic level of de-
ternining effective criteria as to what constitutes "the mood teacher“. Perhaps one of
the most irportant areas of future innovation would be the establishment of machinery to
Lonitor new developrments in teacher education. ILi:ited _overnmental funds have been
available for the evaluation of experimental sche:.es suchk as the work at Lancaster, but
tois is still spasmodic. The Committee for Research into Teacher Education (CRITE)
established by the Associaticn of Teachers in Colleges and Departu.ents of Education
(ATCDE) and thq)Universities Council for the Education of Teachers (UCET) in 1%6¢ has
still been unable to rersusde funding bodies to sponsor studies of this kind.

2 A particular proble.: is the relatively "non-scientific" nature of innovation in
teacner education. As Parlett and Hasilton (1972) have suggested these innovations'aré
of the “agricultural botany” type. The effectiveness ol an innovation is assessed "by
exanining whether or not it has reached required standards on prespecified criteria.

Garner (1972) makes a similar point when he observes "that it is hard to see whexn

“discussions about the effectiveness of different patterns of organization:can be more

than mere exchanges of opinion until such time as acceptable reasurcs arve available".
Yet he concludes his review of the nature of teachiig and the effectiveness of teachers
with the statenment that "the developnent of knowledge about classcoou behaviour and its
consequences is at last beginning to oive an air of pronise to the study of teacher
effectiveness".

Perhaps it is in the studry of the class-room and its behaviour (and in particular ,
the perceptions brought to it by teachers and children) rather than in the study oJ teacher
training as such that we shall rake the nost elfective platfor» for future progress. It
8y certainly provide ds with the knowledre to do somethins to eradicate, on the one
hand, the inadequacies that we can perceive all too readily in rnany of our existing ar-
rangements and, on the other hand, to diminish the lack ol confidence with which nany

practising teachers view themn.

T
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